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I.  Program Description 

Purpose 

The Center for Teaching and Learning, established in April 2001, supports the University Mission. Western Oregon University is a comprehensive university that creates personalized learning opportunities, supports the advancement of knowledge for the public good and maximizes individual and professional development. Our environment is open to the exchange of ideas, where discovery, creativity and critical thinking flourish, and students succeed.

The Center's Vision


The Center for Teaching and Learning is a welcoming and easily accessible facility where faculty can meet to get to know each other, discuss issues of mutual concern, explore alternative teaching strategies, discover faculty development resources, and experiment with instructional technology. 
The Center for Teaching and Learning is dedicated to building a learning-centered community, and to improving student learning by supporting faculty in ways that make teaching a more satisfying, and productive activity.  The Center is committed to helping students and faculty achieve the Institutional Aspirations for Learning.

The Center's Mission

The primary mission of the Center for Teaching and Learning is to support faculty in their roles as teachers, learners, scholars, and members of the university and wider community as a means of enhancing student learning. Enhancement of faculty skills, professional fulfillment, and promotion of collegiality and a sense of campus community are integral to this mission. The Center for Teaching and Learning promotes innovation and collaboration among faculty, staff, students, and administrators at Western Oregon University. The Center for Teaching and Learning provides opportunities and resources for faculty to enhance their professional lives and promote student learning. The Center for Teaching and Learning seeks to achieve this mission through one-on-one consultation with faculty members, workshop presentations and seminars, publications, resources and a reference library on teaching and learning, and referral to and partnering with other support offices for assistance outside the Center’s area of service. The Director of the Center for Teaching and Learning also consults with division chairs and committees and college and campus administrators on faculty development issues. The services of the Center for Teaching and Learning are available to all university faculty at all stages of their professional careers.
Goals 

Dedicated to building a learning-centered community, and to improving student learning by supporting faculty in ways that make teaching a more satisfying, and productive activity, the Center for Teaching and Learning coordinates, consolidates, enhances, and expands existing faculty development services at Western Oregon University. The Center offers: 

· Individual assistance and confidential consultation to faculty.
· Campus discussion groups and workshops to promote a multidisciplinary exchange of insight. 

· Practical advice on the integration of innovative pedagogies designed to improve instruction. 

· Support for research, scholarship, and creative activities, as well as other related professional development activities. 
· Support for joint student-faculty research and the scholarship of teaching.
· Assistance in integrating instructional technology to improve teaching. 

· A collegial environment of shared purpose and mutual support to cultivate a conversation about teaching and learning on campus.

Roles/Responsibilities 

The Center for Teaching and Learning offers a variety of professional development opportunities for faculty including: 

· Orientation.
· Workshops and seminars.
· Learning Communities.
· Class observations and feedback on teaching effectiveness.
· Individual or group consultations on instructional design and pedagogy.
· The Center for Teaching and Learning houses a resource library with a multitude of titles on teaching and learning available for checkout. The library is housed in the Technology Resource Center, ITC 204. 

Through the Technology Resource Center, the Center for Teaching and Learning assists faculty interested in integrating instructional technology to improve their teaching and enhance student learning through the following services:
· Consultation on instructional technology and information resources.
· Individual tutoring or small group classes on various software packages. 

· Assistance in developing web pages and online classes.
· Collaboration in the production of multimedia solutions.

Program History and Development 

Establishing a Center for Teaching and Learning at Western Oregon University was identified as a goal by faculty in the 1996 Strategic Planning Forum (CTL Work Group, 2000).  The need for a Center for Teaching and Learning was also identified in Western Oregon University’s 1997 Accreditation Self-Study Report. “The College should promote innovative teaching techniques by coordinating existing campus resources in a center for teaching and learning.  The center would assist faculty in adopting new methodologies and technology, assessing teacher and program effectiveness, and establishing mentor relationships between junior and senior faculty” (Western Oregon State College, 1997, p. 308). The Center for Teaching and Learning was identified as a continuing goal of the University at the September 2000 Strategic Planning Conference (CTL Work Group, 2000).  The Center for Teaching and Learning was established by “university mandate” (CTL Work Group, 2000) on April 16, 2001 under the leadership of Casey Collett, who directed the Center from 2001 to 2004. The Center was initially housed in the Library. Later the Center moved to its current home in room 210 of the Instructional Technology Center. 

Collett retired in 2004 and was replaced by Interim Director, Gary Jensen, Director of Library and Media Services.  The Technology Resource Center (formerly part of Educational Media) became part of the Center for Teaching and Learning in 2005.
Upon the conclusion of a national search, Dr. Niki Young became the Director of the Center in July 2005. 

Program Staff 
Niki Young, Ph.D. 



Director, Center for Teaching and Learning 
Niki Young brings a wealth of experience and expertise to the Center for Teaching and Learning.  An outstanding and award winning teacher, she is also an active scholar with 8 publications in refereed journals and 11 professional presentations to her credit.  She has been awarded 6 competitive grants totaling $19,730.  Young has been a reviewer for Exchanges, the Online Journal of Teaching and Learning in the California State University, and for Communication and Law Review.  She is a member of the National Communication Association (NCA), the Association of American Colleges and Universities (AAC&U), and the Professional and Organizational Development Network in Higher Education (POD), for which she is also newsletter editor. Young has a Ph.D. in Communication Studies from Louisiana State University, a Masters degree from the University of Oregon, a B.S. in Education from Southern Oregon University, and a B.A. in Economics from Macalester College.
Scott Carter

Instructional Technologist 

Scott Carter has worked as an Instructional Technologist at Western Oregon University for over five years, helping faculty, staff and students to improve teaching and promote student learning through the use of technology.  In addition to overseeing the Technology Resource Center along with Sue Payton, Scott provides one-on-one and group training on a variety of topics, including Web pages, digital video, and many software applications.  He is also the principal administrator for the campus online course tool, WebCT, creating courses, uploading students, and providing training to faculty. 

Sue Payton

Production Coordinator 

Sue Payton has a background in educational multimedia and graphic design. She earned her B.S. in Art from Western Oregon University.  Prior to working for the University, she spent seven years with the Polk Education Service district working with media.  Sue has been at Western Oregon University for 21 years.  She specializes in publication design and creating support materials for instruction. Sue also provides support and instruction to faculty, staff, and students with print production, audio and video editing, scanning, photo editing, web development and display production.

Best Practices of Teaching and Learning Centers 

Five members of the American Council on Education Fellows program (Alan Frantz, Steven Beebe, Virginia Hovarth, JoAnn Canales and David Swee), researched the roles of teaching and learning centers (Frantz et. al., 2005). The authors note that “For decades, American institutions of higher education have established teaching and learning centers (TLCs) to help faculty members develop, assess, and refine their teaching skills” (Frantz et. al., 2005, p. 73).  From their national survey Frantz (2005) and his colleagues identified several best practices of teaching and learning centers:
· Offering workshops.
· Providing faculty mentoring/personal assessment programs.
· Collaborating/establishing learning community.
· Adapting/assessing needs/listening.
· Being visible/accessible.
· Providing technical support. 

· Providing resources (e.g. stipends, travel funds, release time).
· Establishing a positive climate for teaching/learning.
· Networking.
· Helping writing grants. 
Western Oregon University’s Center for Teaching and Learning has implemented many of these best practices and exhibits many strengths.  The Center offers workshops, collaborates and establishes learning communities, listens, assesses and adapts to needs, is visible and accessible, provides technical support, and is establishing a positive climate for teaching and learning.  
Some best practices remain to be implemented. Areas in need of further development include providing resources (e.g., stipends, travel fund, release time), mentoring, and help writing grants.
Teaching and learning centers can employ a variety of strategies to achieve their goals.  From their national survey Frantz (2005) and his colleagues identified several strategies:
· Strong administrative support.
· Engaged and supportive faculty. 

· Cultural tradition of support and climate of collaboration/cooperation.
· Adequate budget.
· Skilled and dedicated staff support.
· Location and physical facilities.
· Strategic planning and goal setting.
· Providing food and refreshments.
· Student support.
The Center for Teaching and Learning is implementing many of these strategies and exhibits many strengths. The Center enjoys strong support from the administration and the Director reports to the Chief Academic Officer (Provost) of the institution.  The Center works with engaged and supportive faculty.  The professional staff at the Center includes Director Niki Young, Instructional Technologist Scott Carter, and Production Coordinator Sue Payton, all of whom have extensive experience and strong credentials. 

Western Oregon University is a strongly collaborative culture where faculty work together to improve student learning. In addition, the Center is centrally located on campus and is a pleasant and welcoming environment.  Strategic planning and goal setting are ongoing and continuous activities at the Center.  Hospitality is central to the mission of the Center and food and refreshments are offered at workshops and meetings.  
Four experienced student workers support the operations of the Technology Resource Center, with services available 60 hours a week.  The services of the Technology Resource Center are available to and utilized by the entire university community, including faculty, staff and students.

Several strategies for goal achievement need to be strengthened at the Center. Expanding the program offerings and available resources for the Center would help to attract and engage more faculty. The Center has a small and insufficient budget. In addition, for the past six months the Center has operated with limited office support. Currently the level of office support for the Center is .25 FTE or 10 hours per week. 
Teaching and learning centers also face challenges.  From their national survey Frantz (2005) and his colleagues identified several obstacles confronting teaching and learning centers:
· Budget constraints and budget cuts.
· Lack of sufficient staff support.
· Lack of faculty time to devote to development activities. 

The Center for Teaching and Learning faces many of these challenges.  The budget influences what the Center is able to offer (Young, 2005). The Center is minimally funded and operates largely on “cookies and goodwill.”  The Center has operated with limited office support for the past six months.  An additional challenge not only at Western Oregon University but also nationally is faculty workload which influences the degree to which faculty can participate in the Center’s programs. A member of a regional accrediting agency recently highlighted this concern in the AAC&U journal, Peer Review:  “As administrators and faculty confront increasing demands from a variety of constituents, there is often less time for engaging in important dialogue regarding core issues that directly effect the quality of the student learning experience” (Elman, 2002).
From their national survey Frantz (2005) and his colleagues made several recommendations regarding the roles of teaching and learning centers. 
· “The range of services provided by a TLC should be aligned with institutional mission and conceptions of faculty work. Expectations of faculty that are most important in serving the mission should be the highest priorities for the TLC” (Frantz et. al., 2005, p. 87).
· “Administrative support for centers should include not only financial and human resources but also advocacy for the center’s function in promoting high stands for teaching and learning at an institution.  If administrators attend or introduce workshop sessions at least occasionally, this sends a strong message to faculty” (Frantz et. al., 2005, p. 87). 

· “If a center is intended to serve as a resource for all faculty and as a means of making the teaching mission visible, administrators should be cautious about using the center as a clearinghouse for responsibilities that may have no other home (such as assessment, graduate research assistant training, or administration of course evaluations).  These responsibilities are possible if the staffing and budget is sufficient; otherwise they will detract from the core faculty development purposes of the TLC” (Frantz et. al., 2005, p. 88).
The Center for Teaching and Learning is following some of these recommendations.  The range of services at the Teaching and Learning Center are aligned with the University mission. Administrators at the university are advocates for the Center.  The Provost has introduced programs for faculty and welcomed both new tenure track and adjunct faculty at the fall Orientation programs.  The Provost has also instituted the Provost’s Award for Excellence in Teaching by Adjunct Faculty. The financial and human resource support for the Center is currently limited.

In spite of these challenges, however, the Center for Teaching and Learning has made many significant contributions to Western Oregon University. 

Program Accomplishments

2001-2004

Director: Casey Collett.
· Established an Advisory Board for the Center.  
· Administered a PT3 grant (Preparing Tomorrow’s Teachers with Technology). 
· Worked closely with the Council on Undergraduate Research (CUR).
· Worked with the College of Education to develop and implement a Mentoring Program.

· Offered a Mini-grant program for professional development to faculty in the College of Liberal Arts and Sciences (faculty could apply for up to $1,000).

2004-2005 
Interim Directors Gary Jensen & Bryan Miyagishima.
· Integrated the Technology Resource Center into the Center for Teaching and Learning. The technology support lab operates as an open computer lab, with services available to and utilized by the entire university community, including faculty, staff, and students. The services of the Technology Resource Center are available 60 hours per week.  

· The teaching and technology support lab offers professional development for faculty and directly supports students and enhances their academic experience.

· The TRC coordinates and is the source of all WebCT training and support for students and faculty. Student registration on the Web CT platform was 2,200.
· The TRC provided services to 1,652 clients.
· The TRC offered 22 group workshops.

· The TRC scheduled 153 individual training sessions.

· Initiated a Technology Fellows program of support for faculty to integrate instructional technology in their classes, with 16 faculty members participating.
2005-2006. (July-May).  
Director Niki Young. 

· Organized and offered 4 orientation programs, for new tenure track faculty, new and returning adjunct faculty, adjunct faculty in the teacher education division, and for replacement faculty in the event of a strike.

· Offered 18 professional development programs on Teaching with the New York Times, Best Practices in Advising, Scholarly Writing, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group of the PBS documentary Declining by Degrees: Higher Education in Crisis, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  

· Initiated two learning communities, the Excellence Initiative Learning Community, and the Self and Writing Teaching Circle. The educator Parker Palmer (2002) observes “The fastest and deepest learning happens when there is a dynamic community of connections between teacher and student and subject” (p. 185).
· Consulted individually with 17 faculty (8 tenure track, 9 adjunct, and 2 staff), observing classes, reviewing assignments and reviewing course syllabi.
· Created and distributed to Division Chairs a model syllabus that integrates the University Mission, the Institutional Aspirations for Learning, with Program and Course specific Learning Outcomes.

· Served on two search committees.

· Met individually with Division Chairs and several members of the faculty. Interacted with 493 people in the first 3 months on the job. Wrote 243 personal notes in the first 3 months on the job.

· Provided services to 173 clients in first 6 months.
Projects completed include:

· Adjunct Faculty Handbook
· Faculty Resource Guide 

· Best Practices on Teaching and Learning, and Retention (research, materials, PowerPoint)

· Professional Development Inventory

· Program Review

· Model Syllabus

· Celebration of Teaching Excellence

Value/Competitive Advantage 

The Center for Teaching and Learning has significant value to Western Oregon University.  Teaching centers “occupy a unique place in the structure of an institution because of their mandate to address the needs and interests of the entire academic community in support of the education of students” (Sorcinelli & Cook, 2002). 

Faculty development is a powerful means of achieving institutional goals (Agee, Holisky & Muir, 2003). “There is no question that faculty development can be a powerful tool for change” (Agee, Holisky & Muir, 2003).  Caryn McTighe Musil (1997), Senior Research Associate with the Association of American Colleges and Universities (AAC&U), notes that “Investments in faculty development pay large dividends across institutions.  Engaging a faculty member in new scholarship and pedagogy changes more than a single course; it potentially alters alls the courses a faculty member might teach.  Faculty development is the only way to make lasting curricular change.”

Research demonstrates that “better teaching results in more learning” (Muay, 2004, p. 5).  Faculty development can foster student learning and advance curricular goals.  In addition, faculty development can be a powerful source of individual and institutional renewal. In fact, “Faculty development programs benefit both individuals and the institution itself” (Yale Women Faculty Forum, 2005). Faculty development for existing and future faculty “is a pivotal investment,” that can catalyze innovations in learning across generations (Moore, Moore, & Fowler, 2005). 
Implementing innovative and engaging pedagogies, promoting integrative and interdisciplinary teaching, and engaging in joint student-faculty research benefits students and the university in many ways. Student reports indicate that their motivation to do well in class is strongly influenced by how engaged their instructors are when teaching (Koch & Anderson, 2005). How a course is taught is just as important as the material that is covered, because what happens in the classroom makes students feel part of the academic community.

Student satisfaction and success is positively affected by faculty who take a personal interest in individual students and promote positive faculty-student interaction. Student faculty interaction has a stronger relationship to student satisfaction with the college experience than any other variable. Students who interact frequently with faculty are more satisfied with all aspects of their institutional experience, including student friendships, variety of courses, intellectual environment and even administration of the institution (Astin, 1977). High involvement with faculty increases student retention rates (Astin, 1993).  Student contact with faculty, especially outside of class, is an independent predictor of learning gain or growth (Tinto, 1993). In fact, a caring attitude of faculty and staff is the most potent retention force on campus (Levitz & Noel, 1989).
Learning is enhanced when students become actively involved in the learning process.  Active learning allows students to talk, read, write and reflect, and apply content.  Higher order learning requires active learning. Active learning and engaging pedagogies foster increased retention of information, application of knowledge to new situations, and development of higher order thinking skills (Gardiner, 1998; McKeachie, 2002).

Implementing innovative and engaging pedagogies benefits the students, faculty and institution in significant ways.  Promoting integrative and interdisciplinary teaching also has many benefits for the university. 

“Fostering students’ abilities to integrate learning – across courses, over time, and between campus and community life – is one of the most important goals and challenges of higher education,” (Carey, 2005, p. 3). This Statement on Integrative Learning is jointly authored by the Association of American Colleges and Universities (AAC&U) and the Carnegie Foundation for the Advancement of Teaching.  “The capacity for integrative learning has come to be recognized as an important learning outcome in its own right” (Huber, Hutching & Gale, 2005). The AAC&U highlights integrative ability as “a key outcome of a quality undergraduate education” (Humphreys, 2005). Faculty engagement and development plays an important role in spreading the benefits of integrative learning (Arcario, Eynon & Clark, 2005; DeZure, Babb & Waldmann, 2005) and in assisting faculty to implement integrative learning, for “there is no unique or single pedagogy for integrative interdisciplinary learning” (Klein, 2005).

Another trend in higher education holds promise for improving student learning.  Engaging in joint student-faculty research also benefits students and the university in many ways.

Undergraduate research “is a promising educational innovation from which college leaders might draw evidence of achievement of the more sophisticated learning outcomes we now seek for today’s students” (Carey, 2006, p. 3).  Undergraduate research is being used to illustrate educational quality (Coombs, 2006) and is now a distinctive category in the U.S. News and World Report rankings (Elgren & Hensel, 2006).  “The undergraduate research experience may be the epitome of engaged learning.  It promises benefits that reflect the National Survey of Student Engagement (NSSE) student engagement benchmarks” (Lopatta, 2006, p. 22).  The Association of American Colleges and Universities (AAC&U) advocates more undergraduate research activities (Lopatta, 2006).

Experts acknowledge that “Teaching support is most effective when it operates out of a teaching center with a comprehensive program of services” (Sorcinelli & Cook, 2002).  Among the typical teaching center services are orientation programs for new and adjunct faculty, workshops and seminars on best practices in teaching and learning, individual consultations, midterm student feedback, and videotaping for instructors; administration of grants competitions to stimulate teaching improvements; and publications and websites with both basic and cutting edge information about teaching and student learning. 
Providing these services is impossible without an infrastructure of support staff and physical space that is simply cost-prohibitive at the departmental level. “Studies of faculty development programs indicate how vital it is to have an individual with the commitment, time, and talent to take the lead in developing, maintaining and evaluating services” (Sorcinelli & Cook, 2002). “Faculty developers in their roles as metaprofessionals are best placed and prepared to help department chairs and faculty identify shared goals, learn to collaborate effectively toward those goals, and apply existing knowledge to specific disciplines and contexts to improve student learning” (Angelo, 2002).
Faculty are a key component of institutional quality of a learning institution (Smith & Wright, 2000).  The way an institution selects, orients and cultivates a significant long-term relationship with adjunct faculty is a means of insuring quality. The heavy reliance on adjunct faculty calls for an investment in resources to assure quality instruction.
Offering faculty development opportunities for adjunct faculty fosters significant benefits to the university (Lyons, 2005).  Nationally, adjunct faculty provide more than half the instruction at colleges and universities. “At Oregon’s seven public universities, the number of adjuncts rose from 25 percent of the faculty in 1999 to 33 percent in 2004.  Western Oregon University has the highest percentage, at 53 percent” (Silverman, 2005). Adjunct faculty are a valuable resource and worthy of programming for their needs. 
Instructors who do not know a university or department well can do unintentional damage, which can result in misunderstanding, misguiding, and misdirecting (Hulbert 2003).  Adjunct faculty may lack understanding of the institutional mission, the purpose of the course in the overall curriculum, and the characteristics of students; they may also lack an understanding of institutional policies and procedures (Smith, Butner, Cejda & Murray 2000).  Adjunct faculty may feel a lack of connection with faculty and administrators, resulting in feeling marginalized or unappreciated (Lyons, 1999). Adjunct faculty may lack knowledge of pedagogy and new technologies.  Adjunct faculty will continue to called upon to develop new skills to deliver new kinds of knowledge and competencies to students of the future (Church, 2000). A centralized model of faculty development in which the institution’s activities for tenure track faculty also serve adjunct faculty “presents faculty development as supportive of the organizational development effort to improve student learning or success” (Burnstad, p. 72).
Today’s college students, sometimes called the “Net Generation” or “The Millennials,” will soon alter the way professors teach, the way classrooms are structured, and the way colleges deliver degrees (Carlson, 2005).  Assisting faculty to integrate technology into instruction has for several years been the single most important information technology issue confronting college campuses (Agee, Holisky & Muir, 2003). Integrating technology into instruction benefits students, the instructor, and the institution. “The range of technologies that encourage active learning is staggering.  Technologies can help students learn in ways they find most effective.  New technologies can dramatically improve time on task for both students and faculty” (Chickering & Ehrmann, 1996). Research by the National Center for Academic Transformation found that redesigning course curricula to include information technology increased student success and retention, while simultaneously reducing instructional costs (Twigg, 2005). “What matters most are educational strategies for using technology – strategies that can influence the student’s total course of study. To make visible improvements in learning outcomes using technology [faculty] must use that technology to enable large scale changes in the methods and resources of learning” (Ehrmann, 1995).
Evidence of Effectiveness and Goal Attainment 
Dedicated to building a learning-centered community, and to improving student learning by supporting faculty in ways that make teaching a more satisfying, and productive activity, the Center for Teaching and Learning coordinates, consolidates, enhances, and expands existing faculty development services at Western Oregon University. The Center accomplishes this aim through seven goals. 

Goal One

The first goal is to offer individual assistance and confidential consultation to faculty. The Center has attained this goal by providing confidential consultation services to several faculty.  Director Young has observed faculty teaching and reviewed course syllabi and assignments for faculty at their request. Evidence of effectiveness:
Email, January 17, 2006. “I really appreciate you taking the time to review my syllabus and course documents. Your comments will help me to refine my syllabus, and what I find most helpful, clarify for students how their score is assigned in the simulation assignment (this is something I have struggled with and I like your score sheet template).” (College of Liberal Arts and Sciences Faculty)
Telephone call, January 5, 2006. “I wanted to thank you for providing such helpful information in such a useable form that I can readily incorporate into class.  I found the suggestions you made with regard to assessment especially helpful.” (College of Liberal Arts and Sciences Faculty)

Email, November 17, 2005.  “Thank you so much for your suggestions. This is so much more than I expected.  Watch out! I’m going to invite my entire division to contact you!” (College of Education Faculty)

Email, January 12, 2005.  “Thanks for your supportive comments on this and all of your other efforts to help our faculty. I know several of our adjuncts and tenure-track faculty, especially, have spoken very highly of the help they've received from you and from your office.” (Division Chair, College of Liberal Arts and Sciences)

Email, April 17, 2006 

Thank you so much for the very detailed and helpful observation write-up. I appreciated the positive comments and your perspective on the lesson. I also valued your questions of things for me to consider. It is always helpful to get new ideas and thoughts.

 

I know how long it takes to write such a thorough observation and can't tell you how much I appreciate the time you took, given your many responsibilities and hectic schedule. You are a star! (College of Education Faculty)

 

Email, April 24, 2006

After reading the observation report that you wrote I decided try a couple of the ideas you included. As per your suggestion, Wednesday I asked the class to generate a list of 10 concepts from the chapter they had just read. I then put them in groups of three and told them to process those concepts until everyone was comfortable in understanding them. It was awesome! They really got involved and had great discussions.

 

Then for another reading selection I asked them to work in their groups to generate four questions eliciting higher order thinking (review of last term's content). Once they had their questions, I let each group facilitate the discussion, starting out with just one question from their list. We didn't get all the way through the questions but that was because of the lively discussions.

 

I have always struggled with leading good discussions and therefore your ideas were extremely welcome. Got any more up your sleeve??

Goal Two

The second goal is to offer campus discussion groups and workshops to promote multidisciplinary exchange of insight.  The Center promotes multidisciplinary exchange of insight by offering an Orientation and Professional Development program to new tenure track faculty and to adjunct faculty.  The Center offered professional development programs on Teaching with the New York Times, Best Practices in Advising, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group co-sponsored with the Social Science Symposium Series on the PBS documentary Declining by Degrees, Innovative Instructional Practices, an evening with bell hooks, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The Center also organized an interdisciplinary teaching circle, which discussed J.M. Haile’s book, The Way of the Teacher.  Evidence of effectiveness:
New tenure track faculty found Orientation valuable.  They especially liked:

· Meeting fellow faculty members and everyone on staff here.  The material also was very helpful.  Thank you so much for putting this orientation on. 

· Opportunity to connect with colleagues and begin to form relationships before the overwhelming meetings galore the following week.  The presentation by 2nd year faculty: the tribal storytellers.

· The pace – you didn’t give too much information too quickly.  And the informal setting helped us be comfortable.  Also, information on syllabi writing was great – and your new faculty checklist was wonderful! 

· I enjoyed the opportunity to meet other new faculty and the information presented was great – it helped orient me to where to go and who to ask questions and that’s always hard to figure out in a new place. 

· The presentations by returning faculty (very useful). The information about the AFT.

Using a scale of 10 to 0 where 10 is excellent and 0 is poor, the average evaluation of the presentation was 9.33.
Adjunct faculty found the inaugural Orientation and Professional Development Program valuable. 

· I am impressed with the caliber and content organization for a first time workshop in this area at WOU.  A high bar has been established for future workshops.  I appreciate my time being used in an excellent manner by the degree of pre-planning that went into facilitating this session.
Participants especially liked the:

· Positive support for adjunct faculty, hearing from fellow adjuncts across the disciplines, sharing ideas. 

· The energy Niki showed throughout the day.  This is a great program. 

· Discussions/feedback with others.  Great ideas. 

· Sitting in groups, time for discussions and introductions, information/reference packets, food (thank you).

· The group interaction and discussion and the questions/answer sessions of concept learning. 

· Incentive award for best adjunct teacher.  Various specific ideas shared by fellow adjuncts.  Overall chance to discuss teaching with fellow adjuncts. 

· Group work/discussions. Variety of information presented. Thanks for doing this – very helpful… 

· The round tables for small group interaction.  The experiences, knowledge shared by the attendees were excellent. 

· I really appreciated Niki’s offer of assistance with syllabus, observation of teaching, etc.  Thank you for this effort to assist and include adjuncts.  Also thanks you so much for the lunch and snacks! 

· Sharing information on teaching methods.  General introduction to the school, very helpful.

Using a scale of 10 to 0 where 10 is excellent and 0 is poor, the average evaluation of the presentation was: 8.0.
Participants in the writing circle liked: 
· The opportunity to have conversations with colleagues outside of their division.
· The use of the book to start interdisciplinary conversations.
· The discussion of system challenges to teaching.
· Talking with other teachers about teaching, hearing their stories.
· Taking the time with colleagues to share experiences. 
· The way the book is thought provoking in a simple yet profound way.
· Hearing from colleagues across the disciplines about their thoughts on teaching.
· The intellectual stimulation provided by the book and discussion. 
Using a scale of 10 to 0 where 10 is excellent and 0 is poor, the average evaluation of the presentation was: 8.8.

Participants in the video discussion group found the documentary thought provoking and the discussion stimulating.  Evidence of effectiveness: 
Email: April 14, 2006 

Wanted to let you know I checked the video out and viewed the portions I missed at home.  From my work in Student Affairs and Enrollment Management while Vice President, I can tell you the information presented is right on!  I'm looking forward to attending part two on the 18th.  (Faculty, College of Education) 
Goal Three
The third goal is to provide practical advice on the integration of innovative pedagogies designed to improve instruction.  The Center has attained this goal by offering an Orientation and Professional Development program to new tenure track faculty and to adjunct faculty.  The Center offered professional development programs on Teaching with the New York Times, Best Practices in Advising, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group co-sponsored with the Social Science Symposium Series on the PBS documentary Declining by Degrees, Innovative Instructional Practices, an evening with bell hooks, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The Center also organized an interdisciplinary teaching circle, which discussed J.M. Haile’s book, The Way of the Teacher. Evidence of effectiveness:

Orientation evaluation:  I love the adjunct faculty handbook and syllabus suggestions.  I liked the suggestions/discussions about how to engage students.
Orientation evaluation: I especially liked the effective teaching & learning practices session.  Dr. Young’s strategies for engaging many participants to contribute and the contribution ideas that were on the floor, e.g. early “intervention” with the analysis of drafts as well as the evaluation of the papers created from the drafts.  I appreciated my colleagues ideas shares.  Valuable.  
Email, October 19, 2005.  Thanks for the resources on evaluating sources.  This is very helpful.
Email, November 17, 2005.  Thank you for the suggestions in the active learning digest! As a new full-time adjunct this is very valuable information. 

Email, December 2, 2005. Thank you for sharing these resourceful websites [on rubrics].  These tools will make my efforts easier.

Email, December 28, 2005.  Thank you for sending me the art assessment sample and terms! I've finally had a chance to write and thank you.
Orientation evaluation (tenure track): Also, information on syllabi writing was great
Model Syllabus Project
Email, from the Provost. December 20, 2005. This is an excellent initiative! Your discussions to further align practices with Institutional Aspirations will certainly move us a long way towards our goals.  I am certain your leadership, engagement and expertise on this very difficult (yet critical!) issue will yield positive results for this institution.

Comment from the Dean of the College of Education, Academic Affairs Council meeting, January 9, 2006.  You’ve set a very high bar with the model syllabus.

Feedback from students on the Model Syllabus: 

Using a scale of 4 to 1 where 4 is strongly agree and 0 is strongly disagree:

Course syllabus was thorough and clear. 

68.42% strongly agree 32.58 Agree 5.27%  Neither agree nor disagree

Course syllabus communicated how this course is aligned with the university mission, institutional aspirations, program learning outcomes.

78.94% strongly agree 26.31 Agree 

Students commented that: 
Everything is clearly stated and easy to understand. 

It answers all my questions in an organized easy to find format.

Clear.  I know exactly what I’m doing.

It was very well put together.  Most questions I might have had will already be answered because of how well the syllabus is constructed.

I like how descriptive it was.  You also did a good/clear job of showing what is expected and how it will be graded.

You made sure you gave us all the info you thought we might need. Thanks for caring!

It is very clear and detailed.

I like the details and explicit grading description.

Very thorough. 

I like how the assignments are laid out.

I like the in-depth explanation.  Easy to understand.  Great job!
Goal Four 

The fourth goal is to offer support for research, scholarship and creative activities, as well as other related professional development activities.  The Center has begun to attain this goal by offering an Orientation and Professional Development program to new tenure track faculty and to adjunct faculty.  The Center promotes multidisciplinary exchange of insight by offering an Orientation and Professional Development program to new tenure track faculty and to adjunct faculty.  The Center offered professional development programs on Teaching with the New York Times, Best Practices in Advising, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group co-sponsored with the Social Science Symposium Series on the PBS documentary Declining by Degrees, Innovative Instructional Practices,  Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The Center also organized an interdisciplinary teaching circle, which discussed J.M. Haile’s book, The Way of the Teacher.  The Director brought five Western Oregon University faculty to attend “An evening with bell hooks” at Lewis and Clark College in February. Evidence of effectiveness: 

Handwritten card from Liberal Arts and Science faculty: Wednesday, February 1st 2006 is a night I will never forget.  I am reinvigorated, renewed, rededicated. It was the best possible first CTL faculty fiend trip and I can’t thank you enough for making it happen and including me. Emily Plec. Assistant Professor, Speech.  What an awesome opportunity you gave us. I loved every minute of it.  You’re the best! Margaret Artman, Assistant Professor, English.

Letter, February 17, 2006. 

Thank you for organizing the “Evening with bell hooks.” You willingness to literally go the extra mile by driving to Portland to get tickets for us combined with you savvy negotiating skills…demonstrated a strong commitment on your part to ensure we had the best experience possible. Dr. hooks’ lecture had a large impact on me than I anticipated. Her passionate lecture encouraged me to read more about her ideas; I’ve completed two of her books during the past few days, and I’ve started on a third one. In addition to the lecture, I enjoyed the opportunity to spend an evening with  colleagues from the College of Liberal Arts and Sciences. Typically, our cross-college interactions are limited to committee work, and it was simply delightful to get out of our usual roles and share the experience of attending a lecture by a woman that we all admire. Thank you for facilitating this professional development experience. Linda Stonecipher, Chair, Division of Health and Physical Education
The Center requires additional resources in order to continue to attain this goal.  To generate more interest and reach more faculty the Center should offer stipends or mini-grants to support research, scholarship and creative activities or other related professional development activities and bring in experts in the field from outside the campus community.
Goal Five
The fifth goal is to support joint student-faculty research and the scholarship of teaching.  The Center has begun to attain this goal by meeting with members of the PURE Task force on undergraduate research, providing resources on undergraduate research to faculty, and supporting the work of the PURE Task Force.  Copies of the Winter 2006 issue of the Association of American Colleges and Universities’ (AAC&U) journal, Peer Review, a special issue, planned in cooperation with the Council on Undergraduate Research (CUR) that focuses on undergraduate research, were sent to the thirteen faculty on the PURE task force. Members of the task force have been invited to share their research with other faculty through the CTL newsletter.  The Center requires additional resources to continue to attain this goal.  To generate more interest and reach more faculty the Center should offer stipends or mini-grants to support joint student-faculty research and the scholarship of teaching, bring in experts in the field from outside the campus community, and form a learning community on the scholarship of teaching that publishes narratives of teaching stories and stories of student success such as Faculty Voices. 
Goal Six

The sixth goal is to provide assistance in integrating instructional technology to improve teaching.  The Center attained this goal in multiple ways, with the support of the Technology Resource Center, whose staff assists faculty interested in integrating instructional technology to improve their teaching and enhance student learning.  The Center offered workshops and Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The Technology Resource Center supported integration of technology through the WebCT platform.  The TRC coordinates and is the source of all WebCT training and support for students and faculty. Student registration on the Web CT platform was 2,200 in 2004-2005.  The TRC provided services to 1,652 clients in 2004-2005. TRC staff performed 153 individual consultations on instructional technology and information resources, offer 22 individual tutoring or small group classes on various software packages, and provided assistance in developing web pages and online classes.  In 2004-2005 24 classes were fully online.  TRC staff also collaborated in the production of 67 multimedia solutions.  The TRC also initiated a Technology Fellows program of support for faculty to integrate instructional technology in their classes, in which 16 faculty participated.  Evidence of effectiveness:
Letter, July 21, 2005. “Instructional Technologist Scott Carter’s support was invaluable as he helped me become familiar with the WebCT platform.  I learned that Scott is an excellent teacher. Furthermore, Scott’s excellent knowledge base and communication skills have helped me develop English 104 as an online course.  His ability to work with technology is phenomenal; what really impresses me is his ability to communicate his knowledge to others.  Because of Scott’s continuing support, I feel comfortable working with online instructional technology at Western Oregon University.” Peg Freed Elefant, Adjunct English Professor.

Email, April 24, 2006. 

I am very grateful for your [Sue Payton’s] good and patient counsel throughout my editing and learning process. I especially appreciate your willingness to join me in HSS #331 for a dry run. Very reassuring. I discovered the freedom Power Point gives you… I’m hooked. A few colleagues have described to me the excellent help they received at the Center, a veritable groundswell of converts. We are blessed to have this kind of faculty support at Western. You guys have a lot of very enthusiastic fans. Many, many thanks. Peter Eddy, Adjunct English Professor. 
Goal Seven
The seventh goal is to offer a collegial environment of shared purpose and mutual support to cultivate a conversation about teaching and learning on campus. The Center attains this goal by offering a welcoming physical space.  Three original oil paintings from Director Young’s personal collection grace the walls of the Center, along with two framed and signed prints, and a large ornamental Chinese fan.  Young also brought in two ficus trees to add warmth to the space.  She removed a great deal of furniture and obsolete equipment that made the space cluttered and uninviting.  Young made more space available by replacing the large portable overhead projector screen with a wall mounted one. Bulky and awkward portable easels were replaced with a newly installed white board.  The Director purchased three commercial coffee pots and thermoses to provide refreshments at workshops and meetings. Evidence of effectiveness: Visitors to the Center often comment on how pleasant and welcoming the space is. The Dean of the College of Education commented, “I think our group (the College of Education Book group) thinks bigger thoughts when we are in this inviting space.” 
The Center cultivates a collegial environment of shared purpose and mutual support to cultivate a conversation about teaching and learning on campus by promoting collegiality.  Director Young has personally interacted with 248 faculty and staff in the past year. Faculty and staff have responded positively to Director Young’s personal handwritten communications. Young wrote 243 personal notes in the first 3 months on the job. Evidence of effectiveness: 
Email, April, 21, 2006 


I just thought I'd let you know that I have heard from many adjuncts and assistant professors this year who have made it a point to let me know how much they appreciated the orientation/workshops that you developed earlier this year. It has been a year fraught with many challenges for all of us, but for new faculty who are struggling to connect their aspirations as educators with the realities they face in our students & classrooms, and for new students who are struggling to connect their dreams and ideals about what their college experience will be with what they actually encounter in our faculty and in our classrooms, it was an especially difficult year. I have seen more than the usual psychological strains, and our adjunct faculty have had to deal with students in crisis while they themselves were in transition. 

At any rate, I just wanted to express my appreciation for your work to make the process of adjustment here at WOU less mystical and more transcendent, and to let you know that they have also voiced their similar appreciation for your efforts.

Best wishes,
Max Geier, Division Chair, Social Sciences Division 

Orientation Evaluation (tenure track faculty).  I especially liked the personal welcoming cards from Niki Young – beautifully handwritten! Niki, you made this a very warm and welcoming orientation.  It was informative but not overwhelming.  You have really become very ‘au fait’ with campus life in your short time of being here and you exude enthusiasm for this institution.  Thanks! 

Orientation Evaluation (adjunct faculty).  I especially liked the personalized card! I can read it anytime.  I also liked sharing in a community of my peers – other adjuncts! And I appreciated the best practices resources and information.  Very cool.
Orientation Evaluation (adjunct faculty).  I especially like the positive support for adjunct faculty, hearing from fellow adjuncts across the disciplines, sharing ideas. 
Letter (tenure track faculty, College of Liberal Arts and Sciences).  You’ve given me two really nice cards, and were so helpful in the New Faculty Orientation, its time I gave you one in return! Thank you for all your help and support getting set up.
Email, October 8, 2005 (Administrator). And, let me tell you how refreshing your communication style is...I really appreciate your hand-written notes. Thanks for everything.
Email, February 8, 2006.  (Administrator.) I just wanted to say thank you for the very kind and warm welcome note. What a great way to start a new job.  You are great PR for WOU. I look forward to working with you. 
Email, January 12, 2005 (Division Chair, College of Liberal Arts and Sciences). Thanks for your supportive comments on this and all of your other efforts to help our faculty. I know several of our adjuncts and tenure-track faculty, especially, have spoken very highly of the help they've received from you and from your office. 
Resources/Cost  

“Faculty development is an institutional responsibility.  It is the responsibility of the University and of each school to invest in their faculty” (D’Alessandri, 2003).  Committing resources for faculty development is essential for faculty development initiatives to be successful.  “An increased recognition of the value of faculty development means more resources and attention will be dedicated toward” this endeavor (Muay, 2004, p. 5).

The most significant challenge the Center for Teaching and Learning faces is the lack of resources.  The budget request made in spring 2004 for the Center for Teaching and Learning (Services and Supplies) was $33,450.  The amount requested for the Technology Resource Center was $11,018. The amount allocated to the Center for Teaching and Learning in July 2005 was $7,587 for services and supplies. No funds were allocated for services and supplies for the Technology Resource Center.  In the fall $2,000 was transferred from the library budget to the Center for Teaching and Learning to support the Technology Resource Center. This amount is insufficient to support this unit.  The mission of the Technology Resource Center (TRC), a unit of the Center for Teaching and Learning, is to provide technology support and resources to faculty, students, faculty and staff.  As part of this mission the TRC operates a teaching and technology support lab, located in ITC 204.  Maintaining the 18 network connections in the lab costs $216 a month or $2,592 per year.  In an effort to continue to offer such services, the Director approached the Student Technology Fee Committee to help cover the cost of the network connections.
In the past the Center received more funds. 


Center for Teaching and Learning 


Services and Supplies Budget 2002-2006

2005-2006

  $7,587

2004-2005

$14,000

2003-2004

$27,362

2002-2003

$21,353

2001-2002

  $4,600
An additional challenge to the Center has been the limited office support available to the Center. The amount budgeted in July 2005 for a half time (0.5) Office Specialist 1 was $9,948 plus $6,586 for OPE/benefits (total $16,534).  This amount is larger than the services and supplies budget for the Center.  The Center operated without any office support from July 2005 to late September 2005.  The Director single-handedly organized two of the largest programming events of the academic year, the 2 day Orientation for new tenure track faculty and the newly inaugurated Orientation and Professional Development program for Adjunct faculty without any office support. The Center had limited office support from late September to mid-November.  The Administrative Assistant supported three academic areas and three Directors; Young in the Center for Teaching and Learning, Kelleher, in the Office of Institutional Research, Planning and Assessment, and Jensen, in Library and Media Services.  When authorization to fill the position was granted the support to the Center for Teaching and Learning was reduced from 0.5 to 0.25, effectively limiting the Center to 10 hours of support per week. The majority of this time will be spent maintaining the financial accounting procedures necessary to support the Technology Resource Center.  There are three accounts for the CTL and TRC, only one of which is a general fund account.  CTL 901 is a student fee account.  CTL 903 is a resale and cash account for the TRC.  These two accounts involve significant internal accounting and journal vouchering. The office support staff will maintain these accounts, process travel and purchase orders and process payroll for student employees in the Technology Resource Center. 
Quality 
The Center for Teaching and Learning strives to provide the highest quality service and to model best practices (Frantz et. al., 2005). The Center operates in accordance with the Ethical Guidelines for Educational Developers published by the Professional and Organizational Development Network in Higher Education (POD), which include evincing a high level of responsibility to clients, operating with competence and integrity, and maintaining confidentiality. 
“Effective faculty development should be based on thorough knowledge of education research and theory” (Austin & Sorcinelli, 2001).  Director Young and her staff stay abreast of new knowledge through membership and participation in national organizations, and through research, scholarship, and teaching.  Director Young and her staff strive to provide useful materials that specifically meet clients’ needs.  Young is familiar with a wide range of topics such as multiculturalism and diversity, course design and assessment, communication across the curriculum, and student learning.

In the first six months in the position, the Director is making significant progress and is establishing the necessary trust and credibility with faculty and with Division Chairs to maintain the Center’s success. 
Evaluation 

The Center for Teaching and Learning makes a significant contribution to teaching and learning at Western Oregon University.  With additional funding the Center make even greater contributions and could reward and encourage greater innovative and integrative pedagogies.  With additional support the Center can become a source of renewal and inspiration to faculty, staff and students, bringing in outside speakers and experts on liberal learning, student engagement, assessment of student learning, and teaching effectiveness. Professional development is addressed directly in Standard 4.A.3 of the  Northwest Commission on Colleges and Universities, which provides that “Faculty workloads reflect the mission and goals of the institution and the talents and competencies of faculty, allowing sufficient time and support for professional growth and renewal” (Northwest Commission on Colleges and Universities, 2003, p. 63). “The need for faculty renewal in higher education is increasing today. As faculty face demands of heavy course loads, departmental and institutional responsibilities, accountability to varied constituencies, and budgetary constraints, faculty quality of life has eroded” (Jones, 2005, p. 130).

Maintaining and expanding the programming and services of the Center for Teaching and Learning is vital to Western Oregon University.  The Center needs additional financial resources to attain its goals. 

Some specific ideas for new programming and services are:  

· Establish a competitive mini-grant program to promote innovative teaching and to enhance student learning.
· Expand our technology training to provide assistance to faculty not just in learning new technologies but in developing assignments that will require students to use these skills as part of their learning in one or more discipline areas. 

· Invite nationally recognized experts to campus to address important issues in higher education such as assessment and evaluation, improving student retention, promoting joint student-faculty research, implementing global education.

· Produce and publish an anthology of teaching narratives and stories of student success gathered from faculty across the disciplines.  The goal of this narrative writing project is to stimulate exploration and understanding of the varied philosophies of teaching and learning evident in the university community and to share the Western story.  These narratives form a body of knowledge and a sustainable way of assessing our teaching and learning.  

· Form a learning community dedicated to supporting faculty research and scholarship.  Offer stipends and provide complimentary copies of resources  to faculty who participate (for example, Joseph M. Moxley, Publish, Don’t Perish: The Scholar’s Guide to Academic Writing and Publishing, Robert Boice, Professors as Writers: A Self-Help Guide to Productive Writing, and Bruce Thyer, Successful Publishing in Scholarly Journals).
Recommendations 
Obtaining more resources is the biggest priority for the Center. Director Young should spend more time engaged in grant research and grant writing activities. 

Faculty development programming is aligned with the University mission and should be expanded.  Programming should meet faculty needs and Director Young should continue to meet individually with faculty to assess their needs. 

The willingness of the Director to readily jump in and cover class(es) for a faculty member experiencing a sudden medical emergency has fostered a positive relationship with the entire Division. 
It is important for the Director to continue to teach a course or two a year. There are several benefits to this practice.  Teaching connects the Director with students, giving her a better sense of the campus culture and greater insight into challenges our campus faces such as retention.  Teaching connects the Director to faculty and increases her credibility with them.  Teaching also allows the Director to assess best practices such as the model syllabus and obtain student feedback for improving teaching and learning.  

It is important for the Director to remain active in the Professional and Organizational Development Network in Higher Education (POD) and to attend their national conference.  In 2006 the conference will be held in Portland, Oregon. 

It is important for the Director to remain active in the National Communication Association and attend their national conference. In 2006 the conference will be held in San Antonio, Texas. 

It is important for the Director to actively pursue research and scholarly activity.
In the future Director Young should attend the National Institute for New Faculty Developers at Indiana University Purdue University Indiana to continue her professional development, stay abreast of best practices, and learn more about ways to support other University initiatives and offices.
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