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I. Statement of unit mission:
Program Description 

Purpose 

The Center for Teaching and Learning, established in April 2001, supports the University Mission. Western Oregon University is a comprehensive university that creates personalized learning opportunities, supports the advancement of knowledge for the public good and maximizes individual and professional development. Our environment is open to the exchange of ideas, where discovery, creativity and critical thinking flourish, and students succeed.

The Center's Vision


The Center for Teaching and Learning is a welcoming and easily accessible facility where faculty can meet to get to know each other, discuss issues of mutual concern, explore alternative teaching strategies, discover faculty development resources, and experiment with instructional technology. 

The Center for Teaching and Learning is dedicated to building a learning-centered community, and to improving student learning by supporting faculty in ways that make teaching a more satisfying, and productive activity.  The Center is committed to helping students and faculty achieve the Institutional Aspirations for Learning.

The Center's Mission

The primary mission of the Center for Teaching and Learning is to support faculty in their roles as teachers, learners, scholars, and members of the university and wider community as a means of enhancing student learning. Enhancement of faculty skills, professional fulfillment, and promotion of collegiality and a sense of campus community are integral to this mission. The Center for Teaching and Learning promotes innovation and collaboration among faculty, staff, students, and administrators at Western Oregon University. The Center for Teaching and Learning provides opportunities and resources for faculty to enhance their professional lives and promote student learning. The Center for Teaching and Learning seeks to achieve this mission through one-on-one consultation with faculty members, workshop presentations and seminars, publications, resources and a reference library on teaching and learning, and referral to and partnering with other support offices for assistance outside the Center’s area of service. The Director of the Center for Teaching and Learning also consults with division chairs and committees and college and campus administrators on faculty development issues. The services of the Center for Teaching and Learning are available to all university faculty at all stages of their professional careers.
Goals 

Establishing a Center for Teaching and Learning at Western Oregon University was identified as a goal by faculty in the 1997 Strategic Plan. The need for a Center for Teaching and Learning was also identified in Western Oregon University’s 1997 Accreditation Self-Study Report. “The College should promote innovative teaching techniques by coordinating existing campus resources in a center for teaching and learning.  The center would assist faculty in adopting new methodologies and technology, assessing teacher and program effectiveness, and establishing mentor relationships between junior and senior faculty” (Western Oregon State College, 1997, p. 308). The Center for Teaching and Learning was identified as a continuing goal of the University at the September 2000 Strategic Planning Conference (CTL Work Group, 2000).  The Center for Teaching and Learning was established by “university mandate” (CTL Work Group, 2000) on April 16, 2001 under the leadership of Casey Collett, who directed the Center from 2001 to 2004. The Center was initially housed in the Library. Later the Center moved to its current home in room 210 of the Instructional Technology Center. 

Collett retired in 2004 and was replaced by Interim Director, Gary Jensen, Director of Library and Media Services.  The Technology Resource Center (formerly part of Educational Media) became part of the Center for Teaching and Learning in 2005.  Upon the conclusion of a national search, Dr. Niki Young became the Director of the Center in July 2005. 

The 2007 Accreditation Self-Study Report notes, “The 2004-2005 strategic planning efforts enabled the WOU community to… allocate resources in support of teaching and learning through the Center for Teaching and Learning which offers workshops and support in areas of engaged learning and assessment.”  

Roles/Responsibilities 

The Center for Teaching and Learning offers a variety of professional development opportunities for faculty including: 

· Orientation.

· Workshops and seminars.

· Learning Communities.

· Class observations and feedback on teaching effectiveness.

· Individual or group consultations on instructional design and pedagogy.
· The Center for Teaching and Learning houses a resource library with a multitude of titles on teaching and learning available for checkout. The library is housed in the Technology Resource Center, ITC 204. 

Through the Technology Resource Center, the Center for Teaching and Learning assists faculty interested in integrating instructional technology to improve their teaching and enhance student learning through the following services:
· Consultation on instructional technology and information resources.

· Individual tutoring or small group classes on various software packages. 

· Assistance in developing web pages and online classes.

· Collaboration in the production of multimedia solutions.

II. Unit intended objectives/outcomes.
The Center for Teaching and Learning is aligned with and supports the Academic Affairs goals (To enhance and assess educational quality in a culture of evidence; build a dynamic learning environment dedicated to student success; recruit, retain and support faculty and staff in a culture of excellence and innovation; manage and allocate institutional resources effectively; and, promote diversity, interdisciplinarity and global engagement.) through its own goals: 
Dedicated to building a learning-centered community, and to improving student learning by supporting faculty in ways that make teaching a more satisfying, and productive activity, the Center for Teaching and Learning coordinates, consolidates, enhances, and expands existing faculty development services at Western Oregon University. The Center offers: 

· Individual assistance and confidential consultation to faculty.

· Campus discussion groups and workshops to promote a multidisciplinary exchange of insight. 

· Practical advice on the integration of innovative pedagogies designed to improve instruction. 

· Support for research, scholarship, and creative activities, grant writing, as well as other related professional development activities. 
· Support for joint student-faculty research and the scholarship of teaching.
· Assistance in integrating instructional technology to improve teaching. 

· A collegial environment of shared purpose and mutual support to cultivate a conversation about teaching and learning on campus.

Of the objectives above, this unit will assess all in the current assessment year; and all in the next one. Assessment is a continuous and ongoing activity in the Center. 
III. Tactics for achieving the objectives:

Goal 1. Offer individual assistance and confidential consultation to faculty.

Objectives, 2006-2007.

1. Continue to offer individual assistance to faculty.

Strategies.

1. Build on previous success.

Goal 2.  Establish campus discussion groups and workshops to promote a 

multidisciplinary exchange of insight. 

Objectives, 2006-2007.

1. Expand CTL programming to encourage WOU faculty to share their teaching innovations and pedagogical strategies. 

2. Expand CTL programming to partner with Divisions to foster discussion about teaching and learning. 

3. Develop a means to reward faculty for participation in professional development (both presenters and participants). 

4. Increase budget for CTL and create a Faculty Development Fund to be used for stipends for faculty who present workshops, stipends to support bringing in lecturers from off campus, and inaugurate a full day of Professional Development once a year for faculty and staff, around a theme (for instance, ensuring student success and improving retention). 

Strategies.

1. Build relationships and trust with faculty. 

2. Celebrate faculty accomplishments.

3. Observe faculty teaching. 

4. Invite faculty to share their innovations.

5. Reward faculty for participation. 

6. Increase budget allocations to Center.

7. Develop new programs to promote a multidisciplinary exchange of insight.

Goal 3. Offer practical advice on the integration of innovative pedagogies designed to improve instruction. 


Objectives, 2006-2007.

1. Increase collaborations with other units on campus (i.e., Social Science Lecture Series, Natural Sciences & Mathematics Lecture Series, Health and Physical Education and Biology book discussion group, Service Learning). 

2. Expand programming to support other teaching efforts on campus (i.e., Tutor Training and Orientation; Professional Development for Staff who teach the Freshman Experience seminar). 

3. Develop programming to support faculty teaching diverse international students.

4. Invite off campus experts to work with out faculty.

5. Increase budget for CTL and create a Faculty Development Fund to be used for stipends for faculty who present workshops, stipends to support bringing in lecturers from off campus, and inaugurate a full day of Professional Development once a year for faculty and staff, around a theme (for instance, ensuring student success and improving retention). 


Strategies. 

1. Assess unique needs on our campus and develop appropriate responses to meet these needs.
2. Solicit and meet with collaborators and partners on campus.

3. Offer a reward to partners for Collaboration. 

4. Increase budget allocations to the Center.

5. Develop new programs to offer practical advice for the integration of innovative pedagogies designed to improve instruction.

Goal 4. Provide support for research, scholarship, and creative activities, grant writing, as well as other related professional development activities. 


Objectives, 2006-2007.

1. Establish a mini-grant fund and competition for Fall 2007. Grants will be awarded to faculty for work that results in improved student learning. Specific projects to be funded can focus on acquiring equipment or supplies for activities to be used in class and/or for conferences or training about teaching. 

2. Obtain resources and training to support grant writing activities. 

3. Increase budget for CTL and create a Faculty Development Fund to be used for stipends for faculty who present workshops, stipends to support bringing in lecturers from off campus, and inaugurate a full day of Professional Development once a year for faculty and staff, around a theme (for instance, ensuring student success and improving retention). 


Strategies.

1. Compile evidence of the effectiveness of the Center for Teaching and Learning and the value added of this investment. Expand the budget of the Center for Teaching and Learning. 

2. Increase budget allocations to the Center. 

3. Develop new programs to support research, scholarship, and creative activities, grant writing, ad swell as other related professional development activities.

Goal 5. Support joint student-faculty research and the scholarship of teaching.


Objectives, 2006-2007.

Increase CTL’s support of and collaboration with the PURE Task Force. 


Strategies. 

1. Meet with PURE Task Force leaders, Bryan Dutton and Rob Winningham. Meet with the PURE Coordinator, Jeff Templeton. Join the PURE Task Force planning committee. Meet with Phi Kappa Phi representative Cornelia Paraskevas. Assist with planning of the Academic Excellence Showcase. Support the efforts of the Task Force. Communicate with other constituents. 

2. Reward faculty who engaging in joint student-faculty research. 

3. Reward faculty who engage in the scholarship of teaching.

Goal 6. Offer assistance in integrating instructional technology to improve teaching.


Objectives, 2006-2007. 

Expand support for integrating technology and teaching.

Strategies.

1. Assess faculty technology needs and concerns through a technology inventory and collaboration with the Academic Infastructure Committee. 

2. Build on the scaffolding that is already in place by expanding and augmenting programming. Offer a sequence of instructional workshops so that participants can see a project through to completion. 

3. Collaborate with the Academic Infastructure Committee. Meet with Steve Taylor, Committee Chair. 

4. Collaborate with Dean Gary Jensen and Outreach Librarian Bryan Miyagishima from Library and Media Services to offer the Technology Fellows Program to work with invited faculty to develop and see a project through to completion.,
*See Technology Update Memo, attached, for other issues and concerns. 
Goal 7.  Provide a collegial environment of shared purpose and mutual support to cultivate a conversation about teaching and learning on campus.

Objectives, 2006-2007.

1. Refine and improve the Celebration of Teaching Excellence.

2. Continue to recognize adjunct faculty with the Provost’s Award.

3. Continue to promote collegiality. 

4. Continue to offer an inviting and welcoming physical space.

5. Expand programming to offer faculty Quiet Hours during final exams.

6. Increase budget for CTL and create a Faculty Development Fund to be used for stipends for faculty who present workshops, stipends to support bringing in lecturers from off campus, and inaugurate a full day of Professional Development once a year for faculty and staff, around a theme (for instance, ensuring student success and improving retention). 

Strategies.

1. Revise the call for nominations for the Celebration of Teaching Excellence to reflect refinements and improvements.

2. Provide support and assistance for developing a portfolio for the Provost’s Award. 

3. Develop relationships with faculty and staff and build trust to promote collegiality.

4. Maintain control over the Center’s space.

5. Expand programming to cultivate a conversation about teaching and learning on campus.

IV. Basic approach for assessing our unit intended objectives/outcomes
A.  BENCHMARKS FOR SUCCESS:   

Benchmarking (Best Practices of Teaching and Learning Centers)

Five members of the American Council on Education Fellows program (Alan Frantz, Steven Beebe, Virginia Hovarth, JoAnn Canales and David Swee), researched the roles of teaching and learning centers (Frantz et. al., 2005). The authors note that “For decades, American institutions of higher education have established teaching and learning centers (TLCs) to help faculty members develop, assess, and refine their teaching skills” (Frantz et. al., 2005, p. 73).  From their national survey Frantz (2005) and his colleagues identified several best practices of teaching and learning centers:
· Offering workshops.
· Providing faculty mentoring/personal assessment programs.
· Collaborating/establishing learning community.
· Adapting/assessing needs/listening.
· Being visible/accessible.
· Providing technical support. 

· Providing resources (e.g. stipends, travel funds, release time).
· Establishing a positive climate for teaching/learning.
· Networking.
· Helping writing grants. 
Western Oregon University’s Center for Teaching and Learning has implemented many of these best practices and exhibits many strengths.  The Center offers workshops, collaborates and establishes learning communities, listens, assesses and adapts to needs, is visible and accessible, provides technical support, and is establishing a positive climate for teaching and learning.  

Some best practices remain to be implemented. Areas in need of further development include providing resources (e.g., stipends, travel fund, release time), mentoring, and help writing grants.

Teaching and learning centers can employ a variety of strategies to achieve their goals.  From their national survey Frantz (2005) and his colleagues identified several strategies:
· Strong administrative support.

· Engaged and supportive faculty. 

· Cultural tradition of support and climate of collaboration/cooperation.

· Adequate budget.

· Skilled and dedicated staff support.

· Location and physical facilities.

· Strategic planning and goal setting.

· Providing food and refreshments.

· Student support.

The Center for Teaching and Learning is implementing many of these strategies and exhibits many strengths. The Center enjoys strong support from the administration and the Director reports to the Chief Academic Officer (Provost) of the institution.  The Center works with engaged and supportive faculty.  The professional staff at the Center includes Director Niki Young, Instructional Technologist Scott Carter, and Production Coordinator Sue Payton, all of whom have extensive experience and strong credentials. 

Western Oregon University is a strongly collaborative culture where faculty work together to improve student learning. In addition, the Center is centrally located on campus and is a pleasant and welcoming environment.  Strategic planning and goal setting are ongoing and continuous activities at the Center.  Hospitality is central to the mission of the Center and food and refreshments are offered at workshops and meetings.  

In 2005-2006 four experienced student workers supported the operations of the Technology Resource Center, with services available 60 hours a week.  The services of the Technology Resource Center are available to and utilized by the entire university community, including faculty, staff and students. In 2006-2007 student support is reduced from four experienced student workers to one, and the hours with services available are reduced from 60 to 40 hours per week.

Several strategies for goal achievement need to be strengthened at the Center. Expanding the program offerings and available resources for the Center would help to attract and engage more faculty. The Center has a small and insufficient budget. In 2005-2006 the center operated with limited office support. Initially the Center was allocated support at 0.5 FTE or 20 hours per week. This was reduced to 0.25 FTE or 10 hours per week in January. In July administrative support was eliminated from the budget altogether. 

Teaching and learning centers also face challenges.  From their national survey Frantz (2005) and his colleagues identified several obstacles confronting teaching and learning centers:
· Budget constraints and budget cuts.

· Lack of sufficient staff support.

· Lack of faculty time to devote to development activities. 

The Center for Teaching and Learning faces many of these challenges.  The budget influences what the Center is able to offer (Young, 2005). The Center is minimally funded and operates largely on “cookies and goodwill.”  The Center has operated with limited office support for the past six months.  An additional challenge not only at Western Oregon University but also nationally is faculty workload which influences the degree to which faculty can participate in the Center’s programs. A member of a regional accrediting agency recently highlighted this concern in the AAC&U journal, Peer Review:  “As administrators and faculty confront increasing demands from a variety of constituents, there is often less time for engaging in important dialogue regarding core issues that directly effect the quality of the student learning experience” (Elman, 2002).

From their national survey Frantz (2005) and his colleagues made several recommendations regarding the roles of teaching and learning centers. 

· “The range of services provided by a TLC should be aligned with institutional mission and conceptions of faculty work. Expectations of faculty that are most important in serving the mission should be the highest priorities for the TLC” (Frantz et. al., 2005, p. 87).

· “Administrative support for centers should include not only financial and human resources but also advocacy for the center’s function in promoting high stands for teaching and learning at an institution.  If administrators attend or introduce workshop sessions at least occasionally, this sends a strong message to faculty” (Frantz et. al., 2005, p. 87). 

· “If a center is intended to serve as a resource for all faculty and as a means of making the teaching mission visible, administrators should be cautious about using the center as a clearinghouse for responsibilities that may have no other home (such as assessment, graduate research assistant training, or administration of course evaluations).  These responsibilities are possible if the staffing and budget is sufficient; otherwise they will detract from the core faculty development purposes of the TLC” (Frantz et. al., 2005, p. 88).

The Center for Teaching and Learning is following some of these recommendations.  The range of services at the Teaching and Learning Center are aligned with the University mission. Administrators at the university are advocates for the Center.  The Provost has introduced programs for faculty and welcomed both new tenure track and adjunct faculty at the fall Orientation programs.  The Provost has also instituted the Provost’s Award for Excellence in Teaching by Adjunct Faculty. The financial and human resource support for the Center is currently limited.

In spite of these challenges, however, the Center for Teaching and Learning has made many significant contributions to Western Oregon University. 

B. RELEVANT QUANTITATIVE AND/OR QUALITATIVE EVIDENCE: 
Data/evidence for this analysis includes quantitative measures of participation, both quantitative and qualitative measures from written and oral feedback, both formal and informal, formal evaluation instruments, survey responses, and a performance evaluation. 

C. MISCELLANEOUS  DATA COLLECTION ISSUES:  Any special issues regarding data collection and instrument design, as well as pertinent timelines, procedures and stakeholders:
The available resource influence what the Center can offer. Additional resources are needed to expand programming. See Proposal, attached. 
Resources 

The resources of the Center for Teaching and Learning include the knowledge and experience of its staff, the technology lab housed in the Technology Resource Center, a lending library of books and resources on teaching, learning and assessment, and the monies allocated to the program in the budget. 
Program Staff 
Niki Young, Ph.D. 




Director, Center for Teaching and Learning 

Niki Young brings a wealth of experience and expertise to the Center for Teaching and Learning.  An outstanding and award winning teacher, she is also an active scholar with 8 publications in refereed journals and 11 professional presentations to her credit.  She has been awarded 6 competitive grants totaling $19,730.  Young has been a reviewer for Exchanges, the Online Journal of Teaching and Learning in the California State University, and for Communication and Law Review.  She is a member of the National Communication Association (NCA), the Association of American Colleges and Universities (AAC&U), and the Professional and Organizational Development Network in Higher Education (POD), for which she is also newsletter editor. Young has a Ph.D. in Communication Studies from Louisiana State University, a Masters degree from the University of Oregon, a B.S. in Education from Southern Oregon University, and a B.A. in Economics from Macalester College.

Scott Carter

Instructional Technologist 

Scott Carter has worked as an Instructional Technologist at Western Oregon University for over five years, helping faculty, staff and students to improve teaching and promote student learning through the use of technology.  In addition to overseeing the Technology Resource Center along with Sue Payton, Scott provides one-on-one and group training on a variety of topics, including Web pages, digital video, and many software applications.  He is also the principal administrator for the campus online course tool, WebCT, creating courses, uploading students, and providing training to faculty. 

Sue Payton

Production Coordinator 

Sue Payton has a background in educational multimedia and graphic design. She earned her B.S. in Art from Western Oregon University.  Prior to working for the University, she spent seven years with the Polk Education Service district working with media.  Sue has been at Western Oregon University for 21 years.  She specializes in publication design and creating support materials for instruction. Sue also provides support and instruction to faculty, staff, and students with print production, audio and video editing, scanning, photo editing, web development and display production.

Program Budget 

The monies allocated to the Center for Teaching and Learning in the services and supplies budget was $7,587 in 2005-2006 and will be $7,587 for 2006-2007. In the past the Center received more funds. 


Center for Teaching and Learning 


Services and Supplies Budget 2002-2006


2005-2006

  $7,587



2004-2005

$14,000


2003-2004

$27,362


2002-2003

$21,353


2001-2002

  $4,600

Assessment Plan 
Program goals are clearly identified in the Center for Teaching and Learning mission statement which aligns with the WOU mission statement and supports the Institutional Aspirations for Learning.  The Center utilizes benchmarking (i.e., gathers information about best practices in other Centers) in setting its goals. Evidence is collected in the form of formal evaluation instruments and unsolicited feedback, both written and oral, from faculty, staff, and students, demonstrating how the Center is achieving and attaining its goals. This evidence is shared with unit heads (i.e., the Provost and the Deans), staff members who offer workshops and trainings, and faculty (both those who attend workshops, and faculty who are unable to attend workshops and trainings, in the form of handouts or written summaries of the content such as provided in the Active Learning digest). Evidence is evaluated by the Director, her unit head (i.e., Provost), and staff and is used to assure that the Center continues to achieve and attain its goals and to make changes and improvements. The Center for Teaching and Learning documents and shares its successes and challenges in working toward goal attainment through the Center for Teaching and Learning newsletter, through the Center for Teaching and Learning website, through the Annual Report and Strategic Plan update, produced twice annually, and through email, letters and personal communication with the various constituencies.

Assessment Methods 

Program goals are clearly identified in the Center for Teaching and Learning mission statement and posted on the website. Evidence on goal attainment is collected in the form of formal evaluation instruments and unsolicited feedback, both written and oral, from faculty, staff, and students. The formal evaluation instruments used by the Center for Teaching and Learning include both quantitative and qualitative evaluation measures, with both open-ended questions and numerical ranking items included. Formal evaluation instruments are distributed to participants at the conclusion of workshops and trainings. 

Data/Evidence
Data/evidence for this analysis includes quantitative measures of participation, both quantitative and qualitative measures from written and oral feedback, both formal and informal, formal evaluation instruments, survey responses, and a performance evaluation. 

D. Analysis & Interpretation of EVIDENCE

Analysis of Performance 
The Center for Teaching and Learning has significant value to Western Oregon University.  Teaching centers “occupy a unique place in the structure of an institution because of their mandate to address the needs and interests of the entire academic community in support of the education of students” (Sorcinelli & Cook, 2002). 

Faculty development is a powerful means of achieving institutional goals (Agee, Holisky & Muir, 2003). “There is no question that faculty development can be a powerful tool for change” (Agee, Holisky & Muir, 2003).  Caryn McTighe Musil (1997), Senior Research Associate with the Association of American Colleges and Universities (AAC&U), notes that “Investments in faculty development pay large dividends across institutions.  Engaging a faculty member in new scholarship and pedagogy changes more than a single course; it potentially alters alls the courses a faculty member might teach.  Faculty development is the only way to make lasting curricular change.”

Research demonstrates that “better teaching results in more learning” (Muay, 2004, p. 5).  Faculty development can foster student learning and advance curricular goals.  In addition, faculty development can be a powerful source of individual and institutional renewal. In fact, “Faculty development programs benefit both individuals and the institution itself” (Yale Women Faculty Forum, 2005). Faculty development for existing and future faculty “is a pivotal investment,” that can catalyze innovations in learning across generations (Moore, Moore, & Fowler, 2005). 

Implementing innovative and engaging pedagogies, promoting integrative and interdisciplinary teaching, and engaging in joint student-faculty research benefits students and the university in many ways. Student reports indicate that their motivation to do well in class is strongly influenced by how engaged their instructors are when teaching (Koch & Anderson, 2005). How a course is taught is just as important as the material that is covered, because what happens in the classroom makes students feel part of the academic community.

Student satisfaction and success is positively affected by faculty who take a personal interest in individual students and promote positive faculty-student interaction. Student faculty interaction has a stronger relationship to student satisfaction with the college experience than any other variable. Students who interact frequently with faculty are more satisfied with all aspects of their institutional experience, including student friendships, variety of courses, intellectual environment and even administration of the institution (Astin, 1977). High involvement with faculty increases student retention rates (Astin, 1993).  Student contact with faculty, especially outside of class, is an independent predictor of learning gain or growth (Tinto, 1993). In fact, a caring attitude of faculty and staff is the most potent retention force on campus (Levitz & Noel, 1989).
Learning is enhanced when students become actively involved in the learning process.  Active learning allows students to talk, read, write and reflect, and apply content.  Higher order learning requires active learning. Active learning and engaging pedagogies foster increased retention of information, application of knowledge to new situations, and development of higher order thinking skills (Gardiner, 1998; McKeachie, 2002).

Implementing innovative and engaging pedagogies benefits the students, faculty and institution in significant ways.  Promoting integrative and interdisciplinary teaching also has many benefits for the university. 

“Fostering students’ abilities to integrate learning – across courses, over time, and between campus and community life – is one of the most important goals and challenges of higher education,” (Carey, 2005, p. 3). This Statement on Integrative Learning is jointly authored by the Association of American Colleges and Universities (AAC&U) and the Carnegie Foundation for the Advancement of Teaching.  “The capacity for integrative learning has come to be recognized as an important learning outcome in its own right” (Huber, Hutching & Gale, 2005). The AAC&U highlights integrative ability as “a key outcome of a quality undergraduate education” (Humphreys, 2005). Faculty engagement and development plays an important role in spreading the benefits of integrative learning (Arcario, Eynon & Clark, 2005; DeZure, Babb & Waldmann, 2005) and in assisting faculty to implement integrative learning, for “there is no unique or single pedagogy for integrative interdisciplinary learning” (Klein, 2005).

Another trend in higher education holds promise for improving student learning.  Engaging in joint student-faculty research also benefits students and the university in many ways.

Undergraduate research “is a promising educational innovation from which college leaders might draw evidence of achievement of the more sophisticated learning outcomes we now seek for today’s students” (Carey, 2006, p. 3).  Undergraduate research is being used to illustrate educational quality (Coombs, 2006) and is now a distinctive category in the U.S. News and World Report rankings (Elgren & Hensel, 2006).  “The undergraduate research experience may be the epitome of engaged learning.  It promises benefits that reflect the National Survey of Student Engagement (NSSE) student engagement benchmarks” (Lopatta, 2006, p. 22).  The Association of American Colleges and Universities (AAC&U) advocates more undergraduate research activities (Lopatta, 2006).

Experts acknowledge that “Teaching support is most effective when it operates out of a teaching center with a comprehensive program of services” (Sorcinelli & Cook, 2002).  Among the typical teaching center services are orientation programs for new and adjunct faculty, workshops and seminars on best practices in teaching and learning, individual consultations, midterm student feedback, and videotaping for instructors; administration of grants competitions to stimulate teaching improvements; and publications and websites with both basic and cutting edge information about teaching and student learning. 

Providing these services is impossible without an infrastructure of support staff and physical space that is simply cost-prohibitive at the departmental level. “Studies of faculty development programs indicate how vital it is to have an individual with the commitment, time, and talent to take the lead in developing, maintaining and evaluating services” (Sorcinelli & Cook, 2002). “Faculty developers in their roles as metaprofessionals are best placed and prepared to help department chairs and faculty identify shared goals, learn to collaborate effectively toward those goals, and apply existing knowledge to specific disciplines and contexts to improve student learning” (Angelo, 2002).

Faculty are a key component of institutional quality of a learning institution (Smith & Wright, 2000).  The way an institution selects, orients and cultivates a significant long-term relationship with adjunct faculty is a means of insuring quality. The heavy reliance on adjunct faculty calls for an investment in resources to assure quality instruction.
Offering faculty development opportunities for adjunct faculty fosters significant benefits to the university (Lyons, 2005).  Nationally, adjunct faculty provide more than half the instruction at colleges and universities. “At Oregon’s seven public universities, the number of adjuncts rose from 25 percent of the faculty in 1999 to 33 percent in 2004.  Western Oregon University has the highest percentage, at 53 percent” (Silverman, 2005). Adjunct faculty are a valuable resource and worthy of programming for their needs. 
Instructors who do not know a university or department well can do unintentional damage, which can result in misunderstanding, misguiding, and misdirecting (Hulbert 2003).  Adjunct faculty may lack understanding of the institutional mission, the purpose of the course in the overall curriculum, and the characteristics of students; they may also lack an understanding of institutional policies and procedures (Smith, Butner, Cejda & Murray 2000).  Adjunct faculty may feel a lack of connection with faculty and administrators, resulting in feeling marginalized or unappreciated (Lyons, 1999). Adjunct faculty may lack knowledge of pedagogy and new technologies.  Adjunct faculty will continue to called upon to develop new skills to deliver new kinds of knowledge and competencies to students of the future (Church, 2000). A centralized model of faculty development in which the institution’s activities for tenure track faculty also serve adjunct faculty “presents faculty development as supportive of the organizational development effort to improve student learning or success” (Burnstad, p. 72).

Today’s college students, sometimes called the “Net Generation” or “The Millennials,” will soon alter the way professors teach, the way classrooms are structured, and the way colleges deliver degrees (Carlson, 2005).  Assisting faculty to integrate technology into instruction has for several years been the single most important information technology issue confronting college campuses (Agee, Holisky & Muir, 2003). Integrating technology into instruction benefits students, the instructor, and the institution. “The range of technologies that encourage active learning is staggering.  Technologies can help students learn in ways they find most effective.  New technologies can dramatically improve time on task for both students and faculty” (Chickering & Ehrmann, 1996). Research by the National Center for Academic Transformation found that redesigning course curricula to include information technology increased student success and retention, while simultaneously reducing instructional costs (Twigg, 2005). “What matters most are educational strategies for using technology – strategies that can influence the student’s total course of study. To make visible improvements in learning outcomes using technology [faculty] must use that technology to enable large scale changes in the methods and resources of learning” (Ehrmann, 1995).

Cost Benefit Analysis 
“Faculty development is an institutional responsibility.  It is the responsibility of the University and of each school to invest in their faculty” (D’Alessandri, 2003).  Committing resources for faculty development is essential for faculty development initiatives to be successful.  “An increased recognition of the value of faculty development means more resources and attention will be dedicated toward” this endeavor (Muay, 2004, p. 5).

The most significant challenge the Center for Teaching and Learning faces is the lack of resources.  The budget request made in spring 2004 for the Center for Teaching and Learning (Services and Supplies) was $33,450.  The amount requested for the Technology Resource Center was $11,018. The amount allocated to the Center for Teaching and Learning in July 2005 was $7,587 for services and supplies. No funds were allocated for services and supplies for the Technology Resource Center.  In the fall $2,000 was transferred from the library budget to the Center for Teaching and Learning to support the Technology Resource Center. This amount is insufficient to support this unit.  The mission of the Technology Resource Center (TRC), a unit of the Center for Teaching and Learning, is to provide technology support and resources to faculty, students, faculty and staff.  As part of this mission the TRC operates a teaching and technology support lab, located in ITC 204.  Maintaining the 18 network connections in the lab costs $216 a month or $2,592 per year.  In an effort to continue to offer such services, the Director approached the Student Technology Fee Committee to help cover the cost of the network connections.

In the past the Center received more funds. 


Center for Teaching and Learning 


Services and Supplies Budget 2002-2006


2005-2006

  $7,587


2004-2005

$14,000


2003-2004

$27,362


2002-2003

$21,353


2001-2002

  $4,600

An additional challenge to the Center has been the limited office support available to the Center. The amount budgeted in July 2005 for a half time (0.5) Office Specialist 1 was $9,948 plus $6,586 for OPE/benefits (total $16,534).  This amount is larger than the services and supplies budget for the Center.  The Center operated without any office support from July 2005 to late September 2005.  The Director single-handedly organized two of the largest programming events of the academic year, the 2 day Orientation for new tenure track faculty and the newly inaugurated Orientation and Professional Development program for Adjunct faculty without any office support. The Center had limited office support from late September to mid-November.  The Administrative Assistant supported three academic areas and three Directors; Young in the Center for Teaching and Learning, Kelleher, in the Office of Institutional Research, Planning and Assessment, and Jensen, in Library and Media Services.  When authorization to fill the position was granted the support to the Center for Teaching and Learning was reduced from 0.5 to 0.25, effectively limiting the Center to 10 hours of support per week. The majority of this time is spent maintaining the financial accounting procedures necessary to support the Technology Resource Center.  There are three accounts for the CTL and TRC, only one of which is a general fund account.  CTL 901 is a student fee account.  CTL 903 is a resale and cash account for the TRC.  These two accounts involve significant internal accounting and journal vouchering. The office support staff maintains these accounts, process travel and purchase orders and process payroll for student employees in the Technology Resource Center. In July 2006 the Center for Teaching and Learning the administrative support staff position was eliminated from the budget. Student support for the Technology Resource Center was reduced from $12,000 (4 students who worked part time for 40 hours a week) to $4,000 (1 student working 15 hours per week). The Technology Resource Center operating hours were reduced from 60 hours per week to 40 hours per week. Evening and weekend hours were eliminated. 
Quality Assurance 

The Center for Teaching and Learning strives to provide the highest quality service and to model best practices (Frantz et. al., 2005). The Center operates in accordance with the Ethical Guidelines for Educational Developers published by the Professional and Organizational Development Network in Higher Education (POD), which include evincing a high level of responsibility to clients, operating with competence and integrity, and maintaining confidentiality. 

“Effective faculty development should be based on thorough knowledge of education research and theory” (Austin & Sorcinelli, 2001).  Director Young and her staff stay abreast of new knowledge through membership and participation in national organizations, and through research, scholarship, and teaching.  Director Young and her staff strive to provide useful materials that specifically meet clients’ needs.  Young is familiar with a wide range of topics such as multiculturalism and diversity, course design and assessment, communication across the curriculum, and student learning.

In the first year in this position, the Director is making significant progress and is establishing the necessary trust and credibility with faculty and with Division Chairs to maintain the Center’s success. 
E. Results and Reports 
Program Accomplishments

2001-2004

Director: Casey Collett.

· Established an Advisory Board for the Center.  

· Administered a PT3 grant (Preparing Tomorrow’s Teachers with Technology). 

· Worked closely with the Council on Undergraduate Research (CUR).

· Worked with the College of Education to develop and implement a Mentoring Program.

· Offered a Mini-grant program for professional development to faculty in the College of Liberal Arts and Sciences (faculty could apply for up to $1,000).

2004-2005 

Interim Directors Gary Jensen & Bryan Miyagishima.

· Integrated the Technology Resource Center into the Center for Teaching and Learning. The technology support lab operates as an open computer lab, with services available to and utilized by the entire university community, including faculty, staff, and students. The services of the Technology Resource Center are available 60 hours per week.  

· The teaching and technology support lab offers professional development for faculty and directly supports students and enhances their academic experience.

· The TRC coordinates and is the source of all WebCT training and support for students and faculty. Student registration on the Web CT platform was 2,200.

· The TRC provided services to 1,652 clients.

· The TRC offered 22 group workshops.

· The TRC scheduled 153 individual training sessions.

· Initiated a Technology Fellows program of support for faculty to integrate instructional technology in their classes, with 16 faculty members participating.

2005-2006. (July-June).  

Director Niki Young. 

· Organized and offered 4 orientation programs, for new tenure track faculty, new and returning adjunct faculty, adjunct faculty in the teacher education division, and for replacement faculty in the event of a strike.

· Offered 18 professional development programs on Teaching with the New York Times, Best Practices in Advising, Scholarly Writing, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group of the PBS documentary Declining by Degrees: Higher Education in Crisis, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  

· Initiated two learning communities, the Excellence Initiative Learning Community, and the Self and Writing Teaching Circle. The educator Parker Palmer (2002) observes “The fastest and deepest learning happens when there is a dynamic community of connections between teacher and student and subject” (p. 185).

· Consulted individually with 17 faculty (8 tenure track, 9 adjunct, and 2 staff), observing classes, reviewing assignments and reviewing course syllabi.

· Created and distributed to Division Chairs a model syllabus that integrates the University Mission, the Institutional Aspirations for Learning, with Program and Course specific Learning Outcomes.

· Served on two search committees.

· Met individually with Division Chairs and several members of the faculty. Interacted with 493 people in the first 3 months on the job. Wrote 243 personal notes in the first 3 months on the job.

· Provided services to 173 clients in first 6 months.

2006-2007. (July-November.) 

· Executive Producer and Storyboard creator for Student Success Video.

· Coordinated presentation by guest speaker, Donna Beegle, on supporting students from the culture of poverty.

· Organized and offered an Orientation and Professional Development Program for Adjunct Faculty focused on Student Centered Teaching. 

· Offered professional development programs on Teaching with the New York Times, Creating a personal web page, Critical Pedagogy, Creating a gradebook with Excel, Developing presentations using PowerPoint, Civic Engagement and Service Learning.

· Initiated a learning community focused on Parker Palmer’s book, The Hidden Wholeness.
· Continued the Self and Writing Teaching Circle learning community. 

· Consulted individually with 5 faculty, observing classes, reviewing assignments and reviewing course syllabi.

· Collaborated with the Academic Advising and Learning Center to offer two Tutor Training sessions.

· Collaborated with the Academic Advising and Learning Center to provide professional development and support for staff teaching the Freshman Experience course. 

· Collaborating with the International Education and Services Committee, the International Students and Scholars Affairs, and the Division of Continuing Education and Outreach  Services to develop programming on educating diverse international learners. 

Projects completed include:

· Adjunct Faculty Handbook
· Faculty Resource Guide 

· Best Practices on Teaching and Learning, and Retention (research, materials, PowerPoint)

· Professional Development Inventory

· Program Review

· Assessment  Plan

· Model Syllabus

· Celebration of Teaching Excellence
Goal 1. Offer individual assistance and confidential consultation to faculty.

Accomplishments, 2005-2006. 

Consulted individually with 17 faculty (8 tenure track, 9 adjunct, and 2 staff), observing classes, reviewing assignments and reviewing course syllabi. Interacted with 474 faculty, staff and students in the past year.

Accomplishments, 2006-2007.

Consulted individually with 5 faculty, observing classes, reviewing assignments and reviewing course syllabi.

Goal 2.  Establish campus discussion groups and workshops to promote a 

multidisciplinary exchange of insight. 

Accomplishments, 2005-2006.

The CTL offered 18 professional development programs on Teaching with the New York Times, Best Practices in Advising, Scholarly Writing, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group of the PBS documentary Declining by Degrees: Higher Education in Crisis, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The CTL initiated two learning communities, the Excellence Initiative Learning Community, and the Self and Writing Teaching Circle. The CTL organized and offered 4 orientation programs.

Accomplishments, 2006-2007.

The CTL offered professional development programs on Teaching with the New York Times, Creating a personal web page, Critical Pedagogy, Creating a gradebook with Excel, Developing presentations using PowerPoint, Civic Engagement and Service Learning. The CTL initiated a new learning community focused on Parker Palmer’s book, The Hidden Wholeness and continued the Self and Writing Teaching Circle learning community. The CTL organized and offered an Orientation and Professional Development program for Adjunct Faculty focused on Student Centered Teaching.

Goal 3. Offer practical advice on the integration of innovative pedagogies designed to improve instruction. 


Accomplishments, 2005-2006.
Consulted individually with 17 faculty (8 tenure track, 9 adjunct, and 2 staff), observing classes, reviewing assignments and reviewing course syllabi. The CTL offered 18 professional development programs on Teaching with the New York Times, Best Practices in Advising, Scholarly Writing, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group of the PBS documentary Declining by Degrees: Higher Education in Crisis, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The CTL initiated two learning communities, the Excellence Initiative Learning Community, and the Self and Writing Teaching Circle. The CTL organized and offered 4 orientation programs. The Center for Teaching and Learning houses a resource library with a multitude of titles on teaching and learning available for checkout. The library is housed in the Technology Resource Center, ITC 204. 

Accomplsihments, 2006-2007.

The CTL offered professional development programs on Teaching with the New York Times, Creating a personal web page, Critical Pedagogy, Creating a gradebook with Excel, Developing presentations using PowerPoint, Civic Engagement and Service Learning. The CTL initiated a new learning community focused on Parker Palmer’s book, The Hidden Wholeness and continued the Self and Writing Teaching Circle learning community. The CTL organized and offered an Orientation and Professional Development program for Adjunct Faculty focused on Student Centered Teaching. The Center for Teaching and Learning houses a resource library with a multitude of titles on teaching and learning available for checkout. The library is housed in the Technology Resource Center, ITC 204. 

Goal 4. Provide support for research, scholarship, and creative activities, grant writing, as well as other related professional development activities. 


Accomplishments, 2005-2006.

The CTL offered 18 professional development programs on Teaching with the New York Times, Best Practices in Advising, Scholarly Writing, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group of the PBS documentary Declining by Degrees: Higher Education in Crisis, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The CTL initiated two learning communities, the Excellence Initiative Learning Community, and the Self and Writing Teaching Circle. The CTL organized and offered 4 orientation programs. 

Accomplishments, 2006-2007.

The CTL offered professional development programs on Teaching with the New York Times, Creating a personal web page, Critical Pedagogy, Creating a gradebook with Excel, Developing presentations using PowerPoint, Civic Engagement and Service Learning. The CTL initiated a new learning community focused on Parker Palmer’s book, The Hidden Wholeness and continued the Self and Writing Teaching Circle learning community. The CTL organized and offered an Orientation and Professional Development program for Adjunct Faculty focused on Student Centered Teaching. The Center for Teaching and Learning houses a resource library with a multitude of titles on teaching and learning available for checkout. The library is housed in the Technology Resource Center, ITC 204. 

Goal 5. Support joint student-faculty research and the scholarship of teaching.


Accomplishments, 2005-2006.

Through the services of Production Coordinator and Graphic Artist Sue Payton of the TRC, the Center supported public expression and professional presentation of faculty research, scholarship and creative activities. The Center supported the scholarship of teaching thought its 8 professional development programs on Teaching with the New York Times, Best Practices in Advising, Scholarly Writing, Copyright, Active Learning, Scholarly Writing, Learning Outcomes, a video discussion group of the PBS documentary Declining by Degrees: Higher Education in Crisis, Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The CTL initiated two learning communities, the Excellence Initiative Learning Community, and the Self and Writing Teaching Circle. The CTL organized and offered 4 orientation programs. 

Accomplishments, 2006-2007.

The CTL continues to produce support through the services of Production Coordinator and Graphic Artist Sue Payton of the TRC to support the public expression and professional presentation of faculty research, scholarship and creative adctivities. The Center supports the scholarship of teaching through its professional development programs on Teaching with the New York Times, Creating a personal web page, Critical Pedagogy, Creating a gradebook with Excel, Developing presentations using PowerPoint, Civic Engagement and Service Learning. The CTL promotes the scholarship of teaching through the learning communities, The Hidden Wholeness and the Self and Writing Teaching Circle. The CTL supports the scholarship of teaching through its Orientation and Professional Development program for Adjunct Faculty focused on Student Centered Teaching. The CTL is working closely with the PURE Task Force to support the Academic Excellence Celebration and joint student-faculty research.
Goal 6. Offer assistance in integrating instructional technology to improve teaching.

Accomplishments, 2005-2006.

Through the Technology Resource Center, the Center for Teaching and Learning assists faculty interested in integrating instructional technology to improve their teaching and enhance student learning through consultation on instructional technology and information resources, individual tutoring or small group classes on various software packages, assistance in developing web pages and online classes, and collaboration in the production of multimedia solutions. The TRC is a teaching and technology support lab providing technology support and resources to faculty, staff, and students.

The Center offered workshops and Creating a Personal Web Page, Using PowerPoint, and Using WebCT.  The Technology Resource Center supported integration of technology through the WebCT platform.  The TRC coordinates and is the source of all WebCT training and support for students and faculty. Student registration on the Web CT platform was 2,200 in 2004-2005.  The TRC provided services to 1,652 clients in 2004-2005. TRC staff performed 153 individual consultations on instructional technology and information resources, offer 22 individual tutoring or small group classes on various software packages, and provided assistance in developing web pages and online classes.  In 2004-2005 24 classes were fully online.  TRC staff also collaborated in the production of 67 multimedia solutions.  The TRC also initiated a Technology Fellows program of support for faculty to integrate instructional technology in their classes, in which 16 faculty participated.

Accomplishments, 2006-2007.

The CTL offered professional development programs on Teaching with the New York Times, Creating a personal web page, Critical Pedagogy, Creating a gradebook with Excel, Developing presentations using PowerPoint, Civic Engagement and Service Learning. The CTL initiated a new learning community focused on Parker Palmer’s book, The Hidden Wholeness and continued the Self and Writing Teaching Circle learning community. The CTL organized and offered an Orientation and Professional Development program for Adjunct Faculty focused on Student Centered Teaching. The Center for Teaching and Learning houses a resource library with a multitude of titles on teaching and learning available for checkout. The library is housed in the Technology Resource Center, ITC 204. 

The TRC has expanded its programming to offer training over several sessions so that participants can see a project through to completion.

The CTL Director has met with the Chair of the Academic Infastructure Committee to learn about faculty concerns about technology. 

The CLT Director and the Director of University Computing Services will meet to discuss faculty concerns about technology.

The CTL, TRC and Library and Media Services have formed cross-unit teams to continue to work to provide support to faculty, staff, and students on teaching and learning with technology. 

Goal 7.  Provide a collegial environment of shared purpose and mutual support to cultivate a conversation about teaching and learning on campus.


Accomplishments, 2005-2006.

The Center successful initiated a campus wide Celebration of Teaching Excellence to recognize adjunct faculty. The Center directed the implementation of the Provost’s Award for Excellence in Teaching by an Adjunct faculty member. The Center is an inviting and welcoming physical space. 

Accomplishments, 2006-2007.

· The Director was the Executive Producer and Storyboard creator for Student Success Video, which stimulated campus wide discussion of student success and retention.  The Director collaborated with the Director of Student Life and the Dean of Enrollment Management, Admissions and Retention. 

· Coordinated presentation by guest speaker, Donna Beegle, on supporting students from the culture of poverty, stimulating a campus wide discussion about the impact of poverty. 

· Collaborated with the Academic Advising and Learning Center to offer two Tutor Training sessions.

· Collaborated with the Academic Advising and Learning Center to provide professional development and support for staff teaching the Freshman Experience course. 

· Collaborating with the International Education and Services Committee, the International Students and Scholars Affairs, and the Division of Continuing Education and Outreach  Services to develop programming on educating diverse international learners. 

F. Follow-up and Continuous Improvement: The Feedback Loop

Use of Data for Continuous Improvement
Programs, workshops, and resources are evaluated throughout the year by the Director and the Center staff, drawing on data in the form of formal evaluation instruments and unsolicited feedback, both written and oral, from faculty, staff, and students, and the suggestions of  the Provost, Deans, Division Chairs,  Director of Library and Media Services, the Academic Affairs Council, and the faculty and staff who attend workshops. 

Initiatives that will be continued
On the basis of this data, the following initiatives will be continued in 2006-2007 academic year;

· The Self and Writing Teaching Circle Learning Community.

· Adjunct Orientation and Professional Development. 

· Celebration of Teaching Excellence 

· Provost’s Award for Excellence in Teaching and Learning 

· Workshops on Academic Advising

Initiatives that will be expanded
On the basis of this data, the following initiatives will be expanded and improved in the 2006-2007 academic year. 

· A new Learning Community has been created which will focus on creating Circles of Trust and exploring the ideas in Parker Palmer’s latest book, The Hidden Wholeness: The Journey Toward an Undivided Life.
· Technology workshops offered through Technology Resource Center on using PowerPoint and creating personal webpages will be expanded from single, stand alone workshops, to a sequential series of workshops in which faculty can develop and see a project through to completion.

· The Celebration of Teaching Excellence will be improved by developing and implementing criteria for nomination and selection and expanded to involve tenure track as well as adjunct faculty. The formal award ceremony will be improved by the addition of video clips of the nominees in action, demonstrating their teaching excellence for others.

· The Orientation and Professional Development program for Adjunct Faculty will be improved with increased attention to ethical responsibilities, and with a new focus on student centered teaching. 

Initiatives that will be scaled back
On the basis of these suggestions and feedback, the following programs will be reduced in size or scope in 2006-2007: 

· Orientation for tenure track faculty will not be offered in 2006-2007. The Orientation program was highly successful and well received, however, due to hiring freezing and budget constraints no new tenure track faculty will be hired in 2006-2007.

New initiatives to be developed
On the basis of this data/evidence, the following initiatives will be inaugurated in 2006-2007 academic year: 

· Partnering to offer training to peer tutors with the Tutoring Center (part of the Academic Advising and Learning Center);

· Creating a book and promoting university wide dialogue about teaching and learning at Western Oregon University;

· Partnering with the library to create cross unit teams to promote teaching with technology, under the leadership of the Dean of Library and Media Services;

· Partnering with the Program for Undergraduate Research Experiences (PURE) in promoting undergraduate research and supporting the Academic Excellence Showcase; 

· Responding to the needs of our increasingly diverse student body with workshops on teaching international students;

· Surveying faculty to determine their interests with regard to professional development opportunities; 

· Exploring ways to develop a Faculty Development Fund and to partner with Divisions to bring in speakers and lecture series;

· Exploring ways to develop a Faculty Development Fund to inaugurate a full day of Professional Development once a year for faculty and staff, around a theme (for instance, ensuring student success and improving retention).

· Creating resources on grant writing and offering workshops on grant writing to support faculty research.

Recommendation for the future
Maintaining and expanding the programming and services of the Center for Teaching and Learning is vital to Western Oregon University.  The Center needs additional financial resources to attain its goals. 

Some specific recommendations for the future include:  

· Establishing a competitive mini-grant program to promote innovative teaching and to enhance student learning.

· Expanding our technology training to provide assistance to faculty not just in learning new technologies but in developing assignments that will require students to use these skills as part of their learning in one or more discipline areas. 

· Inaugurating a full day of Professional Development once a year for faculty and staff, around a theme (for instance, ensuring student success and improving retention). Part of the day would include inviting nationally recognized experts to campus to address important issues in higher education (like we did in the fall with Donna Beegle),  and offering break out sessions in the afternoon targeted to specific campus groups and communities. 
· Forming a learning community dedicated to supporting faculty research and scholarship.  Establish a Faculty Development Fund to offer stipends and provide complimentary copies of resources  to faculty who participate (for example, Joseph M. Moxley, Publish, Don’t Perish: The Scholar’s Guide to Academic Writing and Publishing, Robert Boice, Professors as Writers: A Self-Help Guide to Productive Writing, and Bruce Thyer, Successful Publishing in Scholarly Journals).

Conclusions 

Obtaining more resources is an important priority for the Center. Faculty development programming is aligned with the University mission, has been part of the Strategic Plan for the past several years, and has been cited as a significant need in the past two Accreditation Self Studies. The resources and programming of the Center should be expanded.  Programming should meet faculty needs and Director Young should continue to meet individually with faculty to assess their needs, in addition to other ongoing assessments.
Appointing the Director to teach .25 or 3 courses per year would establish an important bridge to faculty. There are several benefits to this practice.  Teaching connects the Director with students, giving her a better sense of the campus culture and greater insight into challenges our campus faces such as retention.  Teaching connects the Director to faculty and increases her credibility with them.  Teaching also allows the Director to assess best practices such as the model syllabus and obtain student feedback for improving teaching and learning.  

It is important for the Director to remain active in the Professional and Organizational Development Network in Higher Education (POD) and for WOU to support her to attend their national conference.  The 2006 the conference was held in Portland, Oregon. This national organization provides benchmarking and high ethical standards for practice, as well as substantial resources and materials. Director Young should attend the 2007 National Institute for New Faculty Developers to be hled at Indiana University Purdue University Indiana to continue her professional development, stay abreast of best practices, and learn more about ways to support other University initiatives and offices.

It is important for the Director to actively pursue research and scholarly activity. Sharing her research and scholarship through the Social Sciences Symposium Series has enhanced her credibility with faculty and fostered positive relationships. Her collaboration on Assessing the Educational Effectiveness of Role Play Simulation Pedagogy has fostered innovation and promotes the scholarship of teaching. 
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