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Foreword 
 
 This guide was created to assist all participants in a practicum process 
designed to add depth or breadth to teacher licensure held by a candidate.  
Traditionally three to four participants are involved in the process. They are: 
 
• Candidate: student seeking additional licensure. 
• Mentor teacher: a teacher currently teaching in a classroom who holds 

the endorsement sought by the candidate. 
• University advisor: a faculty member assigned to work with the candidate 

during program development, placement and development of the work 
sample. This person is usually a specialist in the licensure domain being 
sought. 

• Practicum supervisor: a faculty member or district administrator assigned 
by the university to oversee the experience, observe the candidate’s 
performance, and participate in the final evaluation. 

 
Note: The university advisor and the practicum supervisor can be the 
same person. 
 

Office of Field Services 
College of Education 

Western Oregon University 
345 North Monmouth Avenue 

Monmouth, Oregon 97361 
503-838-8828 
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Dear Mentor Teacher: 
 
 Thank you for accepting the role of mentor as one of your colleagues completes 
the requirements for adding a new endorsement area to licensure.  Under Oregon 
guidelines, these teachers are required to complete a practicum in the appropriate setting.  
We have compiled this Practicum Guide to assist you and your colleague.  During this 
time your colleague (preservice or inservice teacher) must: 
 

1. Complete a total of 90 clock hours in the area of the endorsement.  These hours 
may be completed by being in the classroom full-time for three weeks or they can 
be spread over an entire quarter.  If the hours are not completed in one quarter, a 
grade of Incomplete will be given until requirements are met. 

2. Design, implement and report the results of one work sample. 
3. Remain in contact with the practicum supervisor and arrange for two observations 

in the classroom. 
4. Teach small groups or total classroom lessons that you feel will best provide 

preparation for the new endorsement. 
 
In your role as a collegial mentor, we ask that you do the following: 
 

1. Observe the candidate twice using the attached forms (Observation of Practicum 
Student). 

2. Provide any guidance you see necessary in the development of the work sample. 
3. Share your knowledge of planning and implementation of lessons unique to your 

endorsement setting. 
4. Complete a Summative Assessment of Candidate using the form provided later in 

this guide. 
 
In gratitude, WOU will provide you with a 25 Professional Development Unit Certificate 
that you can apply to your Continuing Professional Development Plan leading to renewal 
of your license. 
 
Again, thank you and we hope this Practicum Guide provides the information you need. 
 
For further assistance, please contact the practicum supervisor assigned to your candidate 
or contact me at (503) 838-8828. 
 
Sincerely, 
 
 
Sue Thompson 
Director of Field Services 
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Western Oregon University 

Mentor Teacher Demographic Form 

 

 

Your name __________________________________________________________________ 

Your school __________________________________________________________________ 

Your district __________________________________________________________________ 

Educational degrees achieved: _□ BA/BS □__ MA/MS/MAT □__Ph.D./Ed.D. 

State of Oregon license(s) and endorsement(s) held currently ____________________________ 

______________________________________________________________________________ 

Years of experience teaching   ____________________________________________________ 

Grade levels taught during career ________________________________________________ 

Middle level or high school subjects taught during career ______________________________ 

______________________________________________________________________________ 

In-service training or classes taken in supervision techniques ________________________ 

______________________________________________________________________________ 

Number of WOU candidates you have had in your classroom(s) ________________________ 

______________________________________________________________________________ 

Membership in professional organizations __________________________________________ 

______________________________________________________________________________ 

Is there anything you would like to tell us about your experiences with WOU candidates or faculty? 
______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

Your race *: □ African American   □ Latino/Hispanic   □ Asian/Pacific American 
 □ Native American/Alaskan Native   □ Caucasian   □ Mixed ethnicity 

*Voluntary disclosure 
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Western Oregon University 
Observation of ESOL/Bilingual Practicum Student 

(To be completed by the mentor teacher) 
 
 

Date of Observation_________   Observer______________________________________ 
 
A line is provided for the evaluator to indicate the degree of success towards each indicator. Where appropriate, check 
the boxes of the strategies and techniques that support each indicator. 
 

Beginning Initial Licensure Level Continuing Licensure Level 
Not 

Observed 
Emerging 
(Not Met) 

Developing Proficient Advanced Distinguished 

N/O 1 2 3 4 5 6 
 

 
The candidate has demonstrated the ability to plan for instruction of English language learners 
by: 
 
_____ a.  Determining the educational and language acquisition level of  students. 
 
_____ b.  Writing clearly defined content and language objectives that are consistent with school, district, state 
and TESOL standards. 
 
_____ c. Integrating language, content, and skills that English language learners need to succeed in academic 
tasks.  
 
_____ d. Scaffolding and pacing the lesson so that appropriately sequenced tasks reinforce and build on each 
other. 
 
_____ e, Designing group activities and guided practice that lead to mastery via a variety of purposeful grouping 
strategies. 
 
 [   ] partners  [   ] small groups       [   ] whole class 
 
 [    ] heterogeneous         [   ] homogenous 
 
_____ f. Providing student-centered activities  with sufficient opportunities  for development of 4 language 
skills/modalities (listening, speaking, reading, writing). 
 
_____ g. Gauging and differentiating language demands so that critical thinking and problem solving are used by 
all students, regardless of second language acquisition levels. 

 
_____ h.  Selecting and organizing supplemental material to assist in making lessons clear and authentic. 
 
_____ i. Planning meaningful lessons based on concepts of multicultural and social justice. 

 
Comments: 
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The candidate has demonstrated the ability to shelter and implement instruction for English 
language learners by: 
 
_____ a. Using adjusted “teacher talk,” or appropriate speech for students’ academic and developmental 
proficiency level. 

 
 [   ] enunciates [   ] longer pauses   [   ] simplifies sentence structure 
 
 [   ] wait time [   ] non-verbal cues [   ] avoids idioms, slang, and pronouns 
 
 [   ] repetition     [   ] models standard English  [   ] has students repeat directions 
 
_____ b. Meeting the needs of various learning styles. 
 
 Visuals 
 
 [   ] pictures/visual realia      [   ] bilingual labels [   ]graphs, maps, and reference charts 
 
 [   ] advance/graphic organizers    [   ] modeled talk [   ] KWL or KWHL 
 
 Participatory 
 
 [   ] realia [   ] manipulatives [   ] TPR  [   ] shared reading 
 
 [   ] interactive read aloud [   ] bilingual books or inclusion of L1 [   ] other 
 
_____ c. Building background to link new concepts. 
 
 [   ] preview/review     [   ] accessing prior learning    [   ] discussing personal experiences 
 
_____ d. Introducing and emphasizing necessary vocabulary and academic English. 
 
       [   ] word walls   [   ] vocabulary charts   [   ] writing/highlighting key words 
 

[   ] visual scaffolding, vocabulary role play, vocab. processing, language focus lessons  
 

_____ e. Using a variety of question types. 
 
 [   ] leveled questions [   ] known-answer/direct as well as inferential questions 
 
_____ f. Employing a variety of instructional and organizational strategies. 
 
 [   ] cooperative learning    [   ] learning centers [   ] drama/role-play 
 
 [   ] integrated curriculum projects/thematic [   ] other 
 
_____ g. Concluding the lesson with a comprehensive review. 
  
 [   ] key vocabulary [   ] key concepts [   ] relevance of subject matter 

 
Comments: 
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The candidate has demonstrated the ability to evaluate performance of ELLs by: 
 
_____ a. Checking for understanding during lesson. 
 
_____ b. Consistently using student responses to refine or adjust pacing of lesson. 
 
_____ c. Circulating room to monitor student work. 
 
_____ d. Giving specific and ongoing praise and feedback. 
 
_____ e. Applying a variety of assessments: 
 
 [   ] informal [   ] formal [   ] formative [   ] summative   
 

[   ] criterion-referenced  [   ] norm-referenced 
 
_____ f. Plan for assessments to guide instruction and reteaching. 

 
The candidate has demonstrated the ability to establish a classroom climate conducive to 
learning by: 
 
_____ a. Using predictable routines and signals to communicate expectations. 
 
_____ b. Lowering the affective filter of second language learners. 
 
_____ c. Sensitive error correction (of meaning before form, as appropriate). 

 
_____ d. Valuing home cultures through use of culturally relevant curricula and cultural studies. 
 
_____ e. Providing positive and specific feedback for appropriate behavior. 
 
_____ f. Monitoring student conduct and taking appropriate action for misbehavior. 
 
_____ g. Fostering opportunities to use native language with peers or adults. (in general) 
 
The candidate has demonstrated professional behaviors by: 
 
_____ a. Being dependable and conscientious in meeting work schedule and school demands. 

 
_____ b. Consistently exhibiting respect, understanding, and sensitivity toward cultural heritages and community 
values. 
 
_____ c. Seeking, accepting, and utilizing constructive feedback for professional growth. 
 
_____ d. Self-assessing his or her own performance in terms of strengths and weaknesses through a variety of 
reflective practices. 
 
_____ e. Working to understand community needs and cultural practices. (in general) 

 
Comments: 
 

 
 
 
Observer’s signature _______________________________________________________ 
 

       Candidate’s signature _______________________________________________________ 
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Western Oregon University 
Observation of ESOL/Bilingual Practicum Student 

(To be completed by the mentor teacher) 
 
 

Date of Observation_________   Observer______________________________________ 
 
A line is provided for the evaluator to indicate the degree of success towards each indicator. Where appropriate, check 
the boxes of the strategies and techniques that support each indicator. 
 

Beginning Initial Licensure Level Continuing Licensure Level 
Not 

Observed 
Emerging 
(Not Met) 

Developing Proficient Advanced Distinguished 

N/O 1 2 3 4 5 6 
 

The candidate has demonstrated the ability to plan for instruction of English language learners 
by: 
 
_____ a.  Determining the educational and language acquisition level of  students. 
 
_____ b.  Writing clearly defined content and language objectives that are consistent with school, district, state 
and TESOL standards. 
 
_____ c. Integrating language, content, and skills that English language learners need to succeed in academic 
tasks.  
 
_____ d. Scaffolding and pacing the lesson so that appropriately sequenced tasks reinforce and build on each 
other. 
 
_____ e, Designing group activities and guided practice that lead to mastery via a variety of purposeful grouping 
strategies. 
 
 [   ] partners  [   ] small groups       [   ] whole class 
 
 [    ] heterogeneous         [   ] homogenous 
 
_____ f. Providing student-centered activities  with sufficient opportunities  for development of 4 language 
skills/modalities (listening, speaking, reading, writing). 
 
_____ g. Gauging and differentiating language demands so that critical thinking and problem solving are used by 
all students, regardless of second language acquisition levels. 

 
_____ h.  Selecting and organizing supplemental material to assist in making lessons clear and authentic. 
 
_____ i. Planning meaningful lessons based on concepts of multicultural and social justice. 

 
Comments: 
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The candidate has demonstrated the ability to shelter and implement instruction for English 
language learners by: 
 
_____ a. Using adjusted “teacher talk,” or appropriate speech for students’ academic and developmental 
proficiency level. 

 
 [   ] enunciates [   ] longer pauses   [   ] simplifies sentence structure 
 
 [   ] wait time [   ] non-verbal cues [   ] avoids idioms, slang, and pronouns 
 
 [   ] repetition     [   ] models standard English  [   ] has students repeat directions 
 
_____ b. Meeting the needs of various learning styles. 
 
 Visuals 
 
 [   ] pictures/visual realia      [   ] bilingual labels [   ]graphs, maps, and reference charts 
 
 [   ] advance/graphic organizers    [   ] modeled talk [   ] KWL or KWHL 
 
 Participatory 
 
 [   ] realia [   ] manipulatives [   ] TPR  [   ] shared reading 
 
 [   ] interactive read aloud [   ] bilingual books or inclusion of L1 [   ] other 
 
_____ c. Building background to link new concepts. 
 
 [   ] preview/review     [   ] accessing prior learning    [   ] discussing personal experiences 
 
_____ d. Introducing and emphasizing necessary vocabulary and academic English. 
 
       [   ] word walls   [   ] vocabulary charts   [   ] writing/highlighting key words 
 

[   ] visual scaffolding, vocabulary role play, vocab. processing, language focus lessons  
 

_____ e. Using a variety of question types. 
 
 [   ] leveled questions [   ] known-answer/direct as well as inferential questions 
 
_____ f. Employing a variety of instructional and organizational strategies. 
 
 [   ] cooperative learning    [   ] learning centers [   ] drama/role-play 
 
 [   ] integrated curriculum projects/thematic [   ] other 
 
_____ g. Concluding the lesson with a comprehensive review. 
  
 [   ] key vocabulary [   ] key concepts [   ] relevance of subject matter 

 
Comments: 
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The candidate has demonstrated the ability to evaluate performance of ELLs by: 
 
_____ a. Checking for understanding during lesson. 
 
_____ b. Consistently using student responses to refine or adjust pacing of lesson. 
 
_____ c. Circulating room to monitor student work. 
 
_____ d. Giving specific and ongoing praise and feedback. 
 
_____ e. Applying a variety of assessments: 
 
 [   ] informal [   ] formal [   ] formative [   ] summative   
 

[   ] criterion-referenced  [   ] norm-referenced 
 
_____ f. Plan for assessments to guide instruction and reteaching. 

 
The candidate has demonstrated the ability to establish a classroom climate conducive to 
learning by: 
 
_____ a. Using predictable routines and signals to communicate expectations. 
 
_____ b. Lowering the affective filter of second language learners. 
 
_____ c. Sensitive error correction (of meaning before form, as appropriate). 

 
_____ d. Valuing home cultures through use of culturally relevant curricula and cultural studies. 
 
_____ e. Providing positive and specific feedback for appropriate behavior. 
 
_____ f. Monitoring student conduct and taking appropriate action for misbehavior. 
 
_____ g. Fostering opportunities to use native language with peers or adults. (in general) 
 
The candidate has demonstrated professional behaviors by: 
 
_____ a. Being dependable and conscientious in meeting work schedule and school demands. 

 
_____ b. Consistently exhibiting respect, understanding, and sensitivity toward cultural heritages and community 
values. 
 
_____ c. Seeking, accepting, and utilizing constructive feedback for professional growth. 
 
_____ d. Self-assessing his or her own performance in terms of strengths and weaknesses through a variety of 
reflective practices. 
 
_____ e. Working to understand community needs and cultural practices. (in general) 

 
Comments: 
 

 
 
 
Observer’s signature _______________________________________________________ 
 

       Candidate’s signature _______________________________________________________ 
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Western Oregon University 
Observation of ESOL/Bilingual Practicum Student 

(To be completed by the university supervisor) 
 
 

Date of Observation_________   Observer______________________________________ 
 
A line is provided for the evaluator to indicate the degree of success towards each indicator. Where appropriate, check 
the boxes of the strategies and techniques that support each indicator. 
 

Beginning Initial Licensure Level Continuing Licensure Level 
Not 

Observed 
Emerging 
(Not Met) 

Developing Proficient Advanced Distinguished 

N/O 1 2 3 4 5 6 
 

 
The candidate has demonstrated the ability to plan for instruction of English language learners 
by: 
 
_____ a.  Determining the educational and language acquisition level of  students. 
 
_____ b.  Writing clearly defined content and language objectives that are consistent with school, district, state 
and TESOL standards. 
 
_____ c. Integrating language, content, and skills that English language learners need to succeed in academic 
tasks.  
 
_____ d. Scaffolding and pacing the lesson so that appropriately sequenced tasks reinforce and build on each 
other. 
 
_____ e, Designing group activities and guided practice that lead to mastery via a variety of purposeful grouping 
strategies. 
 
 [   ] partners  [   ] small groups       [   ] whole class 
 
 [    ] heterogeneous         [   ] homogenous 
 
_____ f. Providing student-centered activities  with sufficient opportunities  for development of 4 language 
skills/modalities (listening, speaking, reading, writing). 
 
_____ g. Gauging and differentiating language demands so that critical thinking and problem solving are used by 
all students, regardless of second language acquisition levels. 

 
_____ h.  Selecting and organizing supplemental material to assist in making lessons clear and authentic. 
 
_____ i. Planning meaningful lessons based on concepts of multicultural and social justice. 

 
Comments: 
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The candidate has demonstrated the ability to shelter and implement instruction for English 
language learners by: 
 
_____ a. Using adjusted “teacher talk,” or appropriate speech for students’ academic and developmental 
proficiency level. 

 
 [   ] enunciates [   ] longer pauses   [   ] simplifies sentence structure 
 
 [   ] wait time [   ] non-verbal cues [   ] avoids idioms, slang, and pronouns 
 
 [   ] repetition     [   ] models standard English  [   ] has students repeat directions 
 
_____ b. Meeting the needs of various learning styles. 
 
 Visuals 
 
 [   ] pictures/visual realia      [   ] bilingual labels [   ]graphs, maps, and reference charts 
 
 [   ] advance/graphic organizers    [   ] modeled talk [   ] KWL or KWHL 
 
 Participatory 
 
 [   ] realia [   ] manipulatives [   ] TPR  [   ] shared reading 
 
 [   ] interactive read aloud [   ] bilingual books or inclusion of L1 [   ] other 
 
_____ c. Building background to link new concepts. 
 
 [   ] preview/review     [   ] accessing prior learning    [   ] discussing personal experiences 
 
_____ d. Introducing and emphasizing necessary vocabulary and academic English. 
 
       [   ] word walls   [   ] vocabulary charts   [   ] writing/highlighting key words 
 

[   ] visual scaffolding, vocabulary role play, vocab. processing, language focus lessons  
 

_____ e. Using a variety of question types. 
 
 [   ] leveled questions [   ] known-answer/direct as well as inferential questions 
 
_____ f. Employing a variety of instructional and organizational strategies. 
 
 [   ] cooperative learning    [   ] learning centers [   ] drama/role-play 
 
 [   ] integrated curriculum projects/thematic [   ] other 
 
_____ g. Concluding the lesson with a comprehensive review. 
  
 [   ] key vocabulary [   ] key concepts [   ] relevance of subject matter 

 
Comments: 
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The candidate has demonstrated the ability to evaluate performance of ELs by: 
 
_____ a. Checking for understanding during lesson. 
 
_____ b. Consistently using student responses to refine or adjust pacing of lesson. 
 
_____ c. Circulating room to monitor student work. 
 
_____ d. Giving specific and ongoing praise and feedback. 
 
_____ e. Applying a variety of assessments: 
 
 [   ] informal [   ] formal [   ] formative [   ] summative   
 

[   ] criterion-referenced  [   ] norm-referenced 
 
_____ f. Plan for assessments to guide instruction and reteaching. 

 
The candidate has demonstrated the ability to establish a classroom climate conducive to 
learning by: 
 
_____ a. Using predictable routines and signals to communicate expectations. 
 
_____ b. Lowering the affective filter of second language learners. 
 
_____ c. Sensitive error correction (of meaning before form, as appropriate). 

 
_____ d.  Valuing home cultures through use of culturally relevant curricula and cultural studies. 
 
_____ e.  Providing positive and specific feedback for appropriate behavior. 
 
_____ f.  Monitoring student conduct and taking appropriate action for misbehavior. 

 
The candidate has demonstrated professional behaviors by: 
 
_____ a. Being dependable and conscientious in meeting work schedule and school demands. 

 
_____ b. Consistently exhibiting respect, understanding, and sensitivity toward cultural heritages and community 
values. 
 
_____ c. Working to understand community needs and cultural practices.  
 
_____ d. Seeking, accepting, and utilizing constructive feedback for professional growth. 
 
_____ e. Self-assessing his or her own performance in terms of strengths and weaknesses through a variety of 
reflective practices. 

 
Comments: 
 

 
 
 

 
 
Observer’s signature _______________________________________________________ 
 

       Candidate’s signature _______________________________________________________ 



 
Western Oregon University      14    Practicum Guide - Endorsement 

 
 

Western Oregon University 
Observation of ESOL/Bilingual Practicum Student 

(To be completed by the university supervisor) 
 
 

Date of Observation_________   Observer______________________________________ 
 
A line is provided for the evaluator to indicate the degree of success towards each indicator. Where appropriate, check 
the boxes of the strategies and techniques that support each indicator. 
 

Beginning Initial Licensure Level Continuing Licensure Level 
Not 

Observed 
Emerging 
(Not Met) 

Developing Proficient Advanced Distinguished 

N/O 1 2 3 4 5 6 
 

 
The candidate has demonstrated the ability to plan for instruction of English language learners 
by: 
 
_____ a.  Determining the educational and language acquisition level of  students. 
 
_____ b.  Writing clearly defined content and language objectives that are consistent with school, district, state 
and TESOL standards. 
 
_____ c. Integrating language, content, and skills that English language learners need to succeed in academic 
tasks.  
 
_____ d. Scaffolding and pacing the lesson so that appropriately sequenced tasks reinforce and build on each 
other. 
 
_____ e, Designing group activities and guided practice that lead to mastery via a variety of purposeful grouping 
strategies. 
 
 [   ] partners  [   ] small groups       [   ] whole class 
 
 [    ] heterogeneous         [   ] homogenous 
 
_____ f. Providing student-centered activities  with sufficient opportunities  for development of 4 language 
skills/modalities (listening, speaking, reading, writing). 
 
_____ g. Gauging and differentiating language demands so that critical thinking and problem solving are used by 
all students, regardless of second language acquisition levels. 

 
_____ h.  Selecting and organizing supplemental material to assist in making lessons clear and authentic. 
 
_____ i. Planning meaningful lessons based on concepts of multicultural and social justice. 

 
Comments: 
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The candidate has demonstrated the ability to shelter and implement instruction for English 
language learners by: 
 
_____ a. Using adjusted “teacher talk,” or appropriate speech for students’ academic and developmental 
proficiency level. 

 
 [   ] enunciates [   ] longer pauses   [   ] simplifies sentence structure 
 
 [   ] wait time [   ] non-verbal cues [   ] avoids idioms, slang, and pronouns 
 
 [   ] repetition     [   ] models standard English  [   ] has students repeat directions 
 
_____ b. Meeting the needs of various learning styles. 
 
 Visuals 
 
 [   ] pictures/visual realia      [   ] bilingual labels [   ]graphs, maps, and reference charts 
 
 [   ] advance/graphic organizers    [   ] modeled talk [   ] KWL or KWHL 
 
 Participatory 
 
 [   ] realia [   ] manipulatives [   ] TPR  [   ] shared reading 
 
 [   ] interactive read aloud [   ] bilingual books or inclusion of L1 [   ] other 
 
_____ c. Building background to link new concepts. 
 
 [   ] preview/review     [   ] accessing prior learning    [   ] discussing personal experiences 
 
_____ d. Introducing and emphasizing necessary vocabulary and academic English. 
 
       [   ] word walls   [   ] vocabulary charts   [   ] writing/highlighting key words 
 

[   ] visual scaffolding, vocabulary role play, vocab. processing, language focus lessons  
 

_____ e. Using a variety of question types. 
 
 [   ] leveled questions [   ] known-answer/direct as well as inferential questions 
 
_____ f. Employing a variety of instructional and organizational strategies. 
 
 [   ] cooperative learning    [   ] learning centers [   ] drama/role-play 
 
 [   ] integrated curriculum projects/thematic [   ] other 
 
_____ g. Concluding the lesson with a comprehensive review. 
  
 [   ] key vocabulary [   ] key concepts [   ] relevance of subject matter 

 
Comments: 
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The candidate has demonstrated the ability to evaluate performance of ELs by: 
 
_____ a. Checking for understanding during lesson. 
 
_____ b. Consistently using student responses to refine or adjust pacing of lesson. 
 
_____ c. Circulating room to monitor student work. 
 
_____ d. Giving specific and ongoing praise and feedback. 
 
_____ e. Applying a variety of assessments: 
 
 [   ] informal [   ] formal [   ] formative [   ] summative   
 

[   ] criterion-referenced  [   ] norm-referenced 
 
_____ f. Plan for assessments to guide instruction and reteaching. 

 
The candidate has demonstrated the ability to establish a classroom climate conducive to 
learning by: 
 
_____ a. Using predictable routines and signals to communicate expectations. 
 
_____ b. Lowering the affective filter of second language learners. 
 
_____ c. Sensitive error correction (of meaning before form, as appropriate). 

 
_____ d.  Valuing home cultures through use of culturally relevant curricula and cultural studies. 
 
_____ e.  Providing positive and specific feedback for appropriate behavior. 
 
_____ f.  Monitoring student conduct and taking appropriate action for misbehavior. 

 
The candidate has demonstrated professional behaviors by: 
 
_____ a. Being dependable and conscientious in meeting work schedule and school demands. 

 
_____ b. Consistently exhibiting respect, understanding, and sensitivity toward cultural heritages and community 
values. 
 
_____ c. Working to understand community needs and cultural practices.  
 
_____ d. Seeking, accepting, and utilizing constructive feedback for professional growth. 
 
_____ e. Self-assessing his or her own performance in terms of strengths and weaknesses through a variety of 
reflective practices. 

 
Comments: 
 

 
 
 

 
 
Observer’s signature _______________________________________________________ 
 

       Candidate’s signature _______________________________________________________ 
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LESSON PLAN TEMPLATE 
             ESOL/BILINGUAL EDUCATION ENDORSEMENT 

WESTERN OREGON UNIVERSITY 
 
All lessons that are part of an ESOL requirement should be written using the following format. The bolded pieces are 
the additions of the ESOL/Bilingual program. Please consider the ESOL/Bilingual Practicum Observation Form when 
planning your lessons. 

 
1. GOALS 
 Here the lesson plan writer is expected to list State Standards (and/or school district goals) that 
relate to this lesson.  The intent is to make sure the writer is meeting the educational expectations of 
Oregon and the responsible district. If the lesson is an integrated lesson, such as reading and math, then 
you would need to include goals for reading and math.  
 The goals are the unifying factors for the entire unit. Therefore, they can be “cut and pasted” 
for each lesson. Include the underlined portions in your lessons. 
 
ESOL Language Goals (Function): 
 
2. OBJECTIVES 
Content Objectives 
 The lesson plan writer is expected to explicitly state one over-riding and measurable objective for 
each goal of the lesson. In the lesson if you are integrating two content areas, like reading and math, then 
you need to have a goal and objective for each one. Remember that each objective must be assessed.  
 
Targeted Language Skills: (Reading, Writing, Speaking, Listening) 
 
ESOL Language Objectives (Forms): 
[Examples of forms (bricks/mortar) to be practiced. Include the levels of ELLs in your class] 
  B: 
  EI: 
  I: 
  EA: 
  A: 
 
Learning Strategy(ies): 
Learning strategies help students develop autonomy in learning. They are strategies for planning, 
monitoring or evaluating one’s own learning, such as problem-solving, predicting, classifying and 
summarizing. What strategy is being introduced or reinforced in this lesson? 
 
The ESOL language objectives will come from the Forms and Functions piece of the English 
Language Arts Standards (pp. 34B – 37B) or online at  

http://www.ode.state.or.us/teachlearn/real/documents/05-06englishlangproficiency.pdf 
For all lessons, focus on a language function. In addition, target a “form” that accompanies the 
function for each level of English language proficiency. For example, if you have two English 
language learners who are Early Intermediate and four who are Early Advanced, you will identify 
a language form that you will explicitly teach each of those groups. Not only should the form(s) be 
incorporated into the lesson, they should also be assessed. 
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3. MATERIALS/EQUIPMENT/SUPPLIES/PREPARATION 
 List all of the materials, equipment and supplies needed to carry out this lesson. Include notes 
about where special supplies can be found and if materials need to be prepared ahead of time. Think 
about the needs of English language learners when choosing/designing your materials. 
 
4. PROCEDURE 
 The procedure has several parts as indicated below and shows the sequence the teacher will 
follow in helping the students meet the stated objective. Next to each part of the procedure indicate your 
estimate of the length of time required. 
 
 A.  Anticipatory set, motivation or hook 
 This is a brief activity to "hook" the learners on the topic of the lesson.  It can include reference to 
a previous lesson, reading of a short story, a demonstration, telling the class what the objective is, 
showing an example to stimulate interest, etc. This is a good time to use visuals and realia. 
 

B. Teaching/Modeling 
 This is where the lesson plan writer gives the step-by-step procedure for teaching the class what is 
necessary to meet the stated objectives.  This is where one lists what the teacher does, including questions 
the teacher plans on posing to the group. This is where one lists what background information will be 
given, what instruction will be given and, in general, how the teacher is going to help the class learn what 
is necessary to meet the objective. This is a critical part of the lesson and should demonstrate careful 
thought. Be sure to explicitly model and teach the language forms you want the students to practice. 
 

C. Group Application/Guided Practice 
 This is an extremely important piece for English language learners. [If you do not use this 
section, make sure your teaching/modeling piece is very interactive or that you are using 
cooperative learning.]  It is where one lists the activities the class will do under the teacher's 
guidance.  Its purpose is to allow the class to try out what has been learned before proceeding on 
their own, and to provide ample opportunity for the teacher to correct misinformation or flawed 
application of a concept, skill, or strategy. Include how the teacher will check to make sure the 
students are learning what is expected (checking for understanding/comprehension). If the students 
proceed to the next step and are confused about the directions/content, they will “practice 
incorrectly.” As Madaline Hunter warned, “Practice makes permanent,” and reteaching is much 
more time-consuming than teaching/learning it correctly in the first place! 
 This section is also a prime opportunity for students to be active in terms of their four 
language skills (reading, writing, speaking, and listening). 
 
 D. Independent Application/Independent Practice 
 It is where one lists what students will do independently or in small groups to demonstrate 
learning by applying what was learned.  It usually is the behavior or performance listed in the objective. 
At some point students should be held accountable individually for demonstrating their mastery of the 
learning objectives. Otherwise, you won’t be able to ensure that the students have learned the material 
through formal or informal assessments. Moreover, you wouldn’t have the opportunity to re-teach or 
clarify any confusion. If the independent practice is sent home, make sure that students understand 
the directions and can complete that work on their own. 
 
 E. Closure/Expansion 
 This is a way of ending the lesson and preparing for what is coming next.  It can be a summary of 
what was learned in the lesson and instructions for transition. It could also be a discussion of the skills or 
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strategies that were used or an opportunity for students to verbalize their reflections about the learning 
process. It could also be an opportunity for students to self-assess. 
 
5. MEETING VARYING NEEDS/DIFFERENTIATION 
 This is where the lesson plan writer states additional considerations for children, including 
English language learners and those with special needs or abilities. Think about the physically challenged, 
linguistically and culturally diverse students, the developmentally delayed and the gifted and talented and 
discuss what might be done to meet their needs. Think about the learning styles of your students and the 
struggling readers/writers/mathematicians, etc. 
 Strategies that will benefit English language learners should be easily evidenced throughout 
the lesson plan, and ideally during each phase of the “Procedure.” The lesson plan writer should 
underline or highlight sheltered strategies or other activities/parts that were specially designed to 
improve the comprehension of multilingual students. They should reflect the lesson instead of being 
generic for each lesson. Make sure you have addressed the specific language needs of the English 
language learners in your class. 
 
6. ASSESSMENT 
 The assessment consists of checking to see that most or all of the students can do what was stated 
in the content and language objectives at the beginning of the lesson plan. State how and when formal and 
informal assessments will occur. This is very important. How will you know what skills/knowledge each 
student has mastered? If a student has not reached the objective(s), when and how will you provide more 
opportunity for practice and/or reteaching. In addition, think about the language needs of English 
language learners. Is a student’s English language proficiency level being assessed instead of their 
knowledge of the content/skill? What kind of testing accommodations can be made so that the 
assessment can guide your instruction of content and language? 
 
7. REFLECTION  
 This is completed after having taught the lesson.  It is an opportunity to discuss the positives and 
negatives of the lesson. An important part of the reflection is considering ideas for improving the lesson 
design and/or the delivery. We should strive to not make the same mistake twice! Statements made about 
how well a lesson went or how well a lesson did not go should be supported by an explanation. Think 
specifically about groups of students, including your English language learners.  
 
One sample format is: 

1. How did you feel about the lesson? How did it go overall? 
2. What went well? 
3. What happened that you wish had gone differently? Why did it happen? 
4. What will you modify for future lessons? 
5.  Other comments 
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Western Oregon University 
Summative Assessment of Candidate 

Seeking English for Speakers of Other Languages (ESOL) Endorsement 
(To be completed by the candidate, the mentor and the university supervisor) 

 
Name of Candidate  _________________________________________________________________ 

 
Date of Completion __________________      Practicum Supervisor_________________________ 
 
School at which practicum was completed ___________________________________________ 
 
Work sample title _______________________________  Requirements met ____   Not met ____ 
 
Endorsement sought:  ESOL_____________             Bilingual/ESOL_______________   
 
Passing scores achieved on appropriate PRAXIS test(s):  Yes_______ No  _______ 
 
Met    Not Met 
 
____    ____    The candidate has demonstrated the ability to plan for instruction of   
 English Language Learners. 

Comments: 
 
 
 

 
____   ____ The candidate has demonstrated the ability to shelter and implement  
 instruction for English Language Learners. 

Comments: 
 
 

 
 

____    ____    The candidate has demonstrated the ability to evaluate performance of   
 English Language Learners. 

Comments: 
 
 
 

 
____    ____    The candidate has demonstrated the ability to establish a classroom   
 climate conducive to learning. 

Comments: 
 

 
 

____    ____    The candidate has demonstrated professional behaviors. 
Comments: 

 
 
Candidate’s Signature___________________________________________  Date_________________________ 
 
Mentor_________________________________________ WOU Supervisor_______________________________ 



 Name __________________________Date _______________        Circle One:  Term 1   Term 2    Term 3    Term 4 

Assessment of Professional Qualities in 
Teacher Education Program Candidate 

This form will be used to evaluate the professionalism you display during class and field experiences.  It will 
be used to document your professional progress and notify you when negative behaviors are observed.  Using the 
categories of Not Applicable, Serious Concerns, Needs Improvement, Emerging, and Acceptable, your professors, 
university supervisors, and mentor teachers will evaluate your professionalism in the areas of Collaboration, Honesty 
and Integrity, Respect, Commitment to Learning, Emotional Maturity, and Leadership and Responsibility. 

Not Applicable Serious Concerns Needs Improvement Emerging Acceptable 
NA 0 1 2 3 

NA applies only to 
items 1.2, 6.2, & 6.5 
typically observed in 

Term 4. 

The student displays 
behaviors contrary to 
those expected for 
this disposition. 

Occasionally but not 
consistently, the 
student displays the 
desired behaviors. 

The student is at an 
emergent level; the 
behaviors may not be 
consistent.  

The student 
consistently displays 
the desired behaviors. 

Collaboration:  The student works with others to achieve a common goal. 
1.1  Interacts constructively with peers/colleagues, administrators, supervisors, 
staff, mentor teachers, and parents 

NA 0 1 2 3 

1.2  Functions as a contributing member of an instructional team to achieve 
long-term curriculum goals, state content standards, and district standards 

NA 0 1 2 3 

Comments: 

Honesty and Integrity:  The student demonstrates truthfulness, professional 
behavior, and trustworthiness. 
2.1  Displays honesty and integrity NA 0 1 2 3 
Comments: 

Respect:  The student honors, values, and demonstrates consideration and 
regard for oneself and others. 
3.1  Is respectful of cultural patterns and expectations within a community 
context 

NA 0 1 2 3 

Comments: 

Commitment to Learning: The student values learning for self and students. 
4.1  Exhibits energy, drive, and determination to make one’s school and 
classroom the best possible environment for teaching and learning 

NA 0 1 2 3 

4.2  Demonstrates a commitment to students’ learning NA 0 1 2 3 

4.3  Reflects on performance and attitudes as a teacher NA 0 1 2 3 
Comments: 



 Emotional Maturity: The student demonstrates situation appropriate behavior. 
5.1  Is self-confident and enthusiastic NA 0 1 2 3 
5.2  Is dependable, conscientious, and punctual NA 0 1 2 3 
5.3  Models the social skills, character traits and dispositions desired in 
students

NA 0 1 2 3 

Comments:    

Leadership and Responsibility:  The student acts independently and 
demonstrates accountability, reliability, and sound judgment. 

6.1  Is aware of and acts according to school policies and practices NA 0 1 2 3 
6.2 Advises students in formal and informal settings NA 0 1 2 3 
6.3  Meets work schedule demands NA 0 1 2 3 
6.4  Is aware of the importance of professional appearance and demeanor NA 0 1 2 3 
6.5  Demonstrates initiative, in an acceptable manner, for introducing programs 
or practices in a school or classroom 

NA 0 1 2 3 

Comments: 

Signature of the Student Who Has Read This Form:   
Signature acknowledges only that the student has had an opportunity to read this report; it does not imply concurrence 
with the information reported. 

_____________________________________________________________________________________________ 
Signature of Student     Signature of Mentor Teacher 

_____________________________________________________________________________________________ 
Signature of University Supervisor/Instructor  Date 



Student Teaching Context Description 
For Work Sample Setting

Student Teacher _____________________________________________________________________________________

School/District _____________________________________________________________________________________

Term and Year ____________________________  

Authorization Level: Early Childhood Elementary Middle Level High School
(Circle one)    

On-Site Supervisor __________________________________________________________________________________

Mentor Teacher _____________________________________________________________________________________

The Classroom as a Context for Teaching and Learning
______  Grade Level(s)

______  Ages

______  No. of Students enrolled                  

______  No. of ESL Students

______  No. of students who speak languages other 
than English      

______  No. of students on IEP’s
 ______ Learning Disabilities
 ______ Severe Disabilities
 ______ Emotional Disabilities

______  No. of students in pull-out or sup ple men ta ry 
programs
 ______ Title I
 ______ TAG
 ______ Other _________________________

______  No. of student who are un usu al ly de mand ing 
of time or energy not identifi ed in other cat-
egories (e.g., disruptive, withdrawn, dependent, 
etc.)                                   

______  No. of students typically present

______  Level of diversity by category (low, medium, 
high)
 ______ Ages
 ______ Languages
 ______ Developmental Levels

______  Time available each day to teach all students                             

______  Teaching Interruptions
 ______ Few
 ______ Some
 ______ Many                     

Availability of Specialists
Yes No

� � Chapter I  

� � ESL 
� � Music 

� � Art
� � PE
� � Handicap Learner
� � Counselors/CD Specialist
Comments:

Availability of Other Forms of Help
Yes No

� � Instructional Assistants
� � Parent helpers/other para pro fes sion als
� � Older student helpers
� � Others (Please describe)
  ___________________________
Comments

Classroom Context Demand Rating:  Provide a rating on the scale below that you believe accurately refl ects the LEVEL OF 
DEMAND placed upon the student teacher by the CLASSROOM in which student teaching oc curred.  Circle your rating.  
Use the anchor points provided on the scale as a guide.

 1  2  3  4  5  6  
Low Demand 
Small class size; ho mo ge neous 
student pop u la tion in terms of 
ages, languages, de vel op men tal 
levels, cul tures; few teaching 
in ter rup tions; adequate phys i cal 
en vi ron ment, equip ment and 
supplies;  suf fi  cient time avail-
able to teach all students.

High Demand 
Large class size; di verse stu dent 
pop u la tion in terms of ages, 
lan guag es, de vel op men tal 
levels, cultures; many teaching 
in ter rup tions; inadequate 
physical en vi ron ment, 
equipment and supplies; 
insuffi cient time avail able to 
teach all students.




