by Maria Estela Zarate and Rebeca Burciaga

Latinos and
College Access:
Trends and
Future Directions
24 | FALL 2010 JOURNAL OF COLLEGE ADMISSION

W W W. N A C A CN E T.ORG

President Barack Obama has called education “the economic issue of our time”, explaining that the rise in unemployment among those without a college education is growing
and eight of 10 new jobs created in the US are more likely to hire people with higher education degrees (Obama 2010). Indeed, change is what our educational system needs to
increase opportunities to access higher education for Latino students who are among the
most underrepresented racial groups in higher education. Latinos are the largest non-white
ethnic group in the United States, estimated to comprise 15.4 percent of the population,
and are growing at a much faster rate than the rest of the nation (US Census 2008a).
Latinos’ youthful presence is visible in our nation’s public schools with Latinos projected to
comprise 25 percent of all students in enrolled in US public schools in 2025 (President’s
Advisory Commission on Educational Excellence for Hispanic Americans 2000).
This demographic shift is associated with a widening gap in college

college, such as taking longer to graduate from a four-year col-

enrollment between Latino and white students. Unfortunately, this

lege or not transferring to a four-year institution (Ornelas 2002).

association is often mistakenly interpreted as a causal relation-

The low college enrollment and skewed distribution of enrollment

ship between being Latino and not going to college. In reality,

into community college is the consequence of disparate educa-

there are discernible differences in schooling experiences between

tional experiences between white and Latino students.

students who enroll in college and those that do not. The purpose
of this article is to provide a general overview of trends in Latinos’

Many factors contribute to the widening gap in college enroll-

educational pathways to higher education, highlight barriers to

ment between Latino and white students. One of the clear

a baccalaureate degree and provide suggestions for increasing

barriers to college attainment is the alarmingly high school drop-

access to higher education for Latino students. Access to higher

out rate among Latinos; only 54 percent of US educated Latinos

education is a broad research field, so emphasis is placed on

complete high school (Greene 2001, Rumberger and Rodríguez

specific emerging issues that merit the attention of practitioners:

Forthcoming). Compared to whites, Latinos are also less likely to

transferring from community college, gender differences in college

take a college prep curriculum in high school and take advantage

enrollment, access to financial aid, and undocumented students.

of financial aid opportunities. Further, the increasing underrepresentation of Latino males, among all Latinos enrolled in college,

National Trends

contributes most to the college enrollment disparity between

According to the American Community Survey (US Census Bureau

Latinos and white students.

2007), only 12.7 percent of all Latino adults have a baccalaureate
degree compared to 30 percent of whites. To be sure, there

California Trends

has been an increase in college enrollment among Latino youth

Latinos comprise 36.6 percent of California’s population (US Cen-

between 1980 and 2000 from 16 percent to 22 percent (Llagas

sus 2008b). With respect to college access and achievement,

and Snyder 2003), yet in the same period, white student

attainment trends mirror national patterns and present a unique

enrollment increased even more, from 27 percent to 39 percent.

stage from which to illustrate Latinos’ representation in the various

The result is a persistent and widening gap in college enrollment

tiers of higher education. California offers three publicly subsidized

and attainment between Latinos and whites. The college enroll-

higher education systems: 112 community colleges, 23 California

ment rate is exacerbated when comparing community college

State Universities (CSU) and 10 Universities of California (UC).

enrollment between whites and Latinos. While the increase in

Each tier of higher education has defined eligibility requirements

college enrollment for whites in the past two decades can also

ranging from an open admission policy at community colleges

be characterized by a shift from community college to four-year

to course and test score requirements at CSUs and UCs. As the

college enrollment, increases in enrollment for Latinos are largely

eligibility requirements become more selective, Latino participa-

due to increases in community college enrollment (Fry 2005).

tion narrows. California has the nation’s largest network of public

Latinos are more likely to attend community college (42 percent)

higher education institutions, yet Latino enrollment in the public

compared to whites (24 percent) (Fry 2002). There are some costs

higher education system does not reflect the state’s racial/ethnic

associated with enrolling in community college instead of four-year

population (Table 1).
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Four-year college in this article refers to baccalaureate granting institutions.
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Table 1: Despite comprising 36.6 percent of California’s
population, Latinos are underrepresented in California’s
public higher education system.
Latino enrollment 2008–2009 academic year

resource allocation, Latinos have distinct and inferior school
experiences (Ginorio and Huston 2000, Moreno 1999,
Valencia 2002). Scholars researching California schools have
found that schools with disproportionately high Latino and

California Community
Colleges
(total enrolled)

California State
Universities
(undergraduates enrolled)

Universities of California
(undergraduates
enrolled)

29.6% a

25%b

15.7%c

African-American enrollments are more likely to have less prepared
teachers, fewer supplies and poor facilities (Oakes 2002). As a
result, students have fewer opportunities to prepare for college.

Sources: a) California Community Colleges Chancellor’s Office (2009)
b) California State University (2008) and c) University of California (2008)

Consider access to advanced courses, for example. A student who

Transferring from Community College

in elementary school is more likely to be placed in honors courses

Latino students are more likely to attend community colleges
(Ornelas 2002). In fact, community college students comprise
half of all Latino students in undergraduate education (President's
Advisory Commission on Educational Excellence for Hispanic
Americans 2000, Rendón, Jalomo and García 1994). Community
colleges can be an important pathway to the baccalaureate degree
in part because they offer lower tuition and evening classes that
may be more appealing to working students. Yet, despite 71 percent of Latino community college students expressing interest in
transferring from community college to obtain bachelor’s degrees,
only seven to 20 percent2 of Latinos transfer to four-year colleges
and universities (Solorzano, Rivas and Velez 2005, US Department of Education 2001). Unfortunately, even those that remain
in community college do not necessarily complete an associate’s
degree. Of all associate’s degrees earned in 2001, only 10 percent
went to Latinos while 72 percent were earned by white males (Villalpando 2010). Multiple factors contribute to poor retention and
transfer rates for Latino community college students. For example,
the increasing cost of attending four-year institutions has slowed
access for many students. Another challenge students face in
the transfer process is the misinformation about transfer requirements resulting in students taking too few or too many courses
that do not count towards the requirements (Rivas, et al. 2007).
Many schools also lack a transfer culture (Ornelas 2002), a
campus effort to increase opportunities to learn about transfer
requirements through academic advising mentoring, and tutoring. Nonetheless, community colleges continue to be important
pathways to higher education for Latino students. In fact, between
1990 and 2000, Chicana/o students were more likely than any
other racial/ethnic group to have attended a community college en
route to obtaining a Ph.D. (Rivas, et al. 2007).
preparation for Higher Education
Preparation for higher education eligibility begins early in one’s
schooling. However, due to de facto segregation and unequal

participates in a Gifted and Talented Education (GATE) program
and Advanced Placement (AP) courses in high school (Gonzalez,
Stoner and Jovel 2003). However, in the Los Angeles Unified
School District where Latino students comprise the majority of the
student population, Latino students are less likely to be enrolled
(Burciaga, Perez Huber and Solorzano 2010) in these advantageous courses, because large schools serving high proportions of
students of color do not offer as many Advanced Placement (AP)
courses as schools serving large white students (Solorzano and
Ornelas 2002, Zarate and Pachon 2006). In addition to providing
better learning opportunities, AP courses are important for college
preparation because they give students the advantages of adding
one percentage point to their overall grade point average (GPA)
and often provide them course credit in college.
Diverging Gender Trends
For the past three decades, Latinas are enrolling in college (Freeman
2004, Ginorio and Huston 2001, Lopez 2009) and graduating from
college at higher rates than Latinos (Freeman 2004, KewalRamani, et
al. 2005, Peter and Horn 2005). In 2004, 28 percent of college age
Latinas were enrolled in college compared to 22 percent of Latinos.
(KewalRamani, et al. 2005). This college enrollment gap has
continued to increase since it became evident in the 1980s, from
.1 percentage point difference to six percentage points in 2004
(KewalRamani, et al. 2005). These differences are even more apparent when examining undergraduate enrollment—63 percent of
all Latinos in college are female (KewalRamani, et al. 2005).
There are several plausible explanations for the expanding college
enrollment gap between Latinos and Latinas. Perna (2004) offers
the explanation that there are higher salary returns for girls who
receive a college education compared to boys and that is why more
Latinas choose to enroll in college than Latinos. However, studies
have found differences in learning and schooling experiences as
early as elementary school. Porche, et al. (2004) account for some
differences in literacy performance by family socialization practices,

This broad range can be attributed to limited data on student transfer rates from community colleges to four-year institutions. When accessible, this data is difficult to
compare across schools (Villalpando 2010).
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such as parents reading to Latina girls more frequently than to

Gladieux and Perna 2005), low-income status and low educational

boys (Freeman 2004). Early literacy and language acquisition,

attainment levels in many Latino families (US Census Bureau

in turn, positively explain college enrollment outcomes for Latino

2004, US Department of Education 2003), and the established

boys, and not Latina girls (Zarate and Gallimore 2005). On the

underutilization of federal financial aid opportunities among Latino

other hand, Latino boys in elementary school use computers more

students (Santiago and Cunningham 2005) makes improving finan-

frequently and perform better on math assessments than Latina

cial aid access as important as increasing college access. The shift

girls (Freeman 2004).

in college financing has placed a college education out-of-reach for
many working-class families and may be limiting students’ college

Yet, something occurs after the initial years of schooling where

choices, less they graduate with very high levels of debt. St. John

boys develop different occupational aspirations and expectations

and Noell (1989) found that Latino and African-American students

from girls in high school (Cook, et al. 1996). There is evidence

responded positively to financial aid offers, more so than white stu-

that differential schooling experiences between Latinos and Lati-

dents. However, the impact of how financial aid is structured, i.e.

nas may explain different school engagement levels. For example,

grants versus loans, is not well understood due to limited research

Latinos are suspended and retained at higher rates than white

with appropriate controls for family socioeconomic status (Dowd

males and are more likely to be diagnosed with learning disabilities

2006). It is likely that financial aid instruments have different

(Freeman 2004, KewalRamani, et al. 2005) and experience bul-

impacts depending on the family’s socioeconomic status. It is also

lying in school than white students (Freeman 2004). Other than

very likely that some students may be dismissing some college

sports and hobby clubs, Latina girls are more likely to participate

options before applying to those colleges due to the perception

in after-school activities than Latinos (KewalRamani, et al. 2005)

of lack of financial aid. Thus, their decision is not captured in

and participation in extracurricular activities has been found to

analyses of accepted students.

play a prominent role in determining college predisposition for
Latinas (Hamrick and Stage 2004). Latina girls are more likely

Indeed, one consistent finding in research about financial aid infor-

to interact with school agents and benefit from those interactions

mation among Latino families is that the lack of college financial

than Latino boys (Gandara 1995, Gonzales et al. 2003, Zarate and

aid knowledge may be influencing decisions to apply to college.

Gallimore 2005). The lack of teacher-student interaction among

Flint (1992) was also able to link parents’ financial aid aware-

Latinos may contribute to Latino boys’ disengagement from school

ness to an expansion of college choices, but research has mostly

(Suarez-Orozco and Qin-Hilliard 2004, Osborne 1999). These

focused on confirming the wide financial aid information gap pres-

different schooling experiences contribute to Latinos having the

ent among Latinos families. Post (1990), Flint (1992), Zarate and

highest drop out rates in high school (Freeman 2004) and while

Pachon (2006), and Luna De La Rosa (2006) have documented

these rates have gradually decreased for Latinas in the past three

the lack of financial aid knowledge present among Latino students,

decades, dropout rates for Latinos have remained unchanged

parents and low-income students. In a national survey, Zarate and

(Freeman 2004).

Pachon (2006) found that Latino parents and students lacked
significant information about financing college and often received

However, all of these relationships are correlational at best and

information much too late to be able to consider attending college.

research has yet to understand the differences between boys’

Addditionally, although both parents and students expected to re-

and girls’ schooling experiences. Several qualitative studies re-

ceive such information from school personnel, very few received

veal parents and families of college-bound girls, despite parents’

timely information from schoolteachers or counselors.

non-college educational attainment and unfamiliarity with college
admission processes, reinforce high educational aspirations and

Undocumented Students

provide emotional support (Ceja 2001, Gandara 1995, Gonzales, et

An emerging and urgent issue to address in the realm of college

al. 2003, Talaveras Bustillo 1998). Unfortunately, these in-depth

access is the growing undocumented population among Latino stu-

case studies have not included Latino boys in their sample, limiting

dents who cannot access higher education legally or financially

what can be said about why some Latinos do not go to college.

because they do not qualify for financial aid from government
agencies. It is inherently difficult to know the precise proportion of

Access to Financial Aid

Latino students that are undocumented but studies using census

Financial aid information is critical for Latino students. Decreasing

estimates have placed the number of undocumented school age

federally-funded college subsidies, increasing families’ share of

children at close to 1 million (Fix and Passel 2003). Every year,

higher education costs (Callan 2000, Dowd 2006, Orfield 1992,

approximately 65,000 undocumented students graduate from
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high school after having completed at least five consecutive years

disseminate college admission and financial aid information

of schooling in the US (Gonzales 2007).

to all students. Alternative solutions, such as using paraprofessionals, must be considered so that students can

Some states have addressed this growing sector of the population
by allowing undocumented students with evidence of US residency
and school enrollment to pay in-state tuition at state colleges and

access their counselors easily and in a timely manner.
2.

conduits of college preparation, admission and financial aid

universities. Unfortunately, proposed national legislation, com-

information. By instilling expectations that all teachers are

monly known as the DREAM Act, granting higher education rights

college and career advisors, and properly training teachers,

to undocumented youth has not successfully passed. In states

students will have more options from where to seek college and

where undocumented college students can pay in-state tuition college enrollment among foreign-born Latinos has increased (Flores
and Chapa 2009). In California, 18,000 undocumented students

financial aid information.
3.

mission options available to undocumented students. The college

four-year public state colleges and universities (Batalova and Fix

advising culture of the school should be such that undocumented

2006). This is significant considering the hurdles that students

students can openly solicit assistance to enroll in college.
4.

schooling experiences in elementary and middle school be

tion about students’ rights and access to in-state tuition programs
able to navigate the application process for admission to college,

undertaken to understand these trends.
5.

program assessment and revision. Using school-specific data

et al. 2007). Undocumented students are not eligible for federal or

can help pinpoint areas of focus for improving college prepa-

state grants and loans and thus must self-finance their education or
with technical and legal misinformation (Olivas 2009).
From the little we know about undocumented students in college,
it is certain that their social networks with peers and with isolated
school teachers and counselors are critical sources of information
and support to access college (Martinez-Calderon 2009, Perez
2010). Paradoxically, while higher education is very elusive for

Schools, school districts and county offices of education have
tremendous opportunities to approach change through regular

they then face the difficult challenge of financing college (Chavez,

seek scarce private scholarships––and even this process is laden

It is unclear why Latino boys are not doing as well as girls
and we propose that more in-depth studies of the different

Surprisingly, one of the major hurdles reported is the lack of informa(Chavez, Soriano and Olivarez 2007). If undocumented students are

School counselors serving large undocumented populations
should be expected to be thoroughly familiar with the college ad-

are enrolled in community colleges and 1,650 are enrolled in

must surpass to enroll in college.

High school teachers are prime, currently underutilized,

ration opportunities at each school.
6.

Community colleges looking to improve transfer rates for
students who aspire to attend a four-year college need to
implement a standard transfer curriculum.

7.

All high schools should make college preparatory curriculum
the standard course offerings. This will eliminate confusion
or misinformation about which courses prepare students for
college admission.

undocumented students, schools and colleges are also some of the
safest spaces where they can engage in mainstream activities and
be legitimate members of a mainstream institution (Abrego 2008,
Martinez-Calderon 2009)
Future Directions

Dr. eSTeLa ZaraTe is an assistant professor
of education, with a joint appointment in
the Department of Chicano/Latino Studies at
University of California, Irvine. Her research
seeks to understand and improve the educational
experiences of Latino and working-class youth.

As President Obama’s administration pursues educational reform,
there is much to consider for improving educational opportunities
and college enrollment for Latinos. There are several considerations that we suggest practitioners and their associations and
schools can prioritize when considering how to increase college
enrollment among Latinos.
1.

McDonough (2005) has documented the large student

Dr. rebeCa bUrCiaGa is an assistant
professor of educational leadership at the
California State University of San José (CA).
Her research focuses on the ways families and
communities influence the persistence and
aspirations of students of color.

case-loads (e.g. over 700 students per counselor) of urban
high school counselors, making it difficult to effectively

28 | FALL 2010 JOURNAL OF COLLEGE ADMISSION

W W W. N A C A CN E T.ORG

REFERENCES
Abrego, L. (2008). Legitimacy, social identity, and
the mobilization of law: The effects of assembly
bill 540 on undocumented students in California
Law and Social Inquiry, 33(3), 709-734.
Batalova, J., and Fix, M. (2006). New estimates of
unauthorized youth eligible for legal status under
the DREAM Act. Washington, DC: Migration Policy
Institute
Burciaga, R., Perez Huber, L., and Solorzano, D.
(2010). Going back to the headwaters: Examining
Latino educational attainment and achievement
through a framework of hope. In Murillo, E. G.
(Ed.), Handbook of Latinos and Education: Theory,
Research and Practice. New York: Routledge.
Callan, P. (2000). Reframing access and opportunity: Problematic state and federal higher education policy in the 1990's. In D. Heller (Ed.), The
states and public higher education policy: Affordability, access, and accountability. (pp. 83-99).
London: John Hopkins University Press.
California Community Colleges Chancellor’s Office (2009). Student demographics by academic
year student headcount by ethnicity statewide for
2008-2009. Retrieved July 16, 2010 from https://
misweb.cccco.edu/mis/onlinestat/studdemo_annual_college_rpt.cfm?RequestTimeout=1000.
California State University (2008). CSU enrollment by ethnic group, fall 2008 profile table 1.
CSU fall systemwide enrollment by ethnic group,
number and ration to total, from fall 1998 (total
enrollment). Retrieved July 16, 2010 from http://
www.calstate.edu/AS/stat_reports/2008-2009/f_
eth08toc.shtml
Ceja, M. (2001). Applying, choosing, and enrolling in
higher education: Understanding the college choice
process of first-generation Chicanas. Unpublished
doctoral dissertation, UCLA, Los Angeles, CA.
Chavez, M. L., Soriano, M., and Oliverez, P. (2007).
Undocumented student's access to college: The
American drean denied. Latino Studies, 5, 254-263.
Cook, T. D., Church, M. B., Ajanaku, S., Shadish,
Jr. W. R., Kim, J., and Cohen, R. (1996). The development of occupational aspirations and expectations among inner-city boys. Child Development,
67(6), 3368-3385.
Dowd, A. C. (2006). A research agenda for the
study if the effects of borrowing and the prospects of indebtness on College enrollment and
degree attainment: New England Resource Center
for Higher Education. Unpublished Manuscript.
Fix, M., and Passel, J. S. (2003. U.S. immigration:
Trends and implications for schools. Paper presented at the National Association for Bilingual
Education. New Orleans, LA.
Flint, T. A. (1992). Parental and planning influences on the formation of student college choice sets.
Research in Higher Education, 33(6), 689-708.

tion Statistics (Report No. NCES 2005-016).
Washington, DC: U.S. Government Printing Office.
Fry, R. (2005). Recent changes in the entry of Hispanic and White youth into college. Washington,
DC: Pew Hispanic Center
Gandara, P. (1995). Over the ivy walls: The educational mobility of low-income Chicanos. Albany,
NY: State University of New York Press.
Ginorio, A., and Huston, M. (2001). Si Se Puede!
Yes, We Can. Washington DC: American Association of University Women.
Gladieux, L., and Perna, L. W. (2005). Borrowers
who drop out: A neglected aspect of the college
student loan trend (No. National Center Report
05-02): The National Center for Public Policy and
Higher Education.
Gonzales, R. G. (2007). Wasted talent and broken
dreams: The lost potential of undocumented students. In Focus, 5(13).
Gonzalez, K. P., Stoner, C., Jovel, J. E. (2003).
Examining the role of social capital in access to
college for Latinas: Toward a college opportunity
framework. Journal of Hispanic Higher Education
2(2) 146-170.
Greene, J. P. (2001). High school graduation rates
in the United States. New York, N.Y.: Black Alliance for Educational Options and The Manhattan
Institute for Policy Research
Hamrick, F. A., and Stage, F. K. (2004). College
predisposition at high-minority enrollment, lowincome schools. The Review of Higher Education,
27(2), 151-168.
KewalRamani, A., Gilbertson, L., Fox, M. A., and
Provasnik, S. (2007). Status and trends in the education of racial and ethnic minorities. Washington, DC: National Center for Education Statistics,
Institute of Education Sciences (NCES 2007-039)
Llagas, C., and Snyder, T. (2003). Status and
trends in the education of Hispanics (No. NCES
2003-008). Washington, DC: National Center for
Education Statistics
Lopez, M. H. (2009). Latinos and education: Explaining the attainment gap. Washington, DC:
The Pew Hispanic Center
Luna De La Rosa, M. (2006). Is Opportunity
Knocking? Low-Income Students’ Perceptions of
College and Financial Aid. American Behavioral
Scientist, 49, 1670-1686.
Martinez-Calderon, C. (2009). Out of the shadows: Undocumented Latino college students.
Berkeley, CA: ISSC Fellow Working Papers
McDonough, P. M. (2005). Counseling and college
counseling in America's high schools. Alexandria,
VA: National Association for College Admission
Counseling

Flores, S. M., and Chapa, J. (2009). Latino immigrant access to higher education in a bipolar
context of reception. Journal of Hispanic Higher
Education, 8(1), 90-109.

Moreno, J. F. (Ed.). (1999). The elusive quest for
equality: 150 years of Chicano/Chicana education. Cambridge, MA: Harvard Educational Review.

Freeman, C. E. (2004). Trends in educational
equity of girls and women: 2004. US Department of Education, National Center for Educa-

Oakes, J. (2002), Education Inadequacy, Inequality, and Failed State Policy: A synthesis of expert
reports prepared for Williams v. state of Califor-

WWW.NACACNE T.ORG

nia. In Williams watch series: Investigating the
claims of Williams v. State of California. Los
Angeles: University of California, Los Angeles,
Institute for Democracy, Education, and Access.

Solorzano, D. G., Rivas, M. A., Velez, V. N. (2005).
Community college as a pathway to Chicana/o
doctorate production (Policy Brief No. 11). Los
Angeles: UCLA Chicano Research Center.

Obama, B. (2010, July 29). Remarks by the President on Education Reform at the National Urban
League Centennial Conference. Washington Convention Center, Washington, DC, July 29, 2010.
Retrieved July 30, 2010, from http://www.whitehouse.gov/blog/2010/07/ 29/president-obamaeducation-status-quo-morally-inexcusable

Solorzano, D. G., and Ornelas, A. (2002). A critical
race analysis of advanced placement classes: A
case of educational inequality. Journal of Latinos
and Education, I(4), 215-229.

Olivas, M. (2009). Undocumented college students, taxation, and financial aid: A technical note.
The Review of Higher Education, 32(3), 407-416.
Orfield, G. (1992). Money, equity, and college access. Harvard Educational Review, 92, 337-372.
Ornelas, A. (2002). An examination of the resources and barriers in the transfer process for Latino
community college students: A case study analysis of an urban community college. Unpublished
doctoral dissertation, University of California, Los
Angeles, Los Angeles.
Osborne, J. W. (1999). Unraveling underachievement among African American boys from an
identification with academics perspectives. The
Journal of Negro Education, 68(4), 555-565.
Perez, W. (2010). We ARE Americans: Undocumented students pursuing the American dream.
Sterling, VA: Stylus Publishing, LLC.
Perna, L. W. (2004). The benefits of higher education: Sex, racial/ethnic, and socioeconomic group
differences. Paper presented at the American
Educational Research Association Conference,
San Diego, CA.
Peter, K., and Horn. L. (2005). Gender differences
in participation and completion of undergraduate
education and how they have changed over time.
US Department of Education, National Center for
Education Statistics (Report No. NCES 2005-169).
Washington, DC: Government Printing Office.
Porche, M. V., Ross, S. J., and Snow, C. E. (2004).
From preschool to middle school: The role of masculinity in low-income urban adolescent boys' literacy skills and academic achievement. In Way.N.
and J. Y. Chu (Eds.), Adolescent boys: Exploring
diverse cultures of boyhood (pp. 338-360). New
York: New York University Press.
Post, D. (1990). College-going decisions by Chicanos: The politics of misinformation. Educational Evaluation and Policy Analysis, 12(2), 174-187.
President's Advisory Commission on Educational
Excellence for Hispanic Americans. (2000). Creating the Will: Hispanics Achieving Educational
Excellence. Washington, DC: U.S. Government
Printing Office
Rumberger, R. W., and Rodriguez, G. M. (2010).
Chicano dropouts. In R. R. Valencia (Ed.), Chicano school failure and success: Past, present,
and future (3 ed., pp. 114-146). New York, NY:
Routledge Falmer.
Santiago, D. A., and Cunningham, A. F. (2005).
How Latino students pay for college. Washington,
DC: Excelencia in Education and Institute for
Higher Education Policy.

St. John, E. P., and Noell, J. (1989). The effects of
student financial aid on access to higher education: An analysis with special consideration of minority enrollment. Research in Higher Education,
30(6), 563-581.
Suarez-Orozco, C., and Qin-Hillard, D. B. (2004).
Immigrant boys' experiences in U.S. schools.
In Way.N. and J. Y. Chu (Eds.), Adolescent boys:
Exploring diverse cultures of boyhood (pp. 295316). New York: New York University Press.
Talaveras Bustillo, T. H. (1998). Chicana college choice and resistance: An exploratory study
of first-generation Chicana College Students.
Unpublished doctoral dissertation, University of
California Los Angeles, Los Angeles, CA.
US Department of Education (2003). Status
and Trends in the Education of Hispanics, National Center for Education Statistics. (NCES
2003–008), Retrieved August 20, 2004, from National Center for Education Statistics http://nces.
ed.gov/pubs2003/2003008.pdf
US Census Bureau. (2004). U.S. Interim Projections
by Age, Sex, Race, and Hispanic Origin. Retrieved
October 13, 2004, from page 1 at www.census.
gov/ipc/www/usinterimproj/natprojtab01a.pdf
US Census Bureau. (2007). The American community-Hispanics: 2004 (No. ACS-03). Washington, DC: US Department of Commerce
US Census Bureau. (2008a). State and County
QuickFacts: USA. Retrieved July 16, 2010 from http://
quickfacts.census.gov/qfd/states/00000.html
US Census Bureau. (2008b). State and County QuickFacts: California. Retrieved July 16, 2010 from http://
quickfacts.census.gov/qfd/states/06000.html
University of California (2008). The University of
California statistical summary of students and
staff fall 2008 [table 7j] enrollment by ethnicity,
gender, and level: university total. Retrieved on
July 16, 2010 from http://www.ucop.edu/ucophome/uwnews/stat/
Valencia, R. R. (Ed.). (2002). Chicano school failure and success: Past, Present, and Future (2nd
ed.). London: Routledge Falmer.
Villalpando, O. (2010) Latinos in higher education: Eligibility, enrollment, and educational
attainment. In Murillo, E. G. (Ed.), Handbook of
Latinos and Education: Theory, Research and
Practice. New York: Routledge.
Zarate, M. E., and Gallimore, R. (2005). Gender differences in factors leading to college enrollment:
A longitudinal analysis of Latina and Latino students. Harvard Educational Review 75(4), 383-349.
Zarate, M. E., and Pachon, H. P. (2006). Perceptions
of college financial aid among California Latino
youth. Los Angeles, CA: Tomas Rivera Policy Institute

FA L L 2010 JOURNAL OF COLLEGE ADMISSION | 29

