
 

 

 

June 19, 8:30-1:30 - Session One ($400 Stipend) 
 
Welcome:    Introductions, Setting the Stage  

- Part ONE, Design - 
Team Time:    Magic in the Classroom 
Jessie Poole Presentation:  Who are our Students? 
Dave Bentz Presentation:  What do our Students Want? 
Dan Presentation:   Tailored Design – Bridging the Gap 
Team Time:    Design Considerations 

- Part TWO, Development – 
Dan Presentation:   Buckets and Balls   
Team Time/ Working Lunch:  Course Orientation  
 

June 20, 8:30-1:30 - Session Two  
 
Welcome:   Day One Review 
Day One Review 

- Part THREE, Design and Development - 
Weiwei Presentation:   Information Design 
Team Time:    Faculty-suggested Practices 
Dan Presentation:  Buckets, Bulbs, and the “Rule” of 3-2-1 
Team Time:    Developing Module Objectives 

- Part FOUR, Delivery - 
Concurrent Sessions  Delivery and Facilitation (Dave) 

Discussion Board (Dan) 
Moodle (Weiwei)   

Team Time (in lab):   Course Shell Setups/ Resources 
Wrap Up:   Final Thoughts 
Working Lunch: Personal Project Plans 
 

 
SUMMER DEVELOPMENT (consultation with Innovation Center staff as necessary) 

 
 
Welcome Week: September 22, 9:00 – 11:30 “Show and Tell,” Peer Assessment   
 
 
COURSE DELIVERED (2017-18 Academic Year) 

End-of-term (self and student) Feedback Data Collected by the Innovation Center – $400 stipend 

 





 

The 3Q Structure: collaborations toward quality  
	
The 3Q framework illustrates responsibilities and accountabilities for course design quality. 
 

BIG Q (the role of the Academy) 
 External Alignment 
 Curricular Appropriateness 
 Expectations of Rigor 

 
 

Little q: Design (ensured through collaboration between instructor and Instructional Designer) 
 Internal Alignment 
 Evidentiary Artifacts of Authentic Assessment 
 Access by Design 
 Information Flow/ Presence 

 
 

Little q: User Experience (ensured through collaboration between instructor and Instructional 
Designer/ Academic Technologist) 

 Functionality/ Up-time 
 Usability (Ease of Operation/ Navigation) 
 Technology Deployment 
 Support 

 
 
 
 
 
 
 
 

 
  





 
 

THEY 

WE 

DEPARTMENT 

INDIVIDUAL 

Arrows and Axeheads: Zones of Influence 
 

Alignment 

 

University Mission 
  Accreditation Requirements 
 
  Academic Affairs Mission 
  Undergraduate Learning Outcomes  

    School/ College Mission 
    External Program/ Department Accrediting Body Requirements 
   
    Department Mission 
  Program/ General Education Outcomes  
  Program Curricula [course sequence]  
    Course Goals [not directly measurable] 
   Course Expectations [implied or explicit] 
 
    Module/ Unit Objectives [SMART] 
    Module/ Unit Activities 
    Explore ‐ Engage – Apply [3‐2‐1] 
    Assessment: Evidentiary Artifact 

 
 
 
  

ME





 

Bloom-ish Action Verbs (lower levels) 

 
Knowledge Comprehension Application
Count 
Define 
Describe 
Draw 
Identify 
Labels 
List 
Match 
Name 
Outlines 
Point 
Quote 
Read 
Recall 
Recite 
Recognize 
Record 
Repeat 
Reproduces 
Selects 
State 
Write 

Associate 
Compute 
Convert 
Defend 
Discuss 
Distinguish 
Estimate 
Explain 
Extend 
Extrapolate 
Generalize 
Give examples 
Infer 
Paraphrase 
Predict 
Rewrite 
Summarize 

Add
Apply 
Calculate 
Change 
Classify 
Complete 
Compute 
Demonstrate 
Discover 
Divide 
Examine 
Graph 
Interpolate 
Manipulate 
Modify 
Operate 
Prepare 
Produce 
Show 
Solve 
Subtract 
Translate 
Use 

    

 
  



 

Bloom-ish Action Verbs (upper levels) 

 
Analysis Synthesis Evaluation
Analyze 
Arrange 
Breakdown 
Combine 
Design 
Detect 
Develop 
Diagram 
Differentiate 
Discriminate 
Illustrate 
Infer 
Outline 
Point out 
Relate 
Select 
Separate 
Subdivide 
Utilize 

Categorize
Combine 
Compile 
Compose 
Create 
Drive 
Design 
Devise 
Explain 
Generate 
Group 
Integrate 
Modify 
Order 
Organize 
Plan 
Prescribe 
Propose 
Rearrange 
Reconstruct 
Related 
Reorganize 
Revise 
Rewrite 
Summarize 
Transform 
Specify 

Appraise
Assess 
Compare 
Conclude 
Contrast 
Criticize 
Critique 
Determine 
Grade 
Interpret 
Judge 
Justify 
Measure 
Rank 
Rate 
Support 
Test 

 
  



 

Buckets and Bulbs Model  
	

	

  





 

TEC Course Development Guide (v 3.0) 
	
About This Document: 

This Development Guide is an organizational tool intended to assist 

instructors in adapting their instructional goals, strategies, and activities 

into course materials that are concise, coherent, and facilitate student 

success.  

 

How to Use this Guide 

The Development Guide outlines the development three foundational course elements designed to 

maximize instructor freedom while removing unintended barriers to student success.  In all, three 

elements are created:  

 Course Orientation (The HOW of the course) 
 Course Schedule (The WHEN of the course) 
 Course Modules (The WHAT of the course) 

 

Course Orientation 

The Course Orientation is comprised of a set of documents that outline the rules of engagement the 

instructor has established for the learning experience. The Course Overview and Course Guide (see 

attached templates) manage student expectations by providing a big-picture overview of the intended 

learning experience and the student commitment required for the successful completion of the course. 

In all, the Course Orientation addresses and clarifies the instructor’s intent and approach across eight 

key dimensions:  

 Course Context (e.g. content to be covered, course alignment, course goals and objectives) 
 Instructor Welcome (instructor introduction, rationale, interests, philosophy)  
 Delivery Strategies (how students will interact with the content) 
 Communication Strategies (how students will interact with each other and the instructor)  
 Assessment Strategies (how students will demonstrate attainment of course goals/ 

objectives, etc)  
 Technology Strategies (what technologies will be used throughout the course) 



 
 Feedback/ Evaluation Strategies (how and when students will have the opportunity to 

provide feedback)  
 Other Policies and Additional Resources (general policies not covered above and 

availability of support resources)  
 
 
Course Schedule 

The Course Schedule provides a clear outline of the timeline for student achievement required for 

successful course completion (i.e. due dates for assignment submission, module exploration, 

engagements, and other activities.) Although instructors have full latitude (within the limitations 

academic schedule) for the ‘chunking and pacing’ for their course, unambiguous deadlines for 

incremental completion of course elements is strongly suggested to facilitate student momentum and 

retention.  

 

Course Modules 

The Course Modules, outline exactly what must be accomplished to fulfill the instructional objectives and 

other requirements of each unit of the course.  A typical course module might include: 

 a general Introduction to the unit topic(s), including an explicit listing of Objective(s) 
for the unit 

 an Instructor Narrative featuring the Instructors perspective on the unit material, 
rationale, and tips for success 

 access to three (or more) Explorations of the unit subject matter (readings, online 
resources, etc.) 

 two (or more) opportunities to Engage with the unit material (discussion board activities, 
group activities, writing-to-learn activities, etc) 

 at least one Application/ Assignment that is directly aligned with unit objective(s), with 
accompanying  rubric/criteria for success and specific submission and delivery 
expectations 

 at least one optional Feedback Opportunity for students to report on progress or issues  
 a Closing Thought (optional) from the instructor to reinforce unit concepts and provide 

encouragement 
 a Module Completion Checklist (optional, may be integrated into module structure) 
 a “D-Day minus” course term countdown (optional) 

  



 

Course Module Template 
 
Course Modules should guide students through completion of the course. 

Unit/ Module #: 
 

Introduction: 
 

Objectives: 
 

Instructor Narrative (optional):  the Instructors perspective on the unit material, rationale, and 
tips for success. 

 
Explorations: Expose the student to content and information that support the unit learning 

objectives  
One: e.g. assigned textbook reading  
Two: e.g. online video 
Three: e.g. narrated presentation 
 Additional (as needed): e.g. journal article 

 
Engagement: facilitates building cognitive connections with core content 

 One: e.g. journaling/ ‘Writing to Learn’ 
Two: e. g. group discussion activity 
Additional (as needed): e.g. course discussion board participation 

 
Additional Communication(s): e.g. online office hours, synchronous chat, f2f activities, etc 
 
Application/ Assignment: one or more student demonstrations of attainment of unit objectives 

Submission requirements: including rubric/criteria and specific delivery expectations  
 
Request for Student Feedback: mechanism for students to report on progress or issues  

 
Closing Thought (optional): message from the instructor to reinforce unit concepts and provide 
encouragement 
 
Module Completion Checklist (optional, may be integrated into module structure) 
 
‘D-Day minus’ Statement (optional): to contextualize module in terms of overall course timing. 

  





 

 
 

Course Guide: How To Do Well in This Course  
 

Welcome to LEGO 123 
Please carefully read the content below for information on course policies, practices, and some tips for students 
to do well.  
 

Course Goals 
At the completion of this course students will be able to: 

note: course goal statements for all courses are available in the WOU Curriculum Portal  
 

Assessment and Grading Policy 
[Statement outlining the instructor’s policies and criteria for grading, including rubrics, weighting methods used, 
as well as a grade-range breakdown.] 
 

Submission Policy 
[Guidelines and procedures for the preparation (e. g. the preferred style handbook, if any), presentation, and 
submission of students’ work, including the instructor’s policy on late assignments, and any format preferences.] 
 

Description of Major Assignment(s) 
[An outline of the major performance assessments of the course including expectations and rubrics.] 
 

Course Project/ “Assignment of Great Significance” 
[A description of the ‘signature assessment’ incorporated into the course, if applicable, including objective(s), 
expectations and rubric.] 
 

Student Responsibilities 
[An outline of what is expected of students in the course.] 
 

Instructor Responsibilities 
[An outline of what students can expect of the instructor of the course.] 
 

Technology Guidelines 
[An overview of multimedia or other technology utilized throughout the course, including download instructions, 
plug-in locations, and accessibility contingency strategies and policies.] 
 

Academic Integrity Statement 
[Instructor's/ WOU’s policies on academic dishonesty and plagiarism.] 
 

Special Needs & 508 Compliance Statement 
[Instructor's/ WOU’s policies for special needs students, available support resources.] 





 

 
 

Course Overview: How this Course Works 
 
Welcome to LEGO 123 
Please carefully read the content below for information on course policies, practices, and some tips for students 
to do well.  
 

Course Description 
[From the catalog or Curriculum Portal, add additional information as necessary] 
  

Course Goals 
At the completion of this course students will be able to: 

note: course goal statements for all courses are available in the WOU Curriculum Portal  
 

Course Alignment/ Assessment 
[A clear indication of course alignment in regards to:  

 The PRIMARY outcome (e.g.GELO for GenEd, ULO for Upper Division, or Program outcome for 
Major courses) that course participation serves to asses. 

 The “Signature Assignment” that represents evidence of attainment of the primary outcome. 
 

Delivery Mode 
This is an ONLINE course, delivered entirely over the World Wide Web. There are no place-bound or 
synchronous (real time) participation requirements. This course follows the regular, 10-week term schedule. 
 

Methodology – is this course for you? 
[A (broad) overview of the instructional methodologies and strategies the instructor intends to utilize throughout 
the course, including (if possible) the rationale for utilizing them (i.e. relevance to the field, instructional 
philosophy, etc), clearly presented to set student expectations and let participants know what they’re “in for.” 
 

About The Instructor 
Professor X 
ProfX@wou.edu | 503.838.XXXX 
 
[Include an introduction of the instructor’s background and particular interests in 
the course subject matter.] 
 

How I Like to Do Things 
[A (broad) overview of the instructor’s preferences, peeves, tips for success, etc.] 
 

How We Can Communicate and Collaborate 
[Information and availability times for multiple methods of student contact (Email, Phone, and instant messaging 
for example).] <SET TURNAROUND EXPECTATIONS HERE> 
 



 

Course Structure 
[A rough outline of modules and topics.] 
 

Modus Operandi 
[An overview of how the course will proceed/ evolve throughout the semester.] 
 

Required Textbook/ Resources 
[A listing of all resources the student will be required to obtain, including textbooks, 
software, videos, downloadable materials, etc. as well as availability and (traditional 
and online) purchase information.] 
 

Interaction Expectations 
[An overview of exactly what is expected of the student in terms of course-site activity 
(i.e. discussion board participation), as well as what students can expect from the 
instructor.  Includes items such as guaranteed communication turnaround times, 
expected levels of participation, an outline of the expected use of email, discussion board, web conferencing, 
etc.] 
 

[In addition to direct email contact with the instructor, several Student Feedback opportunities are 
present throughout the course, these feedback channels are indicated with this icon:]  
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Center for Teaching and Learning 
503.838.8361 | tec@wou.edu 
10.15.2014 | Page 1 of 2 

TEC Delivery Mode Definitions  
 

• Technology Enhanced course sections are delivered both in-

person (i.e. face to face, in a classroom) and via technology.  The 

technology-delivered components include teaching and learning 

activities that significantly impact the learning experience but do not 

reduce the seat time for face to face class meetings.  

 

• Online course sections are delivered entirely over the World Wide Web. While online courses may 

require proctored exams, there are no other place-bound or synchronous (real time) participation 

requirements.  Regular asynchronous interactions between students and instructor are expected to be a 

part of the teaching and learning process. 

 

• Online Proctored course sections require students to complete (no more than three) in-person 

proctored exams. Geographically distant students may arrange for local proctoring of their tests by 

suitable public servants through the completion of a prescribed approval process. 

 

• Online PLUS course sections consist of online course sections (as defined above) augmented by 

regular synchronous (f2f or virtual) class meetings or activities. These activities are considered a ‘value-

add’ component of the course and participation is optional. However, although participation in these 

activities itself is not graded directly, it is safe to assume that student grades overall would be positively 

affected by participation.  Example activities might include: 

• Mentored study/ review sessions 
• Attendance at on-campus events or workshops 
• Sponsored (hosted) group/ project work time  

 

• Hybrid course sections are taught both in-person, (i.e. in a classroom) and asynchronously via 

technology.  The technology-delivered components include teaching and learning activities and reduce 
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the time traditionally spent in the face-to-face class. ‘Attendance’ at both modes of delivery is 

compulsory. 

 

• Live Virtual course sections are taught synchronously via remote video or web conferencing 

technologies from an origination site to one or more receive sites (including individual student 

computers). Lectures and activities are delivered in real time with two-way exchange capabilities between 

instructor and student (i. e. students can respond via (video, audio, or text).  Online course content or 

activities, if any, do not reduce the seat time required for the virtual face to face class meetings.  Note: 

the Live Virtual section refers to the distant students. Students participating in the ‘Home Section’ of a Live 

Virtual section (in-person with the instructor) are enrolled in the Technology-enhanced, In-person section. 

 

• Virtual Hybrid course sections combine real-time participation via remote video or web conferencing 

technologies with online delivered teaching and learning activities that significantly impact the learning 

experience and that reduce (virtual) synchronous seat time. Note: the Virtual Hybrid section refers to the 

distant students. Students participating in the ‘Home Section’ of a Virtual Hybrid section (in-person with 

the instructor) are enrolled in the Hybrid section. 

 

 

 



 
 

Design Considerations Worksheet 
 
 
The most important things(s) students attain in my course is…  
 

     
 
 
 
 
I like it when my course(s)… 

 
 
 
 
 
 
I like it when my student(s)… 
 
 
 
 
 
 
My students Succeed best when they… 
 
 
 
 
 
 
A sure sign of a quality course is… 
 
 
 
 
 
 
My courses have been successful when they… 

 
   



 
 
What “course” is this? (i. e. this is the part of the program where they…) 
 
 
 
 
 
 
 
The most important Course Goal for this course is… 
 
 
 
 
 
 
 
The least important Course Goal for this course is… 
 
 
 
 
 
 
 
The key CONTENT for students to absorb from this course is… 
 
 
 
 
 
 
 
Other “notes to self” regarding the design of this course… 
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The Instructional Design Framework 

 

The objective of the Intentional Design Framework is to provide the instructor / designer / course-

builder with a conceptual overview of the learning environment that is both generalizable and scalable. 

Empowered by this understanding, the instructor / course-builder can begin to assemble course elements that 

are appropriate to their particular context, curriculum, student population, and instructional aim. 

The Intentional Design Framework also addresses the balance of power extant in the online context, 

where student self-determination can be significantly increased. As a result, not all elements in the learning 

environment (and thus the model) are within the instructor’s direct control. Embracing this crucial, but often 

overlooked, element can inform the selection and implementation of effective instructional methods, strategies, 

and approaches. Also, by dividing elements into predetermined and impromptu elements, the model clearly 

demonstrates that not everything in the learning environment can be prearranged: effective teaching is both Art 

and Science. Finally, to afford additional insights and perspective, the model and its elements are presented 

from both an instructor’s and a student’s point of view.  

 

  

Figure 1: Intentional Design Framework 
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 Exploring the Framework from the Educator’s Perspective  

Predetermined Elements — Elements that are generally static and 

can be established beforehand. 

 

 Context (outer gray circle): Everything that can influence the 

instructional aim from outside the learning environment and 

community. Examples include: overarching impacts such as 

institutional (e.g., university, department, division) culture and 

roles, specifics related to the intended learner population, 

delivery modality, and technologies. 

 

 What the Curriculum Demands (red circle): The “stuff they need to learn” to achieve the instructional 

aim; comprised of the course goals, alignment to internal and external standards, content to be covered, 

(pre)requisite knowledge and skills, performance expectations, and outcomes. 

 

 What the Facilitator Intends (yellow circle): How the instructor likes to “do things,” reflective of the 

instructor’s values, beliefs, and teaching philosophy; represents what the instructor would like to see 

transpire throughout the course. This element also represents the presence of the instructor: their voice, 

instructional style, and influence over and guidance through the learning experience. 

 

 Engagement Strategies (red/yellow overlap): All of the predefined strategies and techniques designed 

into the learning element. The “best laid plans” of how the instructor intends to facilitate the student’s 

grasp and retention of the course material; includes strategies and techniques for both delivery and 

assessment. Engagement Strategies can incorporate any number and combination of teaching strategies 

and approaches that, in the instructor’s estimation, will most effectively serve the Instructional Aim. It is 

expected that these strategies are fairly evident in the developed course materials. 

 

Impromptu Elements — Elements that are created dynamically as a result 

of, or in response to, course delivery and activity. 

 

 The Community that is Created (blue circle): The learning community 

that arises as a social response to the instructional environment. 

Accounts for the total “knowledge,” skills, motivations, norms, biases, 

and interactions that students contribute to the learning 

environment. Although the community cannot be completely 

controlled by the instructor, its influence on the achievement of the 

instructional aim must be considered.  

 

 Social Construction (red/blue overlap): The shared learning experience of the students. It is the 

“knowledge” created by the community as a result of the personal perspectives and experiences shared 

during course activities. In those interactions, students negotiate and construct new meaning, 

knowledge, and understanding. It should be noted that this “knowledge” could be accurate or 

inaccurate, useful or frivolous, or complimentary or detrimental to the learning task. As with the 

Figure 2: Predetermined Elements 

Figure 3: Impromptu Elements 
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Community, the results of Social Construction cannot be entirely controlled or planned for, but it is 

important that the instructor is prepared to utilize promising outcomes – and mitigate detrimental 

results — of Social Construction as they evolve. 

 

 Interactions / Interventions (blue/yellow overlap): The “on the fly” course corrections made to the 

learning environment in response to the Community and its Social Constructions. Interactions / 

Interventions are similar to Engagement Strategies with one critical exception: Interventions are learner-

defined strategies and techniques employed in service of the Instructional Aim. Unlike Instructional 

Strategies, Interventions cannot be rigidly pre-planned. They account for the dynamic, real-time, “living” 

part of the teaching interaction: the slight differences that make one version of a course different than 

any other. In short, the “art”’ of teaching. 

 

The Instructional Aim — Bringing it all together. 

At the center of the Intentional Design Framework lies the Instructional Aim, the intent of the activities and 

elements that comprise the model. For instruction to be successful, constituent elements must be arranged, 

tailored, and managed specifically and purposefully to serve the learner’s accomplishment of the 

instructional aim. From the instructor’s perspective, the IDF represents instruction-centered instruction. 

 

Exploring the Framework from the Learner’s Perspective  

 

The unique dual perspective of the IDF, 

modeled from both the instructor’s and the 

learner’s perspective, is intended to provide 

designers and instructors additional insights 

to inform the selection and application of 

instructional methods, strategies, and 

activities to improve the likelihood of student 

success.  

 

In the Learner’s Perspective, the structure of 

the IDF is unchanged, but the (predetermined) 

Engagement Strategies and (impromptu) Interactions / Interventions elements in the Instructor Perspective 

are transformed into elements based on the extent of learner control.  

 

 

Elements Determined by “Them” — Elements that are generally out of the learner’s control. 

 

 “Where” we are (outer gray circle): Similar to the Context, this element represents the factors that 

influence the learning experience from outside the learning environment and community. This element 

differs from Context by encompassing pressures and influences that affect the student but are not 

directly related to the university (e.g., job, home life, etc.). 

 

Figure 4: The IDF from the Learner's Perspective 
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 The Expert (yellow circle): Many students see the instructor (the Expert) as both the judge and the jury 

for their learning efforts. The Expert is in control, and their power must be served for the student to 

successfully accomplish the desired outcome. Success, in this context, is entirely student-defined and 

may not coincide with the instructor’s definition.  

 

 The Stuff “they” say I need (red circle): If the student clearly sees the connection to their desired career 

or academic path they may regard the course content as crucially important. If the student does not see 

the connection, this element is more likely seen as a “hoop to jump.” For instructors, it is safe to assume 

not all students will share the same passion in the course content.  

 

 Instructor Preferences (red/yellow overlap): Usually reflective of the instructor’s values and perspective, 

this element may align nicely with some students’ learning preferences. For others, however, these 

“rules of the game” may require significant grit to navigate and overcome.  

 

Elements Determined by “Us” — Elements that are generally in the learners’ control. 

 

 What My Peers Contribute (blue circle): For many learners, engagement with a community of peers is a 

crucial element in any learning environment. As a source of knowledge, norms, and understanding, it is 

often trusted more than the expert. 

 

 The Connections “We” create (red/blue overlap): As students “make meaning” by applying concepts 

through the lens of the community context they begin to build connections. These connections may be 

related directly to elements of the course content, or more importantly, may be applicable to their job, 

academic career, or life. For many students, this is “the stuff that sticks.”  

 

 Instructor Presence (blue/yellow overlap): While instructor presence is not directly in the learner’s 

control, it is influenced (and often instigated) by the behavior of the learner and the community. Ideally, 

the instructor presence represents a two-way communication channel where differences between what 

the community “knows” and what the instructor intends can be negotiated. Ultimately, the nature of 

the power dynamic (i.e., carrot vs. stick) resides with the instructor, but transparent communication and 

cooperation is recommended.  

 

My Learning Experience — Bringing it all together.  

From the instructor’s perspective, the framework is centered on the Instructional Aim: the intent of the 

activities and elements that comprise the learning endeavor. The Aim can be considered the sum total of the 

inputs. From the learner’s perspective, the center of the framework illustrates the output: an overall student 

experience created through a shared accountability to the combination of shifting, interrelated elements 

and ongoing negotiation of the power dynamic. 
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Using the Intentional Design Framework 

 

Overview: 

The IDF’s inherent scalability and generalizability make it an effective tool to guide decision making in a 

variety of contexts and levels. The framework is equally applicable and scalable whether the instructional aim is 

a single question on a midterm exam or an institutional learning outcome. The key to using the IDF is 

intentionality: all design decisions are informed by their relationship to other elements in the learning 

environment, in service of the Instructional Aim. To use the model, the instructor/ designer simply selects the 

intended Aim, and the various supporting elements can then be chosen to purposely facilitate its attainment. 

 

For example: 

If a DIY instructor wishes to use the model to build a learning module (e.g., a one week unit for an online 

course) the instructor would develop a learning objective, as the Instructional Aim, to drive the development of 

the module (e.g., Compare and Contrast…). 

  

The instructor would decide What the Curriculum Demands and select content materials to provide the 

foundation necessary for students to successfully achieve the outcome. The materials may include journal 

articles, video, textbook readings, converted lectures, etc. These selections can be made based on instructor 

preference, experience, or external contextual elements (e.g., department, division, course level, course type). 

  

The instructor selects the Engagement Strategies (e.g., explorations, engagements, interactive activities, 

assessments) to best serve the material and task. While it is possible for the instructor’s selection of content and 

engagement strategies will be informed by students in the class, e.g., in cases where the course is being 

developed and delivered concurrently, these elements are typically decided well beforehand and are considered 

to be predetermined. 

  

The impromptu elements in the model account for course activities created dynamically as a result of, or 

in response to, course delivery and activities. Instructors may implement Engagement Strategies establishing 

expectations and norms for the course learning community; but ultimately, faculty have minimal control over 

the Socially Constructions of the Community. 

  

Since Social Construction is largely (if not entirely) out of the instructor’s control, the instructor must be 

prepared to make ‘on the fly’ Interventions in response to the learning community’s needs. Examples include 

posts in the discussion board to redirect tangents and clarify misconceptions, adding of remedial work, 

adjustments made to content and activities in response to poor exam performance, or elimination of activities 

which address already-mastered knowledge. Instructors are encouraged to establish and maintain varied 

feedback channels (i.e., formal and informal) to apprise and direct interventions. Although instructors may elect 

to create and maintain a selection of pre-developed ‘in the can’ interventions ready to be deployed as needed, 

faculty should also incorporate the results of interventions into engagement strategies for the next time the 

course is taught, whenever appropriate. In other words, if the same interventions prove necessary in most 

course sessions, the overall course design should be adjusted to mitigate or avoid them.  
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The Intentional Design Framework illustrates the complex interrelationships and fluid power dynamics 

of the learning environment. By identifying and accounting for all of these ‘moving parts’, including the 

recognition of which elements are within their direct control and which are not, course builders and instructors 

can use the IDF as a guiding tool for making informed design, development, and delivery choices.  

 

From the Learner’s Perspective 

The Learner’s Perspective version of the IDF is not an implementable tool per se, rather it is intended to 

be used as a reference. The Learner’s Perspective version of the IDF is intended to provide a student advocacy 

voice in absentia that may help inform design decisions, and, to remind instructors of the increased levels of 

student self-determination often exhibited in online learning environments. 



 



 



 

TEC Internal Alignment Structure(s)  
	
Course Goals are the broad intended outcomes of a course. Generally, student 
accomplishment of course goals is not measurable directly; rather it is proven 
through a ‘preponderance of evidence’ in the form of successful achievement of 
the more specific module objectives.  
 
Objectives are SMART (specific, measurable, attainable, relevant, time bound) 
intended outcomes of student participation. 
 
Example Alignment [concentric] 

Course Goal #1 is evidenced by: 
   Objective #1 

Objective #2 
Objective #3  

Course Goal #2 is evidenced by: 
   Objective #4 

Objective #5 
  and so on… 
 

Module #1 addresses (and assesses) 
   Objective #1 
   Objective #2 

 
Module #1 is comprised of 
 An Introduction 
 The List of Objectives 
 An Instructor Narrative [the Instructors perspective on the unit material, rationale, and 

tips for success] 
 three (or more) Explorations of the unit subject matter [readings, online resources, etc.] 
 two (or more) opportunities to Engage with the unit material [discussion board activities, 

group activities, writing-to-learn activities, etc] 
 at least one Application/ Assignment that is directly aligned with unit objective(s), with 

accompanying  rubric/criteria for success and specific submission and delivery expectations 
 at least one optional Feedback Opportunity for students to report on progress or issues  
 a Closing Thought (optional) from the instructor to reinforce unit concepts and provide 

encouragement 
  



 
Example Alignment [heuristic] 

Course Goal #1 is evidenced by: 
   Objective #1 

Objective #2 
Objective #3  
Objective #4 
Objective #5 
Objective #6  
 

Course Goal #2 is evidenced by: 
Objective #2 
Objective #3  
Objective #4 
Objective #5 
Objective #7 
Objective #8 

 
Module #1 addresses (and assesses) 

   Objective #1 
   Objective #2 
   Objective #8 
 

Module #2 addresses (and assesses) 
   Objective #2 
   Objective #4 

Objective #5 
   Objective #7 
 

Module #1 is comprised of 
 An Introduction 
 The List of Objectives 
 An Instructor Narrative [the Instructors perspective on the unit material, rationale, and 

tips for success] 
 three (or more) Explorations of the unit subject matter [readings, online resources, etc.] 
 two (or more) opportunities to Engage with the unit material [discussion board activities, 

group activities, writing-to-learn activities, etc] 
 at least one Application/ Assignment that is directly aligned with unit objective(s), with 

accompanying  rubric/criteria for success and specific submission and delivery 
expectations 

 at least one optional Feedback Opportunity for students to report on progress or issues  
 a Closing Thought (optional) from the instructor to reinforce unit concepts and provide 

encouragement 

  



 

TEC Module Alignment Worksheet  
	

Unit/ Module #: 
 

Course GOALS (partially) served by this module: 
 

 
 
Module Objectives: 
 
 
 
 
EXPLORATIONS that serve the attainment of objective(s) 

One:  
 
 
Objective(s) served: 
 
 
Two:  
 
 
Objective(s) served: 
 
 
Three:  
 
 
Objective(s) served: 
 
 
Additional (as needed): 
 
 

 
  



 
ENGAGEMENTS that serve the attainment of objective(s): 

 One:  
 
 
Objective(s) served: 
 
 
Two:  
 
 
Objective(s) served: 
 
 
Additional (as needed):  
 

 
APPLICATION/ ASSIGNMENT that provides opportunity for students to demonstrate the 
attainment of module objectives:  
 

One:  
 
 
Objective(s) served: 
 
 
 
Additional (as needed):  

 

 

Note: 

Course Goals are the broad intended outcomes of a course. Generally, student accomplishment of 
course goals is not measurable directly; rather it is proven through a ‘preponderance of evidence’ in the 
form of successful achievement of the more specific module objectives.  
 
Objectives are SMART (specific, measurable, attainable, relevant, time bound) intended outcomes of 
student participation. 
 
  



 

Moodle Tips and Tricks  
	
 

Course Visibility 

Just a friendly reminder: All new courses are hidden from student view by default while you work 

on them. Here's how to make a course available when you're ready for students to see it: 

1. Start on your course page 

2. Click “Edit settings” in your course Administration block 

3. Choose “Show” or “Hide” from the visibility dropdown menu 

4. Scroll down, save your changes, and you’re all set! 

You can also watch our video tutorial: http://youtu.be/QITLz2JcxNE 

 

 

 

 

Enrolling students and guests 

Here's how to enroll additional students, other instructors, and guests in your courses: 

1. In your course page sidebar, click “Users”, then “Enrolled Users” 

2. On this page, click the “Enroll users” button 

3. Choose a role from the drop‐down menu (i.e. Student) 

4. Search by name and click “Enroll” next to the user's name 

5. Click “Finish enrolling users” and you're all done! 

You can also check out our video tutorial on enrolling and unenrolling users: 

http://youtu.be/70kkLVSxx48 

 

 

 

 

Deleting students who have dropped a course 

Here's how to remove dropped students from your course: 

1. Start on your course homepage 

2. Click "Users" and then "Enrolled Users" in the Administration block] 

3. Next to a student’s name, in the far right column under “Enrollment Methods”, click the little 

X in the box labelled “Manual enrollments from…” and you’re all done! 

You can also check out our video tutorial on enrolling and unenrolling users: 

http://youtu.be/70kkLVSxx48 

 

   



 
Importing course content 

Here's how to import content from an older course (that’s on the same Moodle site): 

1. Start on your new course page 

2. Click "Import" in the sidebar 

3. Find and select the old course from which you want to copy content 

4. Click "Continue" 

5. Check the materials you would like to import and click "Next" to continue. 

6. Select the course sections and items you would like to import (by default, Moodle will import 

the whole course). Click "Next" to continue. 

7. Review your selections, then scroll down and click "Perform Import". 

8. Click "Continue" when the button appears and you'll be taken back to your new course! 

 

 

Restore course content 

If you need to move course material from one Moodle site to the other (i.e. archivemoodle to Moodle) 

you’ll need to restore your materials to the new location. Here’s how:  

Start on your old course page. 

1. Start on your old course page. 

2. Click "backup" in the sidebar. 

3. Check the materials you would like to keep and click "Next" to continue. 

4. Select the course sections and items you would like to keep (by default, Moodle will keep the 

whole course). Click "Next" to continue. 

5. Review your selections, then scroll down and click "Restore." 

6. Find and download the backup file. 

7. Go to your new course page. 

8. Click "Restore" in the sidebar. 

9. Drag and drop the backup file into the restore box, and click "continue." 

10. Review the materials, and click "Restore" for "merge the backup course into this course." 

Watch a tutorial on Importing and Restoring here: 

https://drive.google.com/file/d/0B9sls_u7xeq9WW54bVBocVBuY0E/view 

 

 

Add an activity or resource to your course 

Here’s how to add an activity or resource to your course: 

1. Start on your course page 

2. Turn editing on in your course using the button in the top right corner 

3. Click "add an activity or resource" in the course section where you want to add an activity 

4. Choose an activity from the list and click "Add" at the bottom of the window 

 

   



 
Deleting an item 

1. Start on your course page 

2. Click "Turn editing on" in the top right corner of the page 

3. Click the "Edit" menu to the right of each of these course items 

4. Choose "Delete" from the menu, Confirm your decision 

 

 

Creating a user override in a quiz activity 

To give students another quiz attempt, more time, a new deadline, etc: 

1. Click on your quiz 

2. Click "user overrides" in the sidebar 

3. Click "Add user override" 

4. Choose a student (or students) and edit the criteria you'd like to change (in this case, enter a 

different time limit) 

5. Save your change 

 

 

Returning overridden grades to their original value 

1. Click "Grades" in your course Administration block and make sure you're on the View tab and 

looking at the Grader Report. 

2. Turn editing on. 

3. Find the overridden grade and click the pencil icon just above it. 

4. Uncheck the "overridden" box" and save your changes. 

 

 

Change grade display to view letter grades in the gradebook 

Here's how to display letter grades in your gradebook: 

1. In your gradebook, click the "Settings" tab 

2. Under "Grade Item Settings" choose the grade display type you prefer. 

3. Save your changes 

 

 

 

Here's how to adjust the letter grade scale if you don't want to use the standard WOU one: 

1. In your gradebook, click the "Letters" tab 

2. Click the "Edit" tab 

3. Check the "override site defaults" box 

4. Make and save your changes. 

 

 



 
 

Reset a course (use with caution!) 

Here's how to reset a course page and start fresh (this permanently removes all previous students 

and student data): 

1. Start on your course page 

2. Click "Reset" in the course sidebar 

3. Scroll down and click "select default" 

4. Now, scroll down again and click the blue "Reset course" button 

 

 
 
 

Resources for Faculty 
 

Moodle Support 

Innovation Center ‐ ITC 205C 

503‐838‐9300 

moodle@wou.edu 

 

Technology Training [?] Video Production [?] 

Digital Media Center ‐ HL 219 

503‐838‐8848  

www.wou.edu/dmc 

 

Tech support for your campus computer, classroom hardware, wifi, or Google Apps: 

University Computing Service Request Desk ‐ ITC 009 

 (Available Monday through Friday 7am‐7pm) 

503‐838‐8925 

ucshelpdesk@wou.edu 

 

Disability Services and Accommodations: 

Office of Disability Services  

APSC 405 

503‐838‐8250 

ods@wou.edu 
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Course            

 

Instructor           

 

Reviewer           

 

 

First Impressions…  
as currently constructed, the course shows reasonable evidence of… 
 

Y   N  [NW]* 

□    □    □    Structure (Course topics are organized/ presented in a logical way) [qD] 
  Comment: 
 
 
 
□    □    □    Indication of External Alignment (A clear indication/ statement of where the course  

falls within a program is present) [Q] 
  Comment: 
 
 
 
□    □    □    Clear Expectations (Students in this course will know what they need to do to  

succeed) [qD] 
  Comment: 
 
 
 
□    □    □    Rhythm (Course materials, layout, and graphic elements establish and maintain a  

consistent user experience) [qD] 
  Comment: 
 
 

 

□    □    □    Access to Support Resources (access information for technical and other support  
resources are provided and encouraged) [qUE] 

  Comment: 
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Modules and Alignment  
as currently constructed, the course shows reasonable evidence of… 
 

Y   N  [NW] 

□    □    □    Internal Alignment (Course content, activities, and assessments are directly related to  
  stated module objectives) [qD] 
  Comment: 
 

 

 

 

□    □    □    SMART Module Objectives (Module objectives are Specific, Measureable, Attainable,  
  Relevant, and Time-bound) [qD] 
  Comment: 
 
 
 
 
□    □    □    Presence (Course narrative contains an appropriate level of instructor voice) [qD] 
  Comment: 
 

 
 
 
□    □    □    Exploration (Course readings and resources adequately explore the objectives as  

presented) [qD] 
  Comment: 
 

 

 

 

□    □    □    Engagement (Course activities encourage active student engagement with the material)  
[qD] 

  Comment: 
 
 
 
 
□    □    □    Authentic Assessment (Students are required to produce evidentiary artifacts  
  [graded assessments] that are valid measures of attainment of the stated objectives) 

[qD] 
  Comment: 
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Information Flow 
as currently constructed, the course shows reasonable evidence of… 
 

Y   N  [NW] 

 
□    □    □    Clarity (Course narrative presents thoughts and ideas clearly and effectively) [qD] 
  Comment: 
  

 

 

 

□    □    □    Temporality (Course materials provide an appropriate sense of “time” [e.g. a clear  
schedule, deadline prompts, motivation, etc.] and provides adequate opportunity for task 

 completion) [qD]  

  Comment: 
 
 
 
 
□    □    □    Information Flow (Processes for information flow and feedback are clearly defined  

and provide reasonable opportunity for various types of communication) [qD] 
  Comment: 
 
 
 
 
□    □    □    Responsiveness (Faculty assurance for communication ‘turnaround times’ are  

expressly and clearly stated) [qD] 
  Comment: 
 

 

 

 

□    □    □    Accountability (Successful course participation requires an appropriate level of  
personal learner accountability) [qD] 

  Comment: 
 

 

 
 

□    □    □    Formative Assessment (Course allows/provides for appropriate, timely, and   

  constructive feedback on assessments and activities) [qD] 
  Comment: 
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As a Whole… 
as currently constructed, the course shows reasonable evidence of… 
 
Y   N  [NW] 

 
□    □    □    Usability (Functional links, accessible media, etc) [qUE] 
  Comment: 
 
 
 
□    □    □    “There” there (Course materials and workload seem reasonably aligned with the  

course level and subject matter) [Q] 
  Comment: 
 

 

 

□    □    □    Appropriate Use of External Technology (External technologies are used  
legitimately, and clear instructions for procurement and use are provided) [qUE] 

  Comment: 

 
OPEN_ENDED COMMENTS Please contribute any additional comments you may have about the 
course design: positives, challenges, suggestions for improvement, etc: 

 

 

 



 
 

Project Planning Worksheet 
 

 
Course                      

 
Instructor                     

 
_X _  Complete SOTI ‘17 Session 1 & 2  
       
____  Draft Course Orientation Completed. 
    Target Date:           (July 28 is ~T‐8 weeks) 
    Submitted to CAI for feedback (?) 
 
____  Prototype course module completed. 
    Target Date:              (August 25 is ~T‐4 weeks) 
    Submitted to CAI for feedback (?) 

 
____  Draft Course Completed 
    Deadline:           

Submitted to CAI for feedback (?) 
 

____  Review(s) of Course Received 
    (Welcome Week Meeting):   09.22.17 – 9:00 AM   

Adjustments/ Tweaks (?) 
 
____  Course Delivered 
    Deadline:   Per Academic Schedule   

End‐of‐term (self and student) feedback data collected by DEP 
 
 

     
Other Milestones? 
 

   



 
 
 
First Steps 
 
 
 
 
 
 
 
 
 
 
 
 
 
Questions or Barriers to Project Initiation? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Plan for Utilizing CAI resources 



Suggested Principles for Online Teaching at WOU 
designed by WOU faculty 

The following is a list of suggestions that may be helpful in creating/maintaining  
a positive experience in your online course. 

 

1. Communicate, Communicate, Communicate! 
Interact concisely and regularly with your students and remain actively engaged in the course. 
Before Teaching  

Clearly and concisely communicate your standards and expectations to: 

 Make expectations and norms clear from the beginning. 

 Help students understand the course structure. 

 Tell students how they can communicate with you and provide information on expected response times 
(e.g., email, assignments, exams). 

 Make course pages available at the beginning of the term, even if only an introductory page to let 
students know what to expect. 

While Teaching  
Engage in regular and timely course interactions and emails throughout the term to: 

 Remind students you are actively engaged and available to them. 

 Ensure that students feel supported. 

 Contribute to forums and discussions. 

 Provide timely and regular feedback on assignments. 

 Reach out to individuals that may need extra help or do not appear engaged. 
 TIPS: 

 Be prepared to provide guidance to students who aren’t familiar with Moodle. 

 Don’t assume people will understand what you mean – try to be very intentional and clear in your 
communication. 

 Consider using a variety of methods to communicate.  

 Try to give feedback on the first assignments quickly so students can improve their behavior early. 

 While regular communication is important, try not to overwhelm students. Too much information or 
repetition can cause students to tune out. 

 Consider including  a Q&A section where instructors post commonly asked questions about the 
course and answer student questions for all to view 

 
 

2. Engage 

Actively facilitate student engagement throughout your course. 
Before Teaching 

Design the course for engagement. Consider 

 Spreading students’ points out over the term rather than clustering or back-loading. 

 Actively keeping the course relevant to your field and to students. 
While Teaching 

Maintain engagement during your course. Consider 

 Hosting regular, optional “virtual” meetings (e.g. Skype, Google Hangout, Moodle Chat). 

 Soliciting and encouraging regular student involvement in course activities. 

 Being an active facilitator. Create a safe learning space where students can thrive. 
After Teaching 

Review your course’s engagement effectiveness. Consider 

 Inviting and facilitating purposeful course evaluations from students. 

 Self-reflecting on what went well and what could have gone better. 

 Experiencing your course as a student to ensure the course functions as intended. 
  



TIPS:    

 To help engage/connect with students and clarify course expectations, consider an early introductory 
video to the course so students can “see” their instructor and "hear" course expectations/ syllabus 
review. 

 Design your course to encourage maximum engagement and motivate students to learn.  

 Be creative. For example, consider “gamifying” your course by requiring students to earn points or 
complete certain requirements before granting access to next unit or materials. Also, consider giving a 
small number of points for intermediate tasks and goals, as students progress towards completing 
larger goals.  

 Engage students in new ways by using technology advantageously. 
 

3. Be Consistent  
Create a consistent and predictable learning experience. 

Before Teaching 
Maximize course “predictability”. Consider 

 Making the course page easy to navigate 

 Making important information (i.e. syllabus, calendar, contact information) easy to find. 

 Chunking the course into logical sections (e. g. by weeks or topics) that have a predictable rhythm and 
feature: 

o the same format/ layout. 
o consistent activity patterns (e.g., Explore, Engage, Apply). 
o consistent due dates (e.g., same day of the week and time of day).  

 Making assignments available at least a week before the due date so students can plan. 
While Teaching 

 Consider extending deadlines for students with true extenuating circumstances or when you notice the 
class may be struggling (as you would for a face-to-face class). 

TIPS: 

 When offering multiple online courses in a program, consider making the individual course formats 
similar. 

 Consider collaborating with departmental colleagues to create greater consistency in how online course 
materials are organized to reduce the cognitive load on students. 

 Consider using color coding (a visual emphasis) to emphasis important information or organize 
requirements (example: red for due dates, green for readings, orange for videos) 

 Consider naming assignments clearly and unambiguously, such as “Week 1 Forum 1” as opposed to 
“Forum”. This makes it easier for students to find which grade is for which assignment. 

 Students often take online courses because they need to schedule around conflicts. Be mindful of 
scheduling assignments which are only open for a short time or may otherwise be inconvenient for 
students. 

 
4. Build Relationships 
Get to know your students, and encourage them to get to know you and each other. 

Before Teaching 
Set up your course so students get to know you and each other. Consider 

 Including an introductory activity  

 Encouraging (or even requiring) student interaction in discussion forums. 

 Providing multiple means for interaction (e.g., discussions, group work, peer review). 
While Teaching 

Nurture relationships established through the course. Consider  

 Using multiple methods to provide support (consider in person and online office hours, email and phone 
responses, individual outreach) 

 Getting to know students individually (in writing, face-to-face, phone calls). 



 Adding a personal touch to your messages. 

 Providing frequent and clear communication to help build a sense of community. 

 Setting up expectations about proper etiquette in online interactions/discussion forums (“net-iquette”) 
and actively moderating and stepping in or redirecting if needed. 

 Thinking carefully. Avoid miscommunication or unintended insensitivity by carefully rereading all 
communications prior to posting or sending. 

TIPS: 

 There is little context for written responses so take extra care to communicate sensitively. 

 Consider in-person and online office hours and individual email (or even phone) outreach to keep 
students engaged. 

 Help students need to get to know their classmates and build a sense of community. 

 
5. Take advantage of the opportunities that online teaching affords 
Create an effective online experience for both you AND your students 

Before Teaching  
Plan for an effective learning experience. Consider 

 Being mindful of the similarities and differences between traditional and online courses. 

 Advising students to make scheduling decisions based on the course delivery modality that best fits 
them. 

 Planning for the student who may just want to do the bare minimum. 

 Accounting for the increased prep time required for initial set up of an online course.  

 Using technology judiciously: Keep in mind what your students have access to with respect to 
technology and remember that you have limited ability to help them. 

 Remembering that some students may live in different time zones and plan accordingly. 
While Teaching  

Facilitate an effective learning experience. Consider 

 Clearly communicating the similarities and differences with online and on-campus courses to your 
students. 

 Emphasizing to students the technology requirements and expectations for the course. 

 Helping students realize that online courses are not “easier” and that they will need to dedicate time to 
engage with the course. 

 Planning for improvement – Consider getting (anonymous) feedback early during the term so you have 
time to adjust within the term. Get feedback at the end of the term. 

 Planning time during each week to interact with the course (just as you would show up and teach an in-
person class). 

TIPS: 

 Decide on multimedia before teaching and remember to arrange for transcripts of audio or 
captions for video to be made to provide for accessible communication.  

 Plan for extra time at the beginning of the course to handle the initial burst of communications. 

 Consider requesting a lower cap on enrollment the first time you teach an online course. 

 “Take your course while you teach your course.” - Revisit the material each time you teach it, to 
make sure it is relevant and that you are certain that what the student is experiencing is what you 
intended for them. 

 Clearly and consistently communicate deadlines in terms of the Pacific Time Zone 

 Just because you can, doesn’t mean you should”. It is easy to link lots of information to the course 
because you can but that can backfire and become overwhelming and hard for students to manage. 
Avoid data dumps, be intentional and transparent. 

 Avoid excessive enrollment just because a course is online – you will still need to provide feedback 
and connection for each student and this can take more time than in an in-person class. 





 

Summative Evaluation Instrument  
	
Course Evaluation 

As Western continues its efforts to expand and improve our online course 
offerings, clear and honest feedback from our students in these courses is 
critical. Please take a few moments to share your views on the effectiveness of 
this course so far. Since this survey is hosted on a third-party site, your 
comments are completely anonymous.  
 
This Survey is intended to evaluate the design and delivery of: [COURSE], [TERM] 
 
Questions 

1. Please provide thoughtful responses to the following statements about your experiences 
in the COURSE:  
[Likert scale:  Agree | Tend to Agree | Tend to Disagree | Disagree | Not Applicable] 

 Course expectations (what I needed to do to do well in this course) were made clear. 
 Course topics and materials were organized and presented in a logical way. 
 As written, the course materials communicated thoughts and ideas effectively. 
 Course materials and activities have encouraged me to actively engage in the ideas 

presented. 
 Course activities have adequately explored the module/ unit objectives. 
 Coursework has enhanced my knowledge of the subject. 
 I would recommend this course to others.  

 

2. Please contribute any additional comments you may have about the COURSE: positives, 
challenges, suggestions for improvement, etc. Please feel free to elaborate on the responses 
you gave above, as necessary. [open-ended] 
 

3. What (3-5) concepts related to the content in this course are you most likely to remember? 
Why? [open-ended] 

 
4. Please provide thoughtful responses to the following statements about your interactions 
with the INSTRUCTOR: [Likert scale:  Agree | Tend to Agree | Tend to Disagree | Disagree | 
Not Applicable] 

 The instructor facilitated course activities (e. g. discussion board) in an effective way. 



 
 The instructor provided appropriate, timely, and constructive feedback. 
 The instructor has held me accountable for my preparation and productivity. 
 Based on my experiences so far, I would recommend this online Instructor to others.  

 

5. Please contribute any additional comments you may have about your interactions with the 
INSTRUCTOR of the course: positives, challenges, suggestions for improvement, etc. Please 
feel free to elaborate on the responses you gave above, as necessary. 

 

6. Please provide thoughtful responses to the following statements about the DELIVERY of 
the course:  
[Likert scale:  Agree | Tend to Agree | Tend to Disagree | Disagree | Not Applicable] 

 Course materials were readily accessible. 
 The course was easy to navigate (I knew where to find stuff). 
 Technology was used appropriately to serve the states course/ module objectives. 
 The online format is appropriate for the subject matter of this course. 

  

7. Please contribute any additional comments you may have about the DELIVERY of the 
course: positives, challenges, suggestions for improvement, etc. Please feel free to elaborate 
on the responses you gave above, as necessary.  
 

8. What can we do to make this course better? Please contribute any additional comments 
you may have regarding your OVERALL EXPERIENCE in this course, feel free to add any 
other comments you wish. 
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Administrative Frameworks 

Technology Extended Campus: Western Oregon University is a Technology-

Extended Campus that offers an array of innovative, flexible, technology-

enhanced course sections that uphold WOU’s traditional strengths as a high-

touch liberal arts institution while expanding boundaries of the traditional 

classroom to meet the unique and diverse needs of our students and our region. 

 

TEC Courses: courses sections offered via TEC delivery modalities. 

 

TEC Delivery Modalities: TEC course sections are offered through the following modalities: 

 Technology Enhanced  

 Online 

 Online Proctored  

 Online PLUS  

 Hybrid  

 Live Virtual 

 Virtual Hybrid  
 

TEC Team: an ad-hoc intra university advisory group focused on planning and developing the processes, policies, 

and infrastructure necessary to support Western’s efforts to enhance and expand its TEC course offerings.  

 

Philosophical Frameworks 

Tailored Design Process: a collaboration between the CTL Instructional Design Team and faculty members to 

design and develop TEC Courses that are both aligned with department, division, and university goals and embody 

the expertise and personal teaching philosophy of the faculty. 

 

TEC Course Development Pillars (core themes): 

 Access 

 Intentional Design 

 Collaborations Toward Quality 
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Philosophical Frameworks (cont.) 

Intentional Design Framework: a conceptual model that illustrates the interrelationship of instructional elements 

necessary for effective design. 

 

3Q Structure: a division of stakeholder responsibilities and accountabilities in the course creation process.  

 

Practical Frameworks 

Course Development Guide: a faculty resource that facilitates the development three foundational course 

elements designed to maximize instructor freedom while removing unintended barriers to student success.   

 Course Overview (The HOW of the course) 
o Course Orientation (how the course works) 
o Course Guide (how students can do well) 
o Instructor Information (who/ how the course will be taught) 

 Course Schedule (The WHEN of the course) 

 Course Modules (The WHAT of the course) 
 

“Buckets” Model: a graphic illustration of the allocation of instructional time and resources in alignment with the 

course goals. 

“Rule of 3-2-1”:  a recommendation for quantity and distribution balance for content, activities and 

assessments. 
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