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 Departmental Assessment Plan:  Student Learning Outcomes 
(Please submit, electronically, to division office.) 

 
Program Information 

Academic Program (Major) Anthropology 

Degree BA thesis, BA/BS non thesis 

Department Anthropology 

Division Social Science 

Academic Year  2015-2016 

Departmental Contact Person  

Name This should be person coordinating the program’s assessment effort 
 Robin Smith 

Title Professor 

Department Anthropology 

E-Mail Address smithr@wou.edu 

Extension 8-8357 

Program Mission Statement and Learning Outcomes 

 
Insert the program mission statement as published in the most recent academic catalog. 
 
Anthropology 
A community of scholars committed to teaching, learning, research and service toward a scientific 
understanding of human behavior and cultural diversity.  
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Program Learning Outcome Assessment 
 

Learning Outcomes 
published in the most recent 
academic catalog. 

Outcome 1 

 
1. Describe the four sub-disciplines of anthropology and 
discuss how they interrelate to support holistic 
understanding of the human condition across cultures 
and through time. 

Outcome 2 
 

 
2. Apply problem-solving anthropological investigative 
approaches to advance understanding of culture. 
 

Outcome 3 
 

 
3. Critically examine human behavior and cultural 
diversity in their own and other societies. 
 

 

Target 

Describe what level of proficiency or percent student attainment of the stated learning 
outcome.  
 
Scale: Strong / Moderate/ Weak/ NA; every student should average at 
least Moderate across applicable ratings for the outcome(s) appropriate 
to his or her individual project, whether research, internship or study 
abroad. 
  

Data Source 

Describe where and when data will be collected, how and if students will be sampled, and 
estimated sample size.  
 
Anthropology faculty members attend Academic Excellence Showcase 
and observe student presentations of ANTH 410 Research Design and 
ANTH 412 Senior Thesis papers. Both are required of thesis track 
students.  Some BA/BS non thesis majors elect to present at AES and 
are also observed.  All BA/BS non thesis majors submit a final report on 
their capstone experience that is read and evaluated against the above 
three program LOs. 
 

Means of Assessment 

Describe in detail the method of assessment you will be using (e.g., capstone project, 
course-embedded assessment, standardized instrument, etc.). 
 
This is embedded assessment of two out of three courses required of BA 
thesis majors in Anthropology: 
ANTH 410C Research Design 
ANTH 411D Fieldwork 
ANTH 412C Senior Thesis 
and of the one course required of BA/BS non thesis majors: 
ANTH 413 Field experience 
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Course goals for each of these four courses are included in syllabi on 
file in the Social Science Division and submitted each time a student 
registers for one of these courses, all of which are individually arranged 
and mentored by the two tenured faculty in the Department of 
Anthropology. 
 

Means of Scoring 

Describe how you will score the assessment. For example, will you use a rubric or answer 
key, or will it be scored by a testing company? (If you plan to use a rubric, be sure to 
include the rubric as an appendix.) Who will do the scoring? One or more people? How 
will scores be reported (e.g., total scales or subscores)?  
 
Please see attached scoring rubric. The two full-time faculty members in 
Anthropology (Lobnibe, Smith) attended AES and discussed the 
presentations. Detailed scores were not recorded due to the small sample 
size.   
  
 

 

Evidence Storage 

Describe how/where the evidence pertaining to the assessment process is being archived. 
Electronic archive is preferred when possible.  Please be certain that records can be retrieved 
for review by internal (e.g., division, college, university) or external (e.g., NWCCU) 
reviewers. 
 
Senior theses and Field Experience reports are stored in the 
Anthropology folder in the Social Science Division folder on the groupr 
drive. 
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Colleagues:		we	have	been	directed	by	the	Dean	to	assess	how	well	we	are	doing	in	fulfilling	our	
mission	in	the	department	of	Anthropology	by	evaluating	Learning	Outcomes	among	our	graduates.		
We	will	do	this	by	ranking	each	Senior	Project	Presentation	against	our	LOs	.	Here	is	what	we	say	
we	do:	
	
Mission	
	[We	are	a]	…	community	of	scholars	committed	to	teaching,	learning,	research	and	service	toward	
a	scientific	understanding	of	human	behavior	and	cultural	diversity.	
	
Learning	Outcomes	
	[Upon	successful	completion	of	the	major	in	Anthropology	a	student	will	be	prepared	to	…]	
	
1.	Understand	the	interrelationship	of	the	four	subdisciplines1	of	anthropology	that	support	a	
holistic	understanding2	of	the	human	condition	across	cultures3	and	through	time4.	
2.	Apply	problem-solving	anthropological	investigative	approaches5,6	to	advance	understanding	
of	culture.	
3.	Develop	the	ability	to	critically	examine7,8	and	understand	human	behavior9	and	cultural	
diversity10	in	their	own	and	other	societies11.	
	
Here	is	a	scoring	rubric	for	the	Senior	Project	Presentation	derived	from	the	above:	
	
Senior	Project	Presentation	
	
[student	name,	presentation	title,	abstract]	
	
Feature	observed																																																																								 Strong	 Moderate	 Weak	 		N/A															
1.			Grounded	in	one	or	more	of	the	subdisciplines															 	 	 	 	
2.			Displays	holistic	understanding	of	research	topic	 	 	 	 	
3.			Uses	cross-cultural	comparison	 	 	 	 	
4.			Uses	bioevolutionary	/	cultural	evolutionary	perspective	 	 	 	 	
5.			Clear	statement	of	research	problem	 	 	 	 	
6.			Explains	appropriate	methods	and	theoretical	approach	 	 	 	 	
7.			Demonstrates	critical	/	analytical	thinking		 	 	 	 	
8.			Shows	recognition	of	assumptions	and	biases	 	 	 	 	
9.			Supplies	explanation	of	behavior	in	question	 	 	 	 	
10.		Shows	awareness	of	culturally	diversity	 	 	 	 	
11.		Exhibits	cultural	relativity	 	 	 	 	
also		Quality	of	presentation	 	 	 	 	
also		Response	to	audience	questions/comments	 	 	 	 	
Count	number	of	checks	in	each	column		x		value	 								x	3	 															x	2	 								x	1	 					x	0																	
Totals	 	 	 	 	
	
Depth:						 total	quality	points	(39	possible)	
Breadth:			 number	of	features	observed	(13	possible)	
Score:	 														(D	+	B)	
	
Comments:	
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Archival Summary Report: Departmental Learning Outcomes Assessment 
(Please complete this form for each academic PROGRAM that is assessed.) 

 
Program:  Anthropology major      Department:  Anthropology      Division:  Social Science     
 
Department contact:  Robin Smith       Date:  20 Oct 2016     
 
 

1. What learning outcome(s) was assessed? 
   
Since we evaluate individually designed capstone projects, we look for any one or more 
of the three anthropology LOs: 
1.  Describe the four subdivisions of anthropology and discuss how they interrelate to 
support holistic understanding of the human condition across cultures and through time. 
2.  Apply problem-solving anthropological investigative approaches to advance 
understanding of culture. 
3.  Critically examine human behavior and cultural diversity in their own and other 
societies. 

 
 

2. Where did you get the data for assessment?  (e.g., employer survey, embedded 
assessment, capstone or thesis project, class presentation) 

 
For BA thesis majors we evaluated research design (ANTH 410) and senior thesis 
(ANTH 412) manuscripts as well as their presentations at the Anthropology Symposium 
during Academic Excellence Showcase spring term.  For BA/BS non-thesis track 
students we reviewed the final report submitted after completion of their ANTH 413 
study abroad, internship, or field school capstone experience.  This year one non-thesis 
major elected to participate in the Anthropology Symposium (even though this was not 
required) because she desired to share a very successful and rewarding experience as an 
intern at the Independence Heritage Museum. 

 
 

3. What were the findings of the assessment?  What did faculty learn about student 
learning from reviewing the data?  
 
We reviewed ten students’ work: three research designs, one senior thesis, four internship 
reports, one field school report, and one study abroad report (see attached).  The two 
tenured anthropology faculty members attended AES.  These individuals reviewed and 
discussed research designs, thesis papers, and field experience final reports.  

 
The materials reviewed differ widely, depending on subfield of anthropology, domestic 
or international context, proposed or completed project, and research or experiential 
objectives.  It would not be meaningful to try to quantify results given just two evaluators 
and the diversity of projects.  Instead, we offer some qualitative observations on student 
learning, bearing in mind program learning outcomes and our close mentoring 
relationships with our students. 
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Anthropology senior projects provide an opportunity for a wide range of communities to 
meet Western Oregon students and to benefit from their volunteer work and participation.  
This year communities visited include:  Willamette Valley Mexican-American families; 
international English-language learners; Costa Rican environmental conservation 
researchers and tourists; Puerto Rican university students; a local museum curator 
together with her volunteers and visitors; Salem area veterans’ services providers and 
clients; two different Northwest archaeological teams (one working on an ancient site on 
the Salmon River in Idaho and another at a historic period site in collaboration with 
WOU’s Grand Ronde Native neighbors); a sustainable agriculture project in Ireland; and, 
finally, a small university (half the size of WOU) with an international student body in 
the Canadian Maritimes. People in all of these places are now aware that WOU has an 
anthropology program and that WOU students find their lives and work interesting and 
worthy of study. 
 
Four themes appear in more than one of the projects:  migration/immigration and 
language (1, 3, 6; subfields: linguistic and cultural anthropology); prehistory, history and 
cultural heritage (4, 5, 9; subfields: archaeology and cultural anthropology); cultural 
ecology/sustainability (2, 8; cultural and biological anthropology); and individual 
transformation through experience (7, 10; subfield: cultural anthropology).  Thus a 
majority of our students drew on more than one subfield in researching their question 
and/or responding to their field site and community. 
 
The requirement in both of our program tracks for an individually designed capstone 
project tends to elicit initiative, creativity, and effort above and beyond what a student 
would likely invest in a senior seminar.  Our students had to present themselves to a new 
community, adjust to unfamiliar expectations, and work out a way to achieve their goals.  
Their final reports reflect application of observational skills, anthropological concepts 
and analyses, and effective writing.  In their presentations and reports all of our students 
exhibit intellectual growth and most express increased confidence in themselves for 
having completed a challenging task.   
 
We had a particularly successful session at Academic Excellence Showcase in May 2016, 
due in large part to the initiative and efforts of the group of four women students who 
presented three research proposals and an internship report. They chose to work together 
as they prepared their presentations. They scheduled multiple practice sessions, including 
one last run-through in the venue where the Symposium was to be held.  The mutual 
support and confidence generated as they collaborated and refined their talks resulted in a 
very professional and enjoyable program.  The fifth member of the symposium, our only 
thesis presenter, had previously shared his work at the Northwest Anthropological 
Conference, and was equally well prepared.   
 
We are making headway in working with Study Abroad to ensure that their capstone 
requirement works with anthropology’s goals for study abroad.  [Our program evaluation 
last year expressed concerns that SA capstone requirements detracted from the student’s 
focus on anthropological objectives.]  Ermie Buncal, Assistant Director for Study Abroad 
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and International Programming, has agreed to allow our Costa Rican researcher to 
substitute a poster presentation for the usual SA video story-telling requirement.  This 
will allow her to invest in a professional summary of her experience that can be further 
developed into a thesis presentation for the Northwest Anthropological Conference and 
for Academic Excellence showcase at WOU next spring.   
 
We continue to devote a great deal of energy to individual mentoring of our anthropology 
majors.  The scope of student interests is as broad and eclectic as the intellectual territory 
claimed by Anthropology:  the study of all people in all places and in all times. This is 
labor-intensive work, undertaken out-of-load.  We have hired a new NTT colleague for 
the 2016-2017 academic year, but since the Dean’s office mandated an increase in the 
teaching load for this position from three courses plus advising to four courses (1.07 
FTE), we no longer have a third colleague to share the mentoring load.  Further, when 
Isidore Lobnibe is on sabbatical 2017-2018, there will be a single tenure track faculty 
member in Anthropology to handle all advising and capstone project mentoring.  This is 
unsustainable. We have asked our Acting Dean to address this issue in next year’s hiring 
of a sabbatical replacement and a visiting assistant professor.    
 

 
4. What changes, if any, will faculty make to curriculum as a result of assessment?  

 
We will continue to work with Study Abroad to ensure that our students’ ANTH 411 or 
ANTH 413 work is prioritized when they undertake international projects.   
 
Last year we revised the syllabus for ANTH 413 to elicit better documentation of 
capstone projects.  These are now listed on our web page and in the attachment below.  
We do not see in our review of student scholarship that any further curriculum changes 
are needed at this time. 
 
We will continue to hold a mandatory dress rehearsal for Academic Excellence Showcase 
presenters.  But we will also encourage students to form working groups according to 
their interests in order to receive peer support and feedback.  We anticipate this will result 
in a higher level of AES participation and greater professionalism in oral communication 
of capstone experiences in anthropology. 
 
We will continue to petition for restoration of our third tenure track line.  Tenure track 
faculty need to be able to take sabbatical or medical leave without endangering the 
stability of the program.  NTT faculty perform a valuable service in the classroom, but 
are not rewarded for recruitment, advising, letter writing, curriculum development, 
assessment, etc. Students deserve access to mentoring and a well-maintained program if 
they are to fulfill our high expectations of them.  The Department deserves adequate 
staffing if we are to grow our program and serve the needs of global citizens in a diverse 
and challenging world. 
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2015-2016 Anthropology Assessment Data Sources 
 
ACADEMIC EXCELLENCE SHOWCASE PRESENTATIONS BY THESIS-
TRACK STUDENTS 
 
Research Design 
1. Jeanne Kate McCaslin 
Impacts of Language Shift among Young Mexican-Americans: Navigating Two 
Linguistic Worlds in Polk County, Oregon 
In the United States, most people live in two linguistic worlds. Among Latino 
Immigrants, Spanish may be spoken at home with English dominating the 
majority of their outside domains. What challenges do young Latinos face in 
their daily lives as they attempt to navigate two worlds and maintain a clear sense 
of cultural identity? In this proposed research project I investigate Spanish 
language shift among young Oregonians with Mexican heritage, focusing on 
second generations. Since language and culture are intimately linked, emphasis 
will be placed on the connections between them in order to understand how this 
shift impacts cultural identity and influences cultural practices. Drawing on oral 
interviews and participant observation, factors influencing language shift among 
young Mexican Americans will be analyzed to contribute to current debates on 
language and culture. [LO2, LO3] 
 
Research Design 
2. Jessica Mylan 
Between Tourism and Habitat Protection: Understanding Ecotourism in Costa Rica 
During the summer of 2016 I plan to attend a School for Field Studies field school in 
Costa Rica. The focus of this program is to allow students to develop their own research. 
Research will address issues Costa Rica is currently dealing with in their efforts to 
maintain stable sustainability while enduring increasing urban development due partly to 
ecotourism. During my field research I will explore the effects of ecotourism on the 
conservation efforts established in Costa Rica, focusing specifically on the social, 
economic, and environmental impacts of integrated waste management in Monteverde, 
Costa Rica. Within this broader research category, I will look at tourists and their 
interactions as they engage with the environment. I plan to utilize structured interviews 
and participant observation. I seek to discover what they know about conservation, the 
importance of recycling and protecting the natural habitat they are visiting, and their 
behaviors associated with the environment. My research will align with the overall goals 
of the program as I hope to use the data collected to improve waste management efforts 
in the Monteverde region in Costa Rica. 
 [LO2, LO3] 
 
Research Design 
3. Zairet Solis 
Puerto Rico: Increasing Emigration and Language Dynamics in the Educational 
System 
In the past 30 years, the United States has received an influx of Puerto Rican immigrants; 
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last year, Puerto Rican populations in the U.S. were 56 percent higher than in the 1980s. 
With many problems plaguing Puerto Rico, have new waves of emigration affected the 
way that Puerto Ricans perceive language and education? How are educational, 
socioeconomic, and demographic factors shaping migration of young adults to the United 
States? My proposed research seeks to address this question by investigating how cultural 
identity, language, and education influence students’ decisions to stay or leave their 
native land. By asking both students and faculty of the University of Puerto Rico in Rio 
Piedras, my aim is to understand why vast numbers of Puerto Ricans are leaving their 
homeland. Data will be collected through participant observation and oral interviews with 
students and professors on their views about how cultural identity, language and the 
education system are affecting the ongoing migrations of Puerto Ricans. 
[LO2, LO3] 
 
Senior Thesis 
4. Joshua L. Henderson 
Digital Technology and a New Era for Archaeology: Cooper’s Ferry, Idaho 
The field of archaeology has a longstanding set of traditional research methods. I argue in 
favor of implementing a new series of digital and three dimensional (3D) methods that 
will not only change how archaeology is conducted, but will open the door to invaluable 
new information that was previously inaccessible. This project draws on my experience 
at the 2015 Cooper’s Ferry field school conducted by Oregon State University. OSU is on 
the cutting edge of these new digital technologies, as they aim to discover new 
information about Western Stemmed Tradition peoples that thrived in the Great Basin 
around 13,000 years ago. The responsibility of our discipline is to tell the whole story of 
these early Americans. I argue that this can only be done with the use of digital and 3D 
technologies, as this will expose new information and further preserve the integrity of the 
sites and collections we study.  
 [LO2, LO3] 
 
 
PRESENTATION AND CAPSTONE PROJECT REPORT BY NON-THESIS 
TRACK STUDENT 
 
Internship 
5. Aiden Fischer 
The Influence of Hops in Independence and Polk County: A Museum Story 
During my internship at The Heritage Museum of Independence, I learned how 
to best collect, preserve and display artifacts and documents that best represent 
daily life after 1840 in Independence and Polk County. I also became aware of 
the spirited and varied history that makes Independence unique. Today I will 
share the story of how hops, the bittering additive in beer, earned the small town 
of Independence the title “Hop Capital of the World.” Highlights of this story 
include a diverse but segregated workforce, natural disasters, a weakening 
economy, and a resilient community. Several historic festivals had originally 
celebrated the end of the hop harvests in migrant camps. Now, Independence 
celebrates its culture and history with the Hop and Heritage Festival. Small 
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museums contribute to community solidarity through the use of artifacts and 
documents to narrate local stories so they are not forgotten. Every community 
has a story to tell. I invite you to visit the Heritage Museum of Independence and 
hope the intriguing stores of Independence and Polk County have inspired you to 
learn more about your own hometown. [LO3] 
 
 
CAPSTONE PROJECT REPORTS BY NON-THESIS TRACK STUDENTS 
 
Internship 
6. Suyang Lei 
English Language and Culture Institute, Monmouth, Oregon: Monmouth, 
Oregon 
This paper examines my role as an intern and observer at the English Language 
and Culture Institute (ELCI), which is close to Western Oregon University 
(WOU). In this paper I will tell how teacher and students communicate and 
interact with each other in classes. I will explain how students make their efforts 
in their study after school and also how students make progress step by step. 
 [LO1] 
 
Internship 
7. Stewart Patterson 
Remembering How to be a Veteran:  Spring Internship 2016 
This internship concludes my experience working for the Veterans Administration at the 
Salem Veterans Center in Salem, Oregon. During the course of my internship I’ve 
highlighted both new and old skills vital to the workplace. These skills acquired will 
surely be invaluable in my efforts to successfully integrate into the federal workforce. 
Throughout this paper I also point out many different cultural aspects pertaining to the 
veteran community. Veterans tend to belong to a hidden community within plain sight 
and abide by a sense of honor and belonging regardless of heritage, affiliation, 
physiology, or age. For the readers of this paper I hope to share my thoughts and 
knowledge to better help you understand this community and what it is to be a veteran.  
 [LO3] 
 
Internship 
8. Katherine Dezsofi 
Learning Through Experience:  Ethnographic Observation of Irish Farming 
Practices in Dublin 
Ireland has become an incredibly popular tourist attraction ever since the end of the 
second World War. Despite its tourist charms, Ireland is home to a complex culture that 
has been shaped and molded by the ancient practice of agriculture. Irish agriculture is 
extremely prevalent and can be seen in many forms including that of livestock, peat and 
grasslands farming. Grassland agriculture is a dominant force within present day Irish 
agriculture. This paper addresses my three-month internship in Dublin Ireland with the 
Smart Grassland Systems Project at University College Dublin. The internship focused 
on learning about how to create more ecological farming practices that will still result in 
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high density yields for farmers. This paper also describes the other learning outcomes and 
volunteer opportunities I experienced as well as social and cultural aspects of living in 
Ireland.  
[LO3] 
 
Field School 
9. Cody Peak 
Indigenous Archaeology: Field Methods and Experiences at Grand Ronde 
Attending the University of Washington’s Field Methods in Indigenous Archaeology 
field school on the Grand Ronde Reservation was an opportunity to learn and practice 
archaeology with an indigenous and collaborative framework. Working in partnership 
with the Confederated Tribes of Grand Ronde and the Grand Ronde Tribal Historic 
Preservation Office the field school created a learning environment focused on 
partnership, minimizing archaeological impact, decolonializing archaeology, as well as 
the recognition of indigenous epistemologies and histories. The experiences I will discuss 
will highlight the advantages of working in this comprehensive setting and the many 
things I learned over the course of the school. 
[LO2, LO3] 
 
Study Abroad 
10. Nicole K. Larsen 
Winter in the Canadian Maritimes: Study Abroad at Cape Breton 
University 
The island of Cape Breton is rich in Celtic and Mi’kmaq culture, and is home to 
scenic wonders, such as the Cape Breton Highlands and the Cabot Trail, that 
attract visitors from all over the world. With support from the Killam 
Fellowships Program, a semester exchange was undertaken at Cape Breton 
University (CBU), located in Sydney, Nova Scotia. Despite being rurally located, 
one-third of the student population is international, and the campus continually 
buzzes with academic and extracurricular events. This capstone project expands 
on Cape Breton culture, and the experience of studying at a host university in 
Canada. Overall, it seeks to demonstrate how studying abroad enhanced my 
degree program, and how anthropological coursework offered preparation for a 
successful exchange experience. 
[LO3] 
 
 

 


